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ABSTRACT

Lifelong Education for Rural Adults:
Problems and Planning Considerations
for the Central Region of Thailand
September
Kla Somtrakool

,

1980

B.S.I.E. Bulacan College
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Directed by:

Professor Horace

B.

Reed

The main purpose of this study is to look for an educational

approach which is appropriate for the rural adults in the Central
region of Thailand.

Almost all Thai adults who are over 30 years of

age have few opportunities to participate in the educational

system

due to the limits of available resources and the nature of present

educational methodology.

Currently these adults have to rely on the

undependable learning approach of informal education.
Looking closely at the human conditions of those who live in
the remote areas and have never attended any formal

schooling, some

Thais are able to survive and to adjust themselves to the environment

with peace and harmony.

There are the potentials to learn about their

environment through nonformal and informal learning activities.
In

order to investigate the activities which already exist

and are relevant to the adult's needs in the Central region of

Thailand,

a

field survey was conducted in
vi

a

sample of 40 villages of

10 changwats

(provinces).

Three hundred and fifty selected adults

and 48 development workers and administrators were involved in the

interviews.
The questions asked of the villager group can be divided into
two categories:

the fundamental questions and the suggestive questions.

Fundamental questions consisted of asking the following:

the villager's

educational background; their reasons for dropping out of school; their

opinions about lifelong education; their interests and reasons for
going back to school and studying again; and their interests in

attending

a

short course of training.

According to the collected data, the majority of the villagers
finished their schooling at grade 4 because most had to help their
parents work in the field.

Almost all of the adults see lifelong

education as necessary for adjusting themselves to their future lives.
However, from the data collected, the causes for the low participation
rate of the over-30 year old adults in formal and nonformal learning

programs are:

the adults think that they are too old to learn in

school; they are too busy in their work; and the content and method-

ology of these programs are not appropriate to their age.
The suggestive questions revolved around the fact that rural

adults learn skills and knowledge through the informal learning

approach, though not always effectively.

Therefore, this study

collected suggestions from the adults about the possibility of using
monk's activities; movies and plays; village meetings; traveling;
vii

and mass media (radio, television and newspaper) as lifelong learning

approaches.

From the data the majority of the selected adults see

these activities as having

learning approaches.

a

high possibility for use as lifelong

However, there is some controversy regarding

the use of monk's activities:

should the monks be involved in the

mundane life, or only concentrate on relegious affairs.
also disagreed about the use of movies and plays:

Some people

should they be

purposeful for learning or used only for fun.
The last part of the study addresses several problems and

planning considerations for implementation of this approach.

One of

the most important factors that the planners should be aware of at
the planning stage is "coordination" among concerned agencies.

vi
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CHAPTER

I

INTRODUCTION

Statement of the Problem

It

is

generally agreed that education has become one of the

most significant vehicles in the development of human life and can
contribute towards personal well-being and happiness.
happy life in

a

To lead

a

society, one should continue to be involved in

education throughout life.

Education is

a

tool

for human beings to

use for solving daily problems, or for adjusting to the environment;
in other words,

"education for life and life for education."

In

this regard, education does not only mean learning as received through
the formal

schooling system or what is called formal education.

According to this study the concept of 'education

1

includes formal

education, nonformal education and informal education, and the

combination of these three will be referred to as
At present, the educational
of people all

which is
in

a

lifelong education'.

system that serves the majority

over the world has as its emphasis formal education,

classification system with formal performance and

its curricula.

school

The formal

is

system is based mainly on the

educational patterns of the Western countries.

It is

usually

classified into the primary or elementary, the secondary, high
school

and university levels.
1

rigid

2

The second type of educational

system is known as nonformal

education, which educational planners are using as
the formal

a

substitute for

system for out of school children and youth.

The nonformal

education is less formal in terms of its performance and has more
direct concern to daily life problems.

These programs are adult

schools and other short-training courses.
The last type of educational

system is informal education;

a

truly lifelong process whereby every individual acquires attitudes,
values, skills and knowledge from daily experience.

It includes any

kind of education besides formal and nonformal and any method of

learning through various sources of knowledge having fixed procedures
or forms.

For example, knowledge may be acquired during conversation

and travelling; attending shows or movies; reading books and news-

papers; listening to the radio or watching television.
If the potential

of educational
it

is

and the effectiveness of these three types

systems (formal, nonformal and informal) is examined,

apparent that informal education is the most effective means

for reaching

a

rural adult population.

Most rural people have little

time for formal schooling due to the necessity for meeting their

personal, familial, occupational and societal needs.

Each individual

and, particularly, each society, has different educational needs.
has been proved that formal

It

education is unable to serve individual

needs since its curriculum is aimed to respond to the needs of the

majority for basic knowledge and skills.
school

Moreover, the present formal

curriculum stresses general knowledge, while skills and

3

experiences for living are matters left for learners to acquire by
themselves outside the school system.
At the same time, the establishment of

a

formal school

system

needs considerable investment both in construction and maintenance as
well

as teachers and teaching materials.

that the formal school

It is

for these reasons

system has not fully provided services for

those people who live in remote areas.

It has been estimated that

80 percent of the population in developing countries, including

Thailand, are living in the rural areas where schools and other
services are inadequate or non-existent.

They have less opportunity

to benefit from the facilities than those who live in urban areas.

This has, in turn, led to an existence of "the rural and urban gap"

which is regarded as
rural

a

major problem of developing countries.

masses represent the majority of the population who earn lower

incomes and have inadequate information and knowledge.
in

The

Difficulties

solving their own problems has occurred because they have less

opportunities in education; problems such as how to raise their
incomes when more knowledge is required; or how to improve creative

thinking and occupational opportunities.
When taking into account the government of Thailand as it is
%

similar to the action of many developing countries, it was shown
the past two decades that there is

a

in

desire to alleviate these

problems through rural development efforts.

Accordingly, the govern-

ment have concluded that nonformal education can be

a

means to solve

problems because of the inadequacy of the formal school in the rural

4

areas, and it has proved to be of great use to serve the needs of
rural

people.

and expanded.

As

a

result, nonformal education has been developed

Several

types of programs have been organized, such as

literacy classes, mobile and stationary vocational classes, radio

correspondence, and

a

variety of rural development training programs.

This effort has widely served adults and youth within the
rural

areas.

But when carefully considering the population attending

formal and nonformal education through an examination of the concept
of "life-long education" it is estimated that almost one hundred per

cent of the people engaged in such education are those between the
ages of 15-30.

And those who are over 30 years old continue to have

less opportunities in education, even though some of the programs

are not limited by age but try to convince the older adults to learn,
but the effort seems far behind.
The findings from adult psychology indicate that adults, in

general, do not like to go back to school since they think of school
in

terms of regulations.

Having to obey

leaving class at specific times, doing

a

a

teacher, attending and

lot of homework and taking

tests, are what adults thin-k to be more appropriate for children or

youth.

And regarding the physical effects on the other hand, adults

always feel that their bodies will not be comfortable when they have
to sit in schools for a

long period of time.

For example, they will

suffer backaches, will be unable to see and hear well, will have

shaking hands, will be inacapable of writing or making
as well

a

straight line,

as having difficulties in memorizing lessons, etc.

All

these

5

problems have caused adults to be less
enthusiastic about attending
schools even though most adults between the
ages of 30-60 are of

working age.

At this age,

they have to raise their own families and

be good leaders of the communities and their
societies.

Nevertheless,

most of them have had no opportunity to further
their education since
they left their formal
to go back to school

school

a

long time ago and have less desire

like children and youth.

To encourage the adults, especially in the rural

play vital

areas, who

roles in the development of their country, to acquire new

knowledge, skills and experiences, the government should attempt to

utilize all educational

education
informal

1

.

resources toward the concept of 'lifelong

The utilization should have more emphasis on the area of

learning, due to the fact that in such

a

rapidly changing

world, the appropriate learning approaches must take into account
the utility of the existing learning resources within the particular

areas,

individual differences, as well as factors relating to the age

of the target groups.

Purpose of the Study

The main purpose of this study attempts to explore

appropriate educational approach for the rural adults
region of Thailand, especially for the 'over thirty'

in

a

more

the central

age group.

In

many cases, the existing educational approaches within both the
formal

and nonformal

available to them.

systems are not utilized by them or made
The majority of the participants

in

the existing

6

programs are lower than 30.
in

search of education.

exists

in

But for the older group, they are still

A successful

lifelong education policy hardly

the current circumstances.

To eliminate this problem,

age group must be explored.

a

new approach for the over thirty

To search for

a

new approach, however,

the writer considered the difficulty in changing adult's habits and

behaviors due to their belief
daily environment.
degree of effort.

in

their own ways of living and their

The change is rather complicated and needs

a

high

Therefore, this study will attempt to relate the

new approach and the process of change to the daily circumstance of
the Thai

society.

Significance of the Study

Thailand is

a

developing country

of the population live in the rural

education as

a

significant tool

existing educational

in

areas.

which more than 80 percent
The Thai government sees

of development.

Unfortunately, the

systems are unable to cover all target groups

under the policy of lifelong education.

Even though there is not

a

limitation of age in the current educational systems, the methodology
itself limits the participation rate of the 'over thirty'

Moreover, the approaches of these educational

age group.

systems are not in

harmony with the Thai culture, since its patterns originated from
the Western countries.

For this reason,

a

new educational

This study, therefore, will

be useful

in

approach must be explored.

providing an effective and

7

more suitable approach to adult learning

in

the rural

areas and

enabling the people to cope more effectively with their daily life.
After such

a

study has been conducted in the central

region,

it is hoped that the outcomes may be generalized or applicable to

other regions.

In

addition, this study will

modeule that can be utilized both
for educational

in

serve as

a

general

government and private agencies

and business purposes,

insofar as they support life-

long learning objectives.

Limitations

The main concepts of lifelong education are to make education

available to all age-groups and more relevant to life.

But the main

target group of this study is adults over 30 years of age who live
in

the rural

areas,

since they have less opportunity for learning

than children, youth and the people living in the urban areas.

With-

out such opportunity, the lifelong education concept cannot be fully

realized.

Therefore, this study will focus on formulating some

guidelines for planning new learning activities
informal

central

the realm of

in

education that are relevant to the rural adults
region of Thailand.

However,

in

the

some of these guidelines will

also be applicable in organizing learning activities for children

and youth or urban adults.

This study was designed and carried out as
within the central
of many

region of Thailand.

a

case study

Although the writer is aware

significant environmental differences between the various

8

regions of Thailand, the central

region has been selected as

a

focal

point for the following reasons:
a.

The central

region is the economic and cultural focus of

the nation and, by most conventional measures, the most developed.

It

also contains the capital city, Bangkok.
b.

The writer is

a

native of this region and is more familiar

with the physical, cultural, and economic environment of this region.
c.

Alternative learning activities (e.g. games, religious

practices, folk drama-theater) of this region, although bearing

certain local

a

character, are most familiar and adaptable to the other

regions of the country.

Research Method

The study is
rural

ment.

a

descriptive and analytic survey of the views of

adults and people involved in education and community developIt seeks to develop guidelines of alternative learning

resources which can complement or substitute for formal and nonformal

education, particularly for the adults who are considered

beyond school age.
The study was conducted using the following methodology:
(a)

review of the literature and documented sources, (b) field

surveys, and (c) personnel

interviews.

Specific sources and methods to be used for gathering data
are:

The first, second and third chapters are

a

critical

review

9

of selected literature on education and
development, with particular

reference to rural

development and lifelong education.

The fourth chapter is concerned with

a

preliminary analysis of

needs and interests in learning of adults in the
central region of
Thailand and descriptive survey of existing educational

through

review of program documents.

a

involved

in

these interviews are:

programs

The respondents who are

development personnel, educational

program personnel and selected rural adults.
The fifth chapter concerns the identification of additional
potential

educational resources through personal

observation and

interviews.
The sixth and seventh chapters suggest planning guidelines for
the use of existing and potential educational

education.

resources for lifelong

This was done through an analysis of documents, gathering

of field data,

interviews with personnel and the writer's own

observations, as mentioned above.

Assumptions

1.

The writer assumes that the concepts, the problems and

the needs of education in developing countries (third world countries)

are similar and may be applicable to Thailand, with some modifications.
2.

The writer assumes that the Nonformal

of the Ministry of Education

in

Education Department

Thailand, needs new educational

approaches which can better serve the rural adults
3.

in

the country.

The writer assumes that most of the 'over thirty'

rural

10

adults

in

Thailand need new learning methods which can
help to improve

their daily life, which require minimum
efforts

in

participation, and

present the least contrast to their present
cultural practices.
4.

The writer assumes that the case study of the
central

region of Thailand will

have significant applicability to other

regions.

Research Questions

To accomplish the objectives of this study, the writer will

attempt to answer the following questions:
Primary Question
How can lifelong learning activities for rural adults be

developed out of existing and potential educational resources
central

in

the

region of Thailand?

Operational Questions

What rationales are suggested
formal

and nonformal

in

the literature for using

education as strategies for rural

and what are the general

problems in such strategies?

respects have these appeared

in

development,
In

what

Thailand?

What is the concept of lifelong learning, and what are its

advantages and limitations as

a

strategy compared with current

approaches?
What type of learning pedagogies for lifelong learning are
interesting and needed by the rural adults
of Thailand?

in

the central

region

11

What are the existing educational policies,
programs and

resources in the central

region of Thailand, and what are their

specific strengths and weaknesses in meeting rural educational

development needs

in

this region?

What are the additional potential educational resources in
this region that might be used for lifelong learning?

What should be considered
potential

educational

in

planning to use existing and

resources for lifelong education

in

the central

region?
On

the basis of this case, what guidelines could be suggested

for planning lifelong learning in Thailand, and what critical areas
of uncertainty need further study to improve such planning and
impl ementation?

Most governments cannot provide adequate schooling for the
population, especially the rural adult.
this study will

try to seek approaches for the rural

had less educational

approach will
it will

Therefore, the basic aim of

opportunities.

adults who have

The criteria for the new

be concerned with the concept of lifelong education:

not be timed-bound or aged-bound but will be related to

daily village life.
As mentioned earlier, informal education is

process and learning can be acquired

in

truly lifelong

a

various ways.

We can learn

through communication with friends, families, parents or from self-

learning through mass media, plays, working, traveling, and religious
and traditional

practices.

These activities have

a

high influence

12

over human learning.

But,

in

most cases, these activities are

currently not well organized for
creative educational purposes.
some selected situations,

national

In

they may actually cause obstacles
to

development.

At present few people are attempting
to develop the use of
informal

learning activities.

confident

in

Many program planners feel over-

the use of formal education techniques
which produce

certain specific outcomes, from specific
lessons, at specific times.

Moreover, some people feel that the best
results of learning come
from serious efforts on lessons.
or learning in

a

Learning by playing and entertaining,

short period of time is sometimes felt to be re-

served for programs outside academic lessons.

may be agreed upon only
some cases,

in

However, these ideas

some subject matters and age groups;

in

informal learning approaches may be more appropriate.

Therefore, in order to proceed with the utilization of informal
rural

learning activities and the design of

adults

in

the central

region of Thailand,

stress the use of the current informal

a

new approach for
this study will

cultural and social

The existing activities regarded as having

serving as

a

a

high potential

activities.
for

means for education include traditional Thai entertain-

ments, folk plays, folk songs, the monk's activities, village or
temple fairs, village meetings, traveling and the use of village

mass media.

It is thought that these may be appropriate lifelong

learning activities for the rural
of age.

adults who are 'over thirty' years

CHAPTER

II

PROBLEMS IN EDUCATION FOR RURAL DEVELOPMENT

Concepts and Definitions of Education

Man was not born an island unto himself but has to co-exist

with his fellow human beings to form

a

society.

Human life will be

meaningful if and when it is lived in harmony with other lives

society

created when there is

is

a

synthesis of living.

1
.

A

Society and

man are therefore inseparable.
An ideal mode of living is that which is in unison not only

with nature but also with the society in which life takes place.

Man,

therefore, has to constantly seek knowledge and self-understanding
both from

a

personal as well as

a

social approach in order to lead

a

life in accordance with the accepted morals of that society.

Knowledge and experience serve as power and illumination to
help solve and eradicate problems, as well as to throw

light for one's life.

a

guiding

Man, therefore, has devoted resources to the

purpose of preserving, imparting, and searching for broader and deeper
knowledge.

He has created

a

system and methodology for these purposes

namely, "education."

What is "education"?
answers from different people.

This question will elicit different
But the most suitable meaning for

this study is from a member of an agricultural cooperative of
13

14

Dominica

,

excerpted from Bill Moyer's Journal
International Report

Th^ Other Carribean,
It stated

.

Education Broadcasting Corporation,
April, 1975.

that:

The most important thing we are in
need of is education.
No matter how you get it or not,
the education I believe
is tnefirst step--By working
together, this is an
education.
By joining hand to hand, is another
education.
Things well you don't know at all,
someone „
knows it, he will tell you about it, is
an education/
,

,

Coombs (1973) also defines the concept of
education to be any

activity broadly associated with learning,
regardless of where, when
or how the learning occurs.

Thus defined, education embraces much

more than academic skills and subject matter.

Coombs also includes

training for occupations, the development of aesthetic
appreciation
and analytical modes of thinking; the formation of attitudes,
values

and aspirations; the assimilation of pertinent knowledge and
information of many sorts.

These kinds of learning vary in their depth and

complexity; in time, effort and maturity required to attain them; in
the degree of generality, specificity and transferability to new

situations; in their inherent value and durability.
need to be relevant to the circumstances.

Yet they still

They can then enhance

human capabilities and the behavior of both individuals and

communities
Education varies in its learning methods.

Coombs groups them

into three categories, with areas that are overlapped and

degree of interaction between them:
formal education, and (3)

(a)

a

formal education,

informal education.

high
(2)

non-

The use of these terms

has rarely been rigorous and has caused much confusion, but

a

common

15

threat under! led their increasing popularity.

presented

di

agramatically as in Figure

Such an analysis can be

1.

Informal Education

Formal & Nonformal

Education

Informal Education

Figure

1.

The Component of Lifelong Education

Education, it may be restated, does not mean going to school;

passing examinations, and learning how to read and write.

Also, it

does not mean, as it does seem to some societies, acquiring the

necessary skills and techniques to enable one to survive or live
comfortably in the society.
these:

In

fact, education is much more than

it is about life and living.

It is

difficult to separate

one from the other and tell when one is learning to live or living
to learn.
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Types of Education

Formal

Education

The provision of formal education
or

'schooling

1

now dominates

both the educational thinking and
the national educational budget
in

most countries.

Formal education has been organized
by societies to

augment and improve upon the informal
learning process--in other
words, to promote and facilitate certain
valued types of learning
that individuals cannot readily acquire
through exposure to the

environment.

Coombs has defined it as follows:

Formal education:
the hierarchically structured,
chronol ogi cal ly graded 'educational system
running from primary school through the
university
and including, in addition to general academic
1

,

studies, a variety of specialized programs and
institutions for full-time technical and professional
training.

Margaret Mead (1943), describes the differences between
the
informal education of 'primative' society and the formal
education

that grew up in Western societies as
individual

"a

shift from the need for an

to learn something which everyone agrees he would wish
to

know, to the will of some individual

to teach something which it is

not agreed that everyone has any desire to know."^

introduction of formal education in

a

society is

a

Accompanying the
major ideological

change, namely, an acceptance of social discontinuities between parents
and their children:

the notion of turning children into something

quite different from their parents.
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Cohen (1971) sees formal learning
as

perspective beyond the local society.

In a

a

vehicle to broaden human

society that functions

predominantly with particular values, the
overriding concern

is to

equip the child with the necessary
educational tools to be assimilated
into the local community, while in

a

society with predominantly

universalistic values, the main concern is
to train the person

in

the

knowledge, skills, and values dictated by
the needs of the larger
society.

Nonformal Education

"Nonforma

1

education" is an educational term and tends to hold

different meanings for different people.
have several concepts for the term.

Even the same person may

Thus, we encounter considerable

confusion when we have one term representing diverse concepts
and,
on

the other hand, one concept represented by diverse terms.

is

no doubt that

a

There

great variety of nonformal educational programs

which exist in all societies makes analysis of them extremely
difficult.
The term "nonformal education", as defined by Coombs, is that

nonformal education is "any organized, systematic, educational activity

carried on outside the framework of the formal system to provide

selected types of learning to particular subgroups
adult as well as children.

w

in

the population,

As defined in this way (corresponding to

the mode of learning), nonformal education includes, for example,

agricultural extension and farmer training programs, adult literacy
programs, occupational

skills training given outside the formal
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system, youth clubs with substantial
educational purposes, and various
community programs of instruction
in health, nutrition,
family planning
cooperative and the like.

Officially, nonforma 1 education in
Thailand also has difficulty
in defining its meaning.
However, it has been stated in the
1977

Thailand National Educational scheme
that Nonformal education is an
education given in addition to formal
schooling.
It may simply be a
certain activity for
activities.
of,

a

certain occasion, or it may be part
of other

Its purpose is to provide the
means of solving problems

training in, or developing, certain
specialized skills according

6
to the needs and interests of the
citizens.

to unoerstand that nonformal

education.

However, it is important

education is not the antithesis of formal

As Brembeck mentioned that nonformal

education may be

a

substitute for formal education for those who
are denied schooling,
"it may complement formal education,"
or it may extend formal educa-

tion, maximizing its usefulness.

Informal
In

receive

a

all

7

Education

societies, it is still true that children and adults

large part of their education from the environment,
their

family and society— drawing directly, existentially from their

experiences.

Such learning experiences are supplemented by

of more structured out-of-school

still

experiences.

a

variety

These learning methods

play major roles, especially in the rural education.
The definition of informal education, as Coombs has definted it

is

as follows:
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Informal Education:
the truly lifelong process whereby
every individual acquires attitudes, values,
skills and
knowledge from daily experience and the
educative
influences and resources in his or her envi
ronments-from family and neighbours, from work and
play, from the
market place, the library and the mass media.
For example, through informal

education

a

child acquires

substantial vocabulary at home before going to school,

a

a

daughter

learns child care and cooking from helping and observing
her mother,
a

son picks up occupational

skills from his father, and children and

adolescents learn from their peers.
Informal education is not organized with the achievement of

specific learning objectives in view, but is rather incorporated
into the lives of the learners in more general and implicit ways.

Thus, education within the family, through the mass media, or via

a

public library service, can normally be considered to be informal

in

nature.

If,

however, such activities receive purposeful direction

towards specific learning objectives, they enter the realm of formal
or nonformal

education (within the context of uses of the radio and

correspondence learning programs or when used in schools).
Informal education relies heavily on the imitation of and

participation in human activity.

Anthropological literature abounds

with anecdotal accounts of imitative behavior in the early learning of
the child.

Prachaub Thirabutana, in her story village life, "The

Little Things," gives

a

vivid description of some of these experiences

The mathematics for the first year class was not hard.
the boys and girls had played "small house" in
which we had to count the money and know how to give
the older would teach the younger, and we
change:
used to play tamarind seeds before it was time to go
All
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to school for which we had
to know how to count th.e
seeds
correctly before and after playing
to see how many seeds
we gained or lost.

Also it has been defined in
human organism to its environment.

a

technical-cultural adaptation of

Williams (1973) insists that in

discussing the education of most human
societies, one must take into
account the fact that

a

substantial proportion on informal skills
are

transmitted to the young, not directly as
through operant conditioning

is

commonly believed, but

:

that is, in the ways infants, children
and adolescents
teach themselves through regular use of
species
characteri sti cs reflective and symbolic behavior
forms,
various human capacities, including cognition,
and a
variety of motor functions. 10
To Williams,

"education" occurs to

the head of the young.

a

significant extent 'inside

Through their use of unique biological features

children are equipped to "size up, seize upon and make
their own,
the specific features of the culturally patterned
world into which

they are born

.

"

^
Education for Rural

Development

More than half of the people on earth today live in relatively

isolated villages and hamlets scattered across the vast continents and

neighboring islands of Asia, Africa, and Latin America.

They comprise

not only the largest, but also the most rapidly growing segment of
the world population.

Enormous differences exist in histories,

languages and cultures of these rural people.

They also have many

differences including the basic problems of poverty, ignorance, disease
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and inertia.

Regarding the problem of poverty,
the World Bank projected
that of the more than one billion
people in the low income countries
of Asia, about half of them live
in absolute poverty.

Four large

countries— Bangladesh, India, Indonesia, and
Pakistan— contain about
two-thirds of the world's poorest
population.

The main reason for

the stagnation in the living standards
of the Asian's poor has been
tne slow economic growth.
In

1

O

many places in the world today, the poor are
getting poorer

while the rich are getting richer due to the
imbalanced developmental
efforts between the urban and rural sectors.
E.

F.

Schumacher, an English economist observes the following

pattern in the developmental effort in third world
countries;
In the dual economy of a typical developing
country we
may find fifteen percent of the population in the modern
sector, mainly confined to one or two big cities.
The
other eighty-five percent exists in the rural areas and
small town— most development effort goes into the big
cities, which means that eighty-five percent of the
population are largely bypassed. 13

It

must be accepted that rural area and rural people have an

exceptionally important role to play

in

the future progress and

prosperity of most of the developing countries.

In

the first place the

great majority of the people of these countries are rural dwellers who

derive their livelihood from agriculture and related occupations.

Projections of population growth and distribution made
with the Food and Agricultural Organization (FAO)

a

in

connection

World Plan for

Agricultural Development, 1965-1985, show that the proportion of rural
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dwellers is unlikely to fall by more
than 50 to 10 percent during the
period under review while the total
number of rural people is, in fact
likely to increase due to population
growth.

Secondly, most of the

countries concerned are basically agricultural-the
land and its
potential for development are their most
important assets.
it might be said,

in many

Indeed

instances, that the stady and sustained

improvement of agricultural productivity represents
the essential
basis of many other forms of development
including that of local

industries and commerce.
the rural

Traditionally

areas have been and still are

in
a

manpower for the growing towns and cities.
still

be

many parts of the world

continuing source of skilled

Moreover, rural areas must

able to provide occupations and livelihood for very large

numbers of young people who cannot be absorbed into urban life
and
employment.

Thus, rural

development is beginning to assume

a

far more

important role in many national policies than was the case ten to
twenty years ago.
In

the situation where future progress and prosperity are so

dependent upon the improvement of agriculture and the development of
related rural crafts and industries, it is somewhat paradoxical that

agriculture as

a

professional career and farming as

a

vocation holds

so little attraction for people and enjoys to poor an image in the

public esteem.

Indeed, for the more intelligent and ambitious rural

children, years of education is looked upon as the major escape route
from the drudgeries and the miserable financial
or near-subsistence agriculture.

returns of subsistence

They search for better prospects
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and greater amenities of life
in urban employment
and life-style.
Farming is seen as the last
resort which some rural
people may be
obliged to follow if they are
unsuccessful in ascending the
educational
laoder or finding part-time
emplohment elsewhere. Agriculture
ranks
low in the option sets that
are left for the prospective
students who
have failed the entrance
examinations for medicine, engineering
or
other prestigous subjects at
colleges or universities.
In

these predominantly rural

poverty for the majority of people
agricultural
rural

societies, the key to alleviate
is

in

accelerating the growth of

incomes, because the majority of the
population live in

areas and earn incomes directly linked
to agriculture.

growth of non-farm incomes

in

rural

areas,

The

(for example, from rural

services or from auxiliary manufacturing
activities) also depends on
the pace of agricultural

growth.

These sources of income can be

extremely important to the very poor in rural
areas who do not own
land, and to small farmers who rely on wage
employment as

source of income.

a

supplementary

1

Many economists and educators agree that education

is

the main

catalyst of development. Schumacher points out that the
basic causes
of extreme poverty are not in physical
in

deficiencies, instead they lie

certain deficienties in education, organization, and discipline.

"Development does not start with goods; it starts with people and
their education, organization and discipline.
all

Without these three,

resources remain latent, untapped, potential

."
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Lengrand (1970) believes that,
Education has brought forth men capable
of imagination,
qualified to organize, administer and
govern in accordance with the rules of a modern
state.
Without
e ucation there is no knowledge,
no competence, no spirit
of enterprise, no marshalling of
a people's
16
energies.

Coombs, Prosser and Ahmed (1973) unanimously
agree that:
up to now, national

development in most poor countries
as Peen lopsiaed--as witnessed by the
perpetuation and
even the worsening of mass poverty in many
rural areas,
by the ominously widening economic
and social disparities between urban and rural populations and by
the
worsening gap between rural development opportunities
and
the burgeoning rural population--Educati on
is an important
part of this disturbing picture. 17
Foster and Sheffield, et al.

education as

a

vital

(1974) also see the role of

part of rural development.

They note that:

Indeed, the human resources of the rural areas are seen
as their greatest potential asset and education as one
of the key elements in their motivation and training for
the service of development.!^
.

During the last two decades, many leaders throughout the developing

countries have been seeking for fresh paths to development.

The

valiant efforts are being made to expand formal schools and nonformal
programs to the great bulk of rural areas.
of children and adults are getting full

training programs.

And of these, only

opportunity to reap their benefits

in

But only

a

small

fraction

and effective schooling and
a

small minority have an

any systematic way.

The un-

schooled, the early drop-outs and the under-educated adults comprise
the great majority who left largely to fend for themselves.

However, in order not to guard against over-simpl ifying this

matter of dualism, rural areas are not all alike.

Some,

in

proximity
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to metropolitan areas,

have

access to urban markets.

a

high development potential and ready

At the other extreme, some rural
areas have

little natural endowment or developmental

from any center of modernization.

promise, and are located far

Therefore, these social and

economic differences among rural areas, even
within the same country,
call

for different educational and development

al

prescriptions; there

cannot be just one formula for them all.
Up to this point, the following discussion
on a
in

series of assumptions:

rural

(a)

is

likely to be based

that there is an educational

areas of most developing countries;

(b)

crisis

that the educational

crisis is related to other crises such as food, population, economic

development, political
school
cri si

stability, and social mobility;

(c)

that the

as it currently exists, is unable to solve this educational

s.

The Educational Crisis
Most of the children of the world are not in school.
Most of those who enter drop out after a very few years.
Most of those who succeed in school still become dropouts
at a higher level.
No child, however, fails to learn
from schools.
Those who never get in, learn that they do not deserve
the good things of life.
The latter dropouts learn that
the system can be beat, but not by them.
The General Problems in Education

Most developing countries have
problems:

a

number of severe educational

low participation rates combined with high population growth;

disparities between urban and rural areas, lack of teachers, employ-

ment difficulties for school graduates, high illiteracy rates and

a
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heavy reliance on foreign aid and personnel.
deal t wi th.

Thse problems must be

20

A high illiteracy rate is

developing countries.
shown in Table

1.

a

major problem to be solved by many

The literacy rate for selected countries
is

Coombs (1978) estimated

a

figure of 450 million

illiterate adults, or 60 percent of the population, of
UNESCO member
states.

21
In

an attempt to solve this problem of illiteracy,
Honduras

instituted radio schools that involved 75 percent of the rural
populations.

22

Four studies completed in Laos clearly show an average

literacy rate of 9.1 percent for women

percent for men

in

the study, and up to 95

the 15-24 year age group.

that practically all

All

four studies agreed

of the women over 35 were illiterate. 22

Coombs (1968) paints
countries.

in

a

very dismal picture for developing

He reports increasing social

demands, participation rates

and school age population growth that will put increasing pressures
on educational

systems throughout the developing world.

Social

demands

are influenced by the prospects of economic development for society and

possible benefits for the individual.
into increased demand at all

This social demand translates

levels for education.

With increasing

population, the number of people to be served by the educational
system will
same.

be

increased even if the participation rate remains the

The problem is compounded further by increasing participation

rates, although parti cipation rates for all education levels in many

developing countries are still low.
grow, just to keep pace.

Educational

systems will have to

Therefore, to improve participation rates,

27

TABLE

1

COMPARATIVE EDUCATION INDICATORS

Country

Year

Li

teracy
rate

Primary
parti

-

ci pation
rate

Primary
student/
teacher
rati o

Secondary
parti

ci -

pation
rate

Secondary
student/
teacher
rati o

United States

1968

98

97

26

80

20

United Kingdom

1969

97

98

28

58

18

Ethiopia

1970

7

17

51

5

34

Ni geri

1971

n.a.

34

37

4

23

Brazi

1969

65

64

37

16

n.a.

Col ombi

1968

73

70

40

21

13

Indonesia

1970

43

71

40

13

22

Thailand

1971

70

90

42

25

33

Note:

n.a.

=

Source:

not available

Wells Sutart, 1976
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a

much larger growth is
necessary 24
.

The problems of
participation and population
growth is paralleled
with the problems of
disparities in educational
systems between urban
and rural areas.
For example, in Nigeria
only 10 percent of the
school age population in
rural areas attend school 25
Educational
systems in urban areas tend
to be of higher quality
than those in the
rural areas.
.

In

in

the Ivory Coast,

the prospects of obtaining
better education

the urban areas and hence
better employment opportunities
have

induced migration from rural
rural

to urban regions,

removing people from

areas where they may still be
needed for agricultural development.

The problem of providing
quality education in rural areas
is compounded
by the difficulty

in

placing teachers in rural areas. 26

The lack of teachers and
educational facilities, however, may

exist throughout an entire country
or within particular areas of
the

country (usually rural).

In

either case, the lack of teachers may
be

attributed to relatively more attractive
employment opportunities for
skilled persons outside the educational
sector.

One frequerttly observes

teacher shortages in rural areas and
'teacher surpluses in urban areas.
This problem is affected by relative
wages paid for other employment:

wages were too high

in

urban areas and too low in rural

areas.

2

7
*

Another explanation that is given for the
lack of employment opportunities for graduates in the teaching profession
traces the problem to
low student participation rates and the lack
of educational

facilities.

For example, in 1973 when Indonesia had participation
rates of only 50

29

percent at the secondary level, 20,000
teachers were unemployed. 28
Regarding the problem of high
dropout rates,

a

student will

often drop out when he has more
attractive opportunities elsewhere,

usually employment opportunities
outside the educational
and/or when the student feels that the
curriculum
her or his needs or future opportunities.

In

system,

not relevant to

is

society that places

a

a

higher value on completion and certification
than on knowledge and

abilities, dropouts become

a

problem.

29
In Thailand,

only about half of the students who start
grade

1

of these,
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only about one third go on to grade

5.

it is shown

that

reach grade 4, and
The government

has tried to find solutions to improve the
retention rate and to

prevent wastage due to

a

high dropout rate.

Some Strengths and Weaknesses of Formal Education

Although formal education has been playing an important role
providing knowledge and skills to

a

in

large number of people, and

although this system has pro! iterated throughout the world, the majority
of people still

receive inadequate education.

the opportunity to attend primary schools for

For some, there exists
a

few years.

learning period, life continues outside of school systems.

After this
A great

number of people who complete primary school still do not have

sufficient knowledge or skill to be engaged

in manual

labor.

In

this

part of this study, some strengths and weaknesses of formal education
for rural

development will be pointed out:

30

Content and Pedagogy:

With the concentration upon the
"three R's" and

the remnants of classical

heritage, the school divides the student's

life into two distinct parts.
to be learned elsewhere,

The essentials of daily existence are

outside the classroom.

Therefore, by the

present standards, curriculum of the formal
school

emphasizes reading, grammar, and geography.
is

is narrow.

It

Each of these subjects

presented according to the logical divisions inherent

in

the

discipline itself, with no attempt to correlate one
subject with another.
The resulting courses of study remain unchanged
year after year and
are to be followed down to the last detail.

been given to all

pupils, without regard for individual

Lecturers, drill, memorai zation

,

principal methods of instruction.

mates

is

The same material has

differences.

recitation and examinations are the

Approved interaction among school-

limited to formalized competition rather than cooperation.

Play is considered to be

a

distracting frivolity;

it has no place in

the curriculum, and it is supposed to occur only during recess outside
of school

hours.

Formal education may over-emphasize areas which are not quite

relevant to real

life situations.

of some subjects

in

Thirabutana complained about contents

secondary schools in Thailand:

did not see the use of my studying how to calculate the
I
corners of the sides of triangles that they called geometry;
to remember by heart what kind of matter produced what kind
of gas or so on, that they called science; to calculate
speed of trains, boats and other things that they called
arithmetic and algebra; to study English, of which I would
never have a chance to speak a word in our village. 31
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Timing:

The students who enroll in formal
schools need to spend their

multiple year cycles of fixed duration,
usually in one year segments.
A

large number of children who climb
up an educational ladder cannot

achieve equality.

Formal

education systems favour the individual
who

started out earlier, healthier, richer,
or better prepared.
Costs and Benefits:

Normally, schools need permanent buildings,
lands

staffs, equipment.

Therefore schools require high capital and

maintenance costs.

This is

a

high illiteracy rate:

a

basic reason why poor countries have

they cannot provide adequate schools for

their people, especially in the rural areas.

In

a

may be able to describe the present situation
as:

logical

way, we

"fewer schools

mean less education, and less education means less
development.

Rewards and Evaluation:

Students are perceived as passive receptacles

into which knowledge is poured.

As all

students are considered to be

basically alike in their needs and abilities, their rate of progress
supposedly must depend on the amount of effort they render on their
studies.

Differences in their ultimate achievement are attributed

simply to the fact that some students remain in schools longer than

others and therefore are able to climb higher on the educational
ladder.

Promotion occurs only upon mastery of the standardized

prescribed material.
in

As a result, unsuccessful

students might remain

the same grade for several years.

Form:

Form is

policies,

a

system of programs or activities with standard

operations and outputs.

Schooling provides an orderly
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transition from the cradle to school
to

job and finally to death.

a

But

the joy of life is not in these
orderly transitions but in the un-

expected and the unplanned.
by oneself and for oneself,

There is joy in planning only if it
is
and schooling has decreased the
flexibility

of society to allow for the development
of individual lifestyles.

Audience:

The largest proportion of students
is urban or middle class

residents, and school
of age.

In

serves mainly for youth who are under 25 years

general, school

than the poor.

benefits the rich and middle class more

Even with equal access to schools,

can seldom catch up with

rich one.

a

a

poor student

Even if they attend the same

schools and begin at the same age, poor students lack most
of the
educational
students.

opportunities which are casually available to middle class
These advantages range from conversation and books

homes to vacation travels and

a

in

the

different sense of oneself, and apply,

for the student who enjoys them, both in and out of school.

However, there are some reasons to justify the existence of
the present formal

university level

education system, from kindergarten through

(with alterations to be considered).

play an important role in

a

society since the majority of children

and youth rely mainly on formal

schools were closed tomorrow?
to school

didn't have to?

Schools still

education.

What would happen if all

Or if all youth who did not want to go

What if the children were free all the time,

instead of being locked up in school for most of the year?

We may

not be able to answer these questions now, but it is certain that the

whole society will be greatly affected.

The vast number of school
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teacners, administrators, and
affiliated workers will be
unemployed.
Due to the systematic
structure of schools, it is
still the only
Place that students can learn
subject matter continuously as
far as
their interest or economic
situation allows.

Simkins
1

evel

3^

criticizes the weaknesses of
formal educatio on three

s.

1

)

?°^ lln6 SS

°f

r al

education is firmly linked to
time nature and its institution
based and teacher centered delivery
system.
These
c aracteri sti cs, taken together,
contribute to its
resource intensity.
i

V

nd/2
fU ?i

2)

the irrelevance of much of the
formal education to
answer pressing national needs can be
linked to its
general nature, its input centered
standardized and
academic content and its institution based
and
isolated provisions

3)

the inflexibilities and resistance to
change may be
associated with its rigidly structured format,
its
reliance on institutions and professional staff,
and
its external

control.

Some Strengths and Weaknesses of Nonformal
Nonformal education is one of

a

Education

number of terms which has been

given increasing attention in educational research in
recent years.
The interdependence of formal

and nonformal

education becomes apparent

as soon as one attempts to gauge any country's requirement
for non-

formal

education.

These requirements differ greatly between indust-

rialization and developing countries.
Coombs
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sees three roles of nonformal education vis-a-vis

formal education in industrialized countries where almost all young

people attend school full

time until

the age of 15 or older, and

a

34

large percentage continue on to higher
education.
1.

Nonformal

education helps to prepare preschool
children

for formal

education through nursery schools, day
care

centers, etc.
2.

Nonformal education parallels and complements
formal

schooling by providing extra curricula
activities

in

school --through various sports, cultural
and other

activities.
3.

The largest and most diversified role of all,
nonformal

education complements formal education by offering

a

great variety of "continuing" or "further" educational

opportunities to older youth and adults who have
completed or dropped out from their formal schooling.
For the developing countries, Coombs sees the roles of
nonformal

education as more important than in industrialized countries.
The scale and character of these roles differ considerably
especially in the rural areas.
Because of the incomplete
development of their formal educational systems, nonformal
education falls heir to the mammoth "unfinished business"
of the primary and secondary schools.
It inherits a vast
clientele of children and youth who have never been to
school, or have dropped out before finishing, or have
completed primary school
but have not gone on to the
secondary 34
,

.

Simkins also points out other advantages that nonformal education may offer,

by contrasting

place, nonformal
formal

education.

it with formal

education.

In

the first

education can be substantially less costly than

Programs

in

nonformal education are normally quite

short and are designed on the basis of the periods required to achieve

35

specific outcomes.

Facilities are normally simple and
low cost.

part time study dominates, the
opportunity cost of

a

Since

student's time is

low, and the cost to the public
may be reduced through community
self

help programs and, sometimes, by
the sale of commodities produced

during the educational process. 35

In

terms of learning methodology,

Simkins considers that:
Nonforma 1 education may be more relevant
to their needs.
is is because its purposes are
short term and specific
learning is therefore closely related
to the immediate
needs of the individuals and the communities.
This close
relationship between education and work is
reflected both
in content, which is task and
skill centered, practical
and locally based, and in organization
which makes
maximum use of the learner's own environment
in terms of
staff and other resources from the community.
the
greatest potential advantage of nonformal over formal
education however, lies in its flexibility.
Programs
are heterogenous and are under the responsibility
of a
variety of agencies often non-governmental and voluntary.
Local initiative, self help and innovation is
encouraged. 36
.

.

.

Many strengths of nonformal education seem to indicate that
it
is

more appropriate for developing countries.

say that it is a "magic medicine"

since by itself

nonformal

1

The

education can be discussed as

ows:

Confusion

in

the Terminology:

the terminology,

not

with the country problems,

education still has many weaknesses.

problems associated with nonformal
fol

to deal

However, we cannot

a

special

the term:

The primary weakness is in the use of

since "nonformal education"

scientific term.

is an educational

term,

Bock and Papagiannis point out that

36

as such, tends to hold different meanings for
different people.
Moreover, other terms used by the
same people seem to refer to the same concepts/ Thus,
we have considerable confusion when, on one hand, we
have one term representing diverse concepts and, on the
other, one concept represented by diverse terms.
•

•

•

_

he unclear terminology and the wide variety of educational

i

offered by nonformal education may have

effectiveness of the programs.

a

activities

great influence on the

It is quite common that many programs

cannot serve the objectives of the projects as they are stated.
over,

the clientele has

a

variety of needs and interests, the program

managers may not be able to
Low Participation of Adults:
is

More-

to serve the people of all

respond to all of their immediate needs.
The stated goal

of nonformal

education

ages, but as far as the studies are

concerned, the clientele, who enroll in the program are mostly youth
under 30 years of age.

At this point, we may understand that not only

youth who have recently dropped out of school need nonformal education
to fulfill

their lives.

The adults who are more than 30 years of age

also need to continue their education.

education than the youth,

In fact,

they need more

since they have less chance to attend formal

schools; they are the leaders of families and they are in their most

productive age.

Therefore, one of the problems of nonformal education

at present is that it does not respond to their psychological

physical

needs.

and

This is the reason for the low participation of

adul ts.

Unqualified

staff:

Since the majority of the staff of nonformal

education programs are part time employees and volunteers who are not

37

very well trained (some have
never been trained) there
is often
problem of low effectiveness
in the nonformal
programs.

Moreover, there are still

a

some other weaknesses of
the non-

formal education program, for
example, in terms of certification.
A
person who considers a certificate
as a motivating factor to
acquire
further knowledge and skills,
may not be interested in a
nonformal
education program.

So me Strengths and W e aknesses
of Informal Education
As

it

is stated in

the foregoing part,

the nature of informal

education relies on the learning from
the environment, family, society,
work and play.
The learning processes are
unsystematic; man can learn
or gain experience either
intentionally or unintentionally.

This

learning process can occur every day,
in every moment of our consciousness.

For some people may call

education."

this learning activity as "incidental

Therefore, there is no doubt that the knowledge,
attitudes

and skills that we have learned through
informal ways are directly

concerned with and essential to our lives.

Some strengths of informal

education can be described as follows:
1.

Learning

is

and social
2.

intrinsical ly related to the environment

actions and can occur throughout one's life.

Learning occurs

in

a

variety of settings, including at

school, home, workplace, city, field, sea, mountain,
etc.
3.

It

is

the most economical

learning system.

38
4.

It

5.

It meets immediate learning needs.

involves all

people and all age groups.

However, some weaknesses of informal
in

its nature.

be able

education can also be found

Since learning usually occurs accidentally,
we may not

to find the knowledge,

at the time we acquire them.

skills or attitudes that we really need

Another weakness is that for

a

person

who wants to specialize in one area, he
may not be able to acquire it

easily through informal education methods; it
may be much easier for
him to learn from either the nonformal

education or formal method.

In

other words, informal education is not organized
with the achievement
O'

s P e ci "fi c

learning objectives

in

view but rather is an educational

system in more general and implicit ways.
The last weakness of informal

education is that the education

planners, by and large, have tended to ignore its influence in local

environments, yet

in

reality they are often the most powerful elements.

According to Illich, the deschooling concept, one of his alternative proposals for new educational institutions, follows his idea
of deschooling society, "to transform all of society into one huge

classroom."

For this notion, he really meant that informal education

can be substituted for formal education.

Tom Durrie also supports

Illich's notion that man can learn all essential skills, knowledge and

attitudes for their lives through informal learning modes.

"Our

society is incredibly rich in resources, (learning) at the present
unused, for the rearing, education, and integration of the young."

39

39

Educat ional
General

Problems

Thailand

in

Background

Thailand is

country in Southeast Asia with
many problems

a

Similar to other developing
countries.

and cultural

Given the comparative social

homogeneity of Thailand, at first
impression the need

for adapting learning arrangement
to meet local

requirements might

seem considerably less pressing
than in many other countries.

Over 90

per cent of the population is
of Thai origin and Buddhist;
over 80
per cent live in rural areas and
grow rice as the staple crop; and
tne majority of the people in
the various parts of the country have

similar cultural heritage.

countries, Thailand shows

Unfortunately, like many other developing
a

urban) and the traditional
to emulate

rural

a

dichotomy between the modern sector (mainly
sector.

People in the towns generally try

modern western life style, while those

areas follow

a

in

the more remote

traditional life pattern which has not changed

significantly over the last century.
the existing educational

Even more unfortunate is that

system is designed more to meet the needs

of the urban sector (less than 20 per cent
of the population) than

those of the rural
Rural

sector.

education

in

Thailand has deep historical roots which

both enhance and mitigate its importance.

The Buddhist tradition has

historically embraced the worth of knowledge and learninq.

The

purpose of learning, according to Buddhist doctrine, is the acquisition
of religious merit through knowledge and is not the secular, problem

solving variety of the West.

Even though Buddhists embrace knowledge,

40

it

is

40
no boon in the Western brand of
education
.

Before the establishment of the western
educational

Thailand, there already existed

a

traditional

system of

system of Thai education

that catered to both the masses and the
elite.

The Buddhist temples

served as learning institutions for young men.

Boys were sent to

the local

temples at the age of nine to serve the priests
who

taught them reading, writing and occupational
self-defense.

in

turn

skills, even the art of

When these boys reached the age of twenty, some became

ordained as monks to receive further religious training, while
others
entered informal apprenticeships with local craftsmen and
leaders
the village.

in

The girls on the other hand, were rarely allowed to

learn how to read and write, but were prepared for the roles of wives
and mothers at home.

environment of children.

Learning took place within the everyday
It was an unconscious affair,

concerned with immediate usefulness.

and was

This form of education in which

parents prepared their children based on their own experience was

adequate for

a

slow changing society in which the future role of each

member was well-defined and relatively unchanging.
Still

Thailand.

Quite

a

the Buddhist tradition was the impetus to education in

Even now many primary schools are on the temple grounds.

number of male students, whose homes are far removed or whose

families have no means of support, are housed and fed by the monks

exchange for simple chores while they are attending
The provision of education

undeniable duty of the government.

in

a

in

nearby school.

Thailand is regarded as the
The Thai government has taken this
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study seriously; the national budget
for education has increased very
rapidly since the 1960's. The education
sector constituted about 19.3

percent of the total budget in 1974
fiscal year.
6,932.9 million Baht.

In

This amounted to

absolute value, 49.32 per cent of this

amount is allocated for primary education,
34.8 per cent for secondary
education, and 14.8 per cent for higher
education.

In

1975. the

budget for educational development was
even higher, amounting to about
20 per cent of the total budget. 42

Some General Educational
Coordination:

Problems

From the administration point of view the

government has run the country's educational

system rather ineffectively.

The administering of education is entrusted to many
agencies.

Ministry of Education is

in

The

charge of primary and secondary education.

However, the Department of Local Administration, Ministry of
Interior,
also shares part of the responsibility of the primary education.

The

Ministry of Education has many colleges under its jurisdiction, but
the administration of these state universities is under the supervision
of the Office of State University which comes under the Office of

the Prime Minister.

eduational

For the direction and planning of the national

system, the Ministry of Education has to share its duties

was the Office of the National Education Commission which belongs to
the Office of the Prime Minister.

educational

The problems of coordinating the

system is obvious in such an administrative setting.

This

is one of the barriers to the continuation of the lifelong learning

process.

42

Policy:

In

terms of educational

policy, we can say that the

government,

in

education.

The government seemed to be
satisfied with the four year

the past,

has not placed much importance
on nonformal

compulsory education for youngsters
and believed that it was

sufficient for them to -become good
citizens
However, according to

a

in

a

democratic society.

research conducted by the Department of
General

Education in 1972, about 33 per cent
of the elementary school leavers
become illiterate within three years
after they have left school. 43
This situation may be due to:

(a)

the curriculum is not relevant to

the learner's life, making him
uninterested in the pursuit of further

reading when he is away from school;

(b)

during his study at school,

learning materials are not sufficiently available
to enable him to
really learn how to read and write;

(c)

after leaving school, the

learner cannot find additional reading materials
to further reading
skills,

so

that they forget their acquired reading knowledge the
same

way they would with other unused skills;

(d)

the teaching methods

employed by teachers may not be challenging enough. 44
considers all

The government

these factors to be crucially important since it is

convinced that an educational

Curriculum and Pedagogy:

system advances the morals of

a

society.

The Thai government and many private organiza-

tions have paid much attention to formal

and nonformal education.

organizations have cooperated to provide

a

programs to the villagers.
age groups.

Many

wide variety of educational

However, the benefits have not reached all

Thus the results still fall

short of the objectives of

43
life long education.
of education,

When one examines the age
group of the participants

it is evident that formal

education, from primary school

university level, affects primarily
the age group of 5-30 years old.
People over 30 years of age are
considered too old to attend school,
to

and the only educational format
left to serve them is nonformal

education.

Many agencies have attempted to
serve the latter group of

citizens.

However, the results are not yet
satisfactory, nonformal

education as it exists
and structure of formal

this point.

in

the present, relies too much on the
format

education. The following table illustrates

It shows the age of the participants
of nonformal

education

activities which were organized by the Adult
Education Division, The
General

Education Department,

Table

2

in

1979.

shows that although nonformal

education is aimed at

benefiting the adult population, presently only
26.0 per cent of the
over 30 year old group receive the services.
A preliminary investigation suggests many
reasons why formal

education is not

a

successful medium of learning for adults.

The

most important elements seem to be that the adults view
themselves to
be

too old to go to school,

earning

a

that they have the responsibil

i

ty of

living or that the teaching methods do not appeal to them.

Cleugh observed that:
Older adults have usually become conditioned to the
physical limitation imposed upon them by age.
The
greatest impact of age is felt by adults in the
middle years of the thirties and forties for it is
at this time that cumulative effects of aging begin
to become obvious. 45

44

TABLE

2

The Percentages of Participants in Nonformal
Education
Activities by the Adult Education Division, 1979

Age
NFE Activity

20-24 yrs.

15-19 yrs.

0/

*Functional
Literacy

20-24 yrs.

%

fa

_

25-29 yrs.

%

°i

30-over
°/>

10.8

21.3

25.0

22.9

tinuing Education, Level 3

55.6

29.1

7.6

7.7

*Adul t Continuing Education,
Level 4

49.4

34.6

14.0

2.4

-

28.0

41.5

20.2

10.3

-

13.4

25.3

30.7

30.6

*Adul t Con-

*Adul t Vocational

Education

**Interest Group
***VNPC

10.3

12.3

15.4

16.7

45.6

***Library

13.2

14.1

14.7

14.7

43.3

-

16.8

25.3

17.2

40.7

24.0

45.0

14.0

6.0

11.0

**Training Program

**Radio and
Correspondent

Source:
Note:

Adult Education Division
VNPC
*

**
•*•*•*

,

Ministry of Education

Village Newspaper Reading Center
class attendance
semi=class attendance
non-class attendance

,

Thailand.

45

In

order to provide education for all age
groups, efforts must

be made to create appealing

structure and format for each age group.
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CHAPTER III
LIFELONG EDUCATION:

AN EDUCATION FOR LIFE

Nature and Ratinnalp

Education is

a

vital

component in human development.

people seem to agree, if one wants
to live harmoniously

in

Many
society

especially in the present fast changing
world, it is crucial to

continue one's education throughout
one's life.
in

A critical

deficiency

today's society is our inadequate ability
to solve social

problems

which require analysis, formulation of
policies, and decisions
within

a

socio-political context.

Adults "over thirty" years of age

and youth (those under thirty) both seem
to possess this inability.
The responsibility for this inadequacy does
not rest

educational

system.

However,

sol ey

with the

schools have almost certainly failed

to prepare students to cope with and resolve
many problems,

some

of which threaten our very existence or prevent
us from living

together in harmony.
For decades, many educational

planners, sociologists, and

anthropologists have tried to introduce new strategies of educational
approaches, which would enable each person to buy the education of
his choice in an open market, to shift the responsibil ity for

education from the schools to the media and to apprenticeships on
the job.

Some individuals foresee that the school will

48

have to be

49

reorganized just as the church was
reorganized throughout the world
during the last two centuries.
Other reformers propose to replace
the universal

school with various new systems
that would,

better prepare everybody for life
in modern society.

Although some

people still accept the role of the
schooling system as
of education,

the three systems, formal,
nonformal

they claim,

a

foundation

and informal

education should be integrated and
provided throughout one's life.
This is the definition of "Lifelong
Education".

As mentioned in the preceding chapter,
education does not
solely mean going to school, passing
examinations, and learning how
to read and write.

or techniques.
in

Neither does it mean solely to acquire some
skills

Education is mainly learning about life and living

one component.

Therefore, it seems reasonable that education

must be acquired continuously throughout one's life,
and that the
kind of education that is truly meaningful for
each person must be

related to his daily life.

General

Definition of Lifelong Education

The ideal of lifelong education is as old as man's search for
his identity and destiny.

recent past have given it

However, various developments
a

in

new perspective of urgency and significance.

These factors are rapid growth of knowledge and technology,
hand,

the

on

one

and massive deprivation of even the most basic educational

opportunities for millions of children and adults, on the other hand.
An almost unlimited expansion of man's inventive capacities has been

50

simultaneously accompanied by the
adoption of an increasingly

acquisitve way of life which has increased
the aspirations of the

majority of people providing them with
the means of satisfying those
aspirations.
Edgar Raure shares his idea that,
“strictly speaking, however,

lifelong education is not

a

concept of theory, but

a

set of basic

principl es.

Dave's report also emphasizes the scope and
inclusiveness of
the principles.

Lifelong education is a comprehensive concept which
includes formal, nonformal and informal learning
extended throughout the life-span of an individual
to attain the fullest possible development in
personal,
social and professional life.
It seeks to view education in its totality and includes learning that occurs
in the home, school
community, and workplace and through
mass media and other situations and structures for
acquiring amlenhancing enl ightenment. 2
,

Dave's

i

nterpretation of lifelong education stresses the

connection between learning and the highest levels of human development.
Education is the primary vehicle for personal and collective growth.

Coombs also states his point of view in lifelong learning as:
A system that should ultimately provide every individual
with a flexible and diversified range of useful learning
options throughout his or her 1 ifetime--formal nonformal,
and informal education are clearly compl ementary and
,

mutually reinforcing elements.
From the standpoint of the individual, Lengrand describes

lifelong education as representing:
An effort to reconcile and harmonize different stages of
training in such a manner that the individual is no longer
in conflict with himself.
By laying stress on the unity,

51

the all-roundness and the
continuity of development of the
persona ny, it leads to the formulation
of the cu^HcuU
and instruments of education
that create permanent
communications between the needs and
lessons of professional
life, of cultural expression, of
general development and
of various situations for and through
which every individual
completes and fulfills himself.

Similarly, when viewing the idea from

a

social

perspective,

Jessup observes that lifelong learning
is "an ideal that comes out
in

countless ways.

It is an expression

of

the quality of the society,

that expresses itself in attitudes, in
relationships, and in social

organization.

Malcolm Adiseshiah is another educator who sees
education as
a

means of meeting the physical, intellectual, emotional and
social

needs of man.

These needs are of

a

lifelong, continuing and

permanent nature, necessitating that education be
not restricted to age-groups or institutions.

a

lifelong process,

His suggested

consequences for pedagogies, institutions and practices are:
1.

Education is a vertical and horizontal continuum.
Vertically, it is distributed throughout a lifetime;
horizontally, it embraces not only school education
but all out-of- school individual and group activities.

2.

A minimum basic amount of education, depending on the
demands and resources of the respective society, is
the right of each member.

3.

Learning above this minimum will be a function of the
economic and cultural needs of the respective society.

4.

The concept of curriculum will no longer be confined
to that of the school but will extend to all learning
centers.

5.

Techniques of learning will become more flexible and
varied in order to adapt to the time path of education,
dictated by the needs of individual and his developmental

stages.
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The teacher will forego his central role
in the learninq
process in order to become an associate of
his pupils
learning through and with them.

7.

Lifelong education must prepare one not only
for the
passive acceptance of change but for an active
role in
bringing it about, socially and economically.

8.

Education must prepare the man of tomorrow for
various
complementary roles and help him reconcile continuity
and change, humanistic and technological values.

V.

K.

R.

Rao sees education as play.

He notes that education

and work constitute the life of an individual from birth
to death.
His view is that formal

educational

systems can be made responsive

to the new concept of lifelong integrated education

play and study are combined.

The formal

in

which work,

system must extend its age

range and provide part-time correspondence or refresher courses to
the larger community of its past alumni and others in need of such

service.

Various media of communication and different kinds of

teaching-learning material may have to be utilized for this purpose.
The emphasis on
to an

informal

informal

a

formal

system of education must be shifted

system of lifelong education.

system can be instituted

in

a

The development of an

number of ways:

the formal

system can be informal ized through the introduction of suitable
elements.

Secondly,

developed to
its program.

a

it may be possible when

informal education is

certain level, to introduce some formal elements
A third solution would be to establish

a

full

articula-

tion between education of limited duration and education which

continues throughout life.

in
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Malcolm Knowles (1975) proposes

a

model

of lifelong education.

He observes that it has become
necessary to redefine education as

a

process of continuing inquiry throughout
life since the time span
of major cultural

the individual.
Oi

change has become shorter than the
life-span of

For lifelong education to be successful,
new models

education must be developed.

He proposes

a

role competency model

which is based on the assumption that the
purpose of education is the

development of the competencies needed to preform the
various roles
required

in

human life.

Other major assumptions are related to the

skills of learning spirals.
cl

assi

i

Knowles has suggested

a

tentative taxonomic

icati on of roles such as those of a learner, friend,
family

member, worker and leisure-time user, and has worked out
corresponding

competencies as examples.

Some competencies cut across two or more

roles, whereas others are fairly unique to specific roles.

He also

briefly indicates the nature and structure of learning spirals,

connecting them with various life roles and competencies.
invites scholars to further develop the proposed model

move from the present educational

in

This idea

order to

scene toward the realization of

the goals of lifelong education.

The Needs of Lifelong Education
The idea of lifelong education has gained international

significance

in

recent years.

Although this idea is as old as human

history, the new significance and wider acceptance that it has lately

attained

is

based on the assumption that it holds the promise of
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meeting the new educational challenges
of the present and also
those
of the foreseeable future.

able to its potential

Its appealing nature is largely
attribut-

to respond to new challenges,
without ignoring

the valuable educational

policies and practices developed so far.

This is because it acts as an organizing
and unifying force for the

development of people of

all

ages and levels in the academic process.

Henri Hanne also pointed out the need
for lifelong education
in

developing societies which include:
-the crippling financial burden (capital
expenditure and
extremely high unit cost) on a system which was
very
inadequately developed by the colonial regimes and has
to cater to demographically very large age
groups;
-the absence of structured solutions for an adult
population
that is technically very backward, in many cases
even
ill i terate;
_

-the difficulty which is even greater in developing
countries
than it is in Western ones--of matching education to the
needs of an embryonic economy and of individuals whose
occupational prospects are uncertain (hence the paradox of
diplomas that are of no value in economic life because they
do not correspond to actual requirements);
-the problems of recruitment, training and status of teachers
(competing for priority with other administrative and
technical needs);

-overall, the cultural 'isolation' of school from social
life, which is still more pronounced than it is in our
countries (lack of family support for school work, and the
uneducogenous' nature of a background unfavorable to
formalized, selective education).
'

The development of lifelong education is likely to have

different priorities and functions in well -devel oped societies as
compared to less-developed societies.

In

less-developed societies,

those principles of lifelong education which offer alternative means
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for achieving the economic development
of the society as

understandably, have the greatest appeal.
much more desirable at

a

For instance,

a

whole,

it might be

given place and time to help farmers
double

their crops than to teach them to read.

more developed societies,

In

much more emphasis may be placed on the
growth of individuals in ways
that are not immediatley economic in their
applications.
In a

strict sense, the principles of lifelong education

incorporate both formal and alternative patterns of
education equally
and without emphasis on one particular form.

However, in the immediate

future it is likely that the basic school curriculum will
remain
within the formal educational

sphere.

In

less developed countries,

the reverse may be true, with basic school

subjects such as reading

and mathematics taught extensively in the nonformal* domai

countries with

a

In

n.

low level of development, nonformal and informal

education may be the only alternative to schools, which are insufficient
to serve the needs of the whole population.

The Development of Lifelong Education

in

Thailand

The following points highlight the recommendations on the

development of adult education made at the General Conference of the
United Nations Educational, Scientific and Cultural Organization,

meeting in Nairobi from 26 October to 30 November 1976, at its
nineteenth session.

Hie

participants agreed upon

showed concern for lifelong education, which is

following statements:

a

policy which

reflected

in

the
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-The access of adults to education, in the context
of
lifelong education is a fundamental aspect of the
right
to education and facilitates the exercise of the
right
to participate in political, cultural, artistic
and'
sci entif ic 1 ife.

-For the full development of the human personality,
particularly in view of the rapid pace of scientific,
technical, economic and social change, education must be
considered on a global basis and as a life-long process.

-The development of adult education, in the context of lifelong education, is necessary as a means of achieving a more
rational and more equitable distribution of educational
resources between young people and adults, and between
different social groups, and of ensuring better understanding
and more effective collaboration between the generations
and greater political, social and economic equality between
social groups and between the sexes. 8
They were convinced that:

Adult education as an integral part of lifelong education can
contribute decisively to economic and cultural development,
social progress and world peace as well as to the development
of educational
In

Thailand,

a

systems. 8

UNESCO sponsored regional seminar on "Lifelong

Education Curriculum and Basic Learning Needs," at the Regional
Office for Education in Asia, in Bangkok.

The participants agreed

with the proposal from the report of the International Commission
on

the Development of Education, "Learning to Be,"

in

their statement

that "Lifelong Education is considered as the master concept for

educational policies in the years to come for both developed and

developing countries."'*'
When the principle of lifelong education
and applied on

a

universalized

mass scale to different societies, it is likely to

take different operational

political

is

and cultural

modalities under different socio-economic,

conditions.

57

As

the Thai

a

result of the agreement upon

Lifelong Education Policy,

a

Government has been attempting to carry
out this policy

through various programs which lead
to the lifelong educational concept.
Focusing at the vertical continuum,
education must be distributed

throughout one's life time.

For the pre-schooling age, several

day

care or child care centers projects are
provided under the admini-

stration of the Ministry of Interior and some
private agencies, in
both rural and urban areas.

For school

age children and youth, the

Ministry of Education has extended the compulsory
education from grade
4

to grade 6 throughout the country in

1977.

For youth and adults,

the government has allocated more budget for
nonformal

programs, and has established

4

education

Regional Nonformal Education Research

and Development Centers and 24 Provincial

Lifelong Educational

Centers for the out-of-school population.

For the horizontal

continuum,

various training activities have been organized for children,
youth,
and adults, especially in the rural areas, where education is
scarce.

School curricula have been adapted to make it more related to life

experiences and more integrated to both nonformal and informal
approaches.

Many primary and secondary schools also serve the

villagers as community schools.

There are also additional programs

for continuing education in universities and colleges.

The Limitations of Lifelong Education for this Study

Lifelong Education as it is understood
the three major learning approaches:

in

this study, includes

formal, nonformal, and informal
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education.
in

According to the writer's point of view
and the objectives

this study, rural
It seems

nonforma

clientele

that the existing activities constituting
formal and

educational

1

c

adults are seen as the main target
group.

approaches are not appropriate to their
potential

The number of adults 30 years of age
or older, who

participate in educational programs,

is

much smaller than the number

of children and youth who have taken
advantage of these programs.

Rural

adults are more concerned about their time
availability, their

learning capabilities, and benefits they get from
the educational
programs.

education.

These concerns are rarely addressed by formal or
nonformal
On the other hand,

the rural adult prefers to learn in

a

natural way, i.e., learning from daily life experiences and
informal

ways, rather than by attending to classes.

This fact can be noticed

from the low participation rate of adults in nonformal

activities.
formal

Another important factor

is

learning

that both formal and non-

educational systems are largely organized and controlled by

the governmental

complications.

policy.

As

result any change will involve many

a

One must also consider the fact that the present

system is appropriate to some groups of children and some youth.
Informal education is
all

a

learning approach which existed in

societies in abundance and the adaptation of the activities might

be the most appropriate for the rural adults.
An objective of this study is to limit the scope of the study

and to focus on the issues concerning the use of the informal and

nonformal learning activities which are presently available in the
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Thai culture and are
appropriate to adult learning,
especially in the
rural central region.

Advantages and Limitation s of
Lifelong Education
Tne interest in the use
of lifelong education,
especially in
the area of informal
education, includes such elements
as traditional,
cultural, and religious activities,
and entertainment used as
vehicles
for the education of rural
adults.
These have been seen as increasingly
more acceptable by educational
planners in developing countries.
It
is

perhaps the most important way
in which the government of

poor

a

country can adequately and appropriately
service the needs of the
rural

adult population.
Informal

learning which occurs through the
media and other

such activities are no longer
viewed as merely entertainment or

inconsequential

social

activity, but also as

a

means of raising the

community's consciousness about such issues
as family planning, health
care, community development and
economic improvement.

The outcome of

such educational endeavors are, however,
limited by the very nature
of its informal

format.

Some advantages
1.

Cost.

Informal

learning activities are usually abundantly

available within the framework of
it

is

a

a

person's daily life.

truly lifelong approach which never requires

investment

in

a

Therefore,

high cost of

such areas as buildings, personnel or materials, as do

the current schooling system.

Due to this factor even

a

small

poor
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country is capable of adequately servicing
the needs of its population
2<

Methodolo gy and Technique

Since the activities already

.

exist in the society, and are familiar
to the learners as

part of

a

their daily life, the approach is
easily accepted by the learners.
This aspect is quite different from

a

formal

learning system in which

adults have to attend class, do homework,
take tests, and are often

bored by the content of the materials.

For example:

learn without the problem of literacy as

a

the person can

barrier; such as learning

through radio, television, study tours or listening
to
sermon.

a

monk's

Moreover, they perceive school as an institution
meant for

youth and children.
3.

Procedure and Timing

.

are diversified in their approach.

The informal

learning activities

The learners and the organizers

can select the activity that most appropriately fits
their needs at

any time, e.g.:

a

learner can ask questions, discuss problems with

the person who has the most information on that topic, or
he can

read,
a

listen to the radio, watch television, take

more direct source of learning.

nature of formal

procedure and

a

a

trip, experience

This contrasts the time-specific

schooling where the learner must wait for

a

certain

certain time.

Consequently, informal learning can occur at any time of the
learner's daily life; he can learn while he

is

working or during his

free time.
4.

he feels

is

Place

.

A learner can select his place of learning which

most appropriate for him.

He may learn something at home,
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at

a

neighbours' house, while riding local
transportation,

religious place,
etc.

in

a

place of entertainment, or in the field,
factory,

a

This is not true of formal schooling and
some nonformal

learning

activities in which the learner will normally learn
only in class or
school workshops.
5.

Content

Since informal

.

learning in principle is based on

daily life activities, most of the contents will be more
closely

related to the learner
or in some nonformal

s

life than is true in

a

formal

learning activities; for example,

daughter may learn how to cook

a

school
a

system

young

certain food today which she will

cook at home tomorrow,

a

friend may teach

maintain

a

man who is interested in raising chickens may

visit

a

a

water pump,

a

friend how to use and

chicken farm and learn the process for raising chickens there.

This contrasts the formal schooling system or nonformal adult continuing

class in which the learner has to learn arithmetic, language, and
the social

sicences without knowing whether he will have

a

chance to

apply them before he has forgotten them.
6.

Age

.

The main objective of this study is to find the

approaches which are most appropriate for adults the majority of

whom do not like to participate in class-oriented systems.
considers that informal learning is already

a

the evidence points to the fact that informal

most appropriate learning situation for them.

When one

part of their daily life,

lifelong learning is the
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Some Limitations
Informal

education is

worthwhile learning system for the

a

out-of-school population especially for
rural adults who lack
ground in all
is

also appropriate for

cost of
in

formal and nonformal

a

a

learning activities.

a

back-

Its approach

poor country which cannot support the high

formal schooling system for its population
as is possible

a

wealthier country.

On the other hand,

the informal

educational

system can substitute nonformal educational
activities when its system
and contents are not appropriate to the adult
needs, or when it is

unable to provide for the entire population throughout
their lives.

However, informal educational activities when considered
alone may not fulfill the criteria for

a

perfect lifelong education,

since there are some limitations due to its approach which
can be

described as the following:
1

•

Unexpected learning

.

As

a

result of its nature, informal

learning usually occurs at times and places independent of the
learner's expectations.
time when one needs

a

By the same token, if there is

a

specific

particular learning to occur, that requirement

might not be satisfied.
2.

Unstandardized approach

have various approaches.
of

a

.

Informal

learning activities

One approach may be well accepted by people

certain sex, occupation, educational background, or culture.

But

the same approach might offend another group if they are not familiar

with it.

This is especially true in the use of entertainment as

learning media.

When

a

group of the entertainers travels around

a

a
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country or region, they must be
aware of which learning
approach and
messages are appropriate for
specific groups of people. This
is
in

contract to the unified school
curriculum which can be provided
for in many regions.
3-

Un ngid approach

.

When one considers learning
in general

one notices that some contents
are complicated and needed

higher

a

degree of effort and time to acquire
the necessary skills.
formal

schooling,

a

certain period of attendance is
required.

result the learner has
tne same period.
It

is

Within

a

As a

good chance of completing his study
within

Informal education has no attendance
requirement.

completely dependent on the interest of
the person.

In

many

cases the learner may drop out due
to the complicated requirements
and lack of rigid approach without
realizing that he may soon need
the skills at

available.

a

time when the learning resource is no
longer
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CHAPTER

IV

EDUCATIONAL AND DEVELOPMENT NEEDS
OF
RURAL ADULTS IN CENTRAL REGION
The purpose of this chapter
is to describe some basic
character

istics of the village life in the
Central Region of Thailand as
general

a

background of the main approach of
this study; to describe the

activities and methods used to collect
the information; and to draw
up the development and educational

central

region.

needs of the rural

adults in the

These descriptions can highlight some of
the problems

which affect that situation.

The last part of this chapter describes

the current educational policies and the
existing educational programs

Nation, Region, Village:

Georgraph i cal ly
the mountainous North;

the Central
on earth;

,

Background

Thailand is divided into four regional areas:
the Northeast,

a

rolling, semi-arid plateau;

plain region, one of the most fertile rice-growing areas

and the isthmus of the South.

Since this study has been

developed in the Central Region, the following discussion will focus
on

its context.

The central

region covers an area of about 90,000 square

kilometers which constitutes the biggest plain in Thailand.

It is

divided into 26 provinces (changwats); Bangkok Metropolis, Nonthaburi,
65
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Samut prakarn, Samut songkram,
Samut sakorn, Nakorn pratom,
Prat buri.
Patch buri, Prachuab kirikhan.
Chon buri, Trat, Prachinburi,
Chachaeng
sao, Rayong, Chanthaburi, Pra
nakorn sri ayuthaya, Aungthong,
Singburi,
Saraburi, uthai thani, Lopburi
and Chainat.
It is the most fertile
region of Thailand, conditioned
by alluvial deposits carried
downstream
from the north by several rivers.
Because of its fertility, especially
the lowest part of the region,
which contains the so-called "Maenam
or

Delta Plain

,

this region has been providing
necessary food

for the whole Kingdom.^
In

general, areas suitable for living and
farming are scarce

both in urban and rural areas.
is

In the urban region, Bangkok
Metropolis

about 40 times smaller than the biggest
city but its population is

more than one half of the aggregate of all
urban town dwellers in the
country.
1985.

Bangkok's population will probably grow to 8.6
million by

This estimate represents
The central

a

doubling since

1

970

.

region is primarily an agricultural economy with
the

major economic activity centered on the production,
processing, and

distribution of

a

to agricultural

processing and to producing some consumer goods for

few agricultural

the domestic market.

products.

The Gross Regional

comparison to other regions, is shown
Time Magazine
the past decade,

,

is

Products and Income, in
Table

3.

in analyzing Thailand's economic situation during

said that the Thai economy grew an average of 7.5

per cent during the 1970s.

Inflation

in

Manufacturing is limited

Now the economic situation is slowing down.

hovering near 20 percent, and probably will not drop much
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this year.

This does not seriously hurt
the millions of Thai
fanners

who scarcely participate in the
cash economy, but it is having
its
effect in Bangkok.
During the 1970s, countless
impoverished farmers
made their way to the capital,
increasing its population to 5
million.
Although Bangkok is a living
check list of modern urban ills,
it

ofiered

a

better life to many of those
newcomers.

But the jobs they

manage to obtain, for example unskilled
construction work, are in
danger of drying up.^

Although Thai villages may differ
dramatically in outward

appearance and surroundings, there is
their size.

a

fair degree of uniformity in

Most contain from 100 to 150 households
or an average of

500 to 700 inhabitants. 4

Basically, there are three types of Thai
villages, the most
common being

a

linear or strip settlement strung along

bank or along the major highway or road.

a

canal

or river

The second type is clustered

or concealed in dense groves of palms and
fruit trees or in bamboo

thickets usually
railroad, canal

in

the middle of rice fields, at some distance from

or road.

a

The third type is found in the areas where

topographical features have led to sparse settlement of land, with

isolated farm houses clustered together purely for administrative
purposes and inhabitants generally meeting only during festivals held
at the nearest wat (temple).
In

man"

every village there is an official leader, the "village head-

or "pu-yai-ban"

.

The lowest ranking official

in the

government

hierarchy, the village headman is elected by the villagers to act as

69
a

community representative to the
government bureaucracy.

Administratively, neighbouring villages
are organized into
communes, known as "tambon" which,
depending on topography and
population density, consist of

to 28 villages.

2

The headman within

each tambon appoints one of
themselves as the "kamnan" or commune

headman.

Thailand has nearly 5,000 tambons.

The average Thai family lives in
on stilts,

wood with

simple house which stands

and is made either of bamboo with
a

roof of tin or asbestos.

only room which will

serve as

a

a

a

ched palm roof, or of

Generally, these structures have

bedroom, living room, kitchen or dining

room as needed by the situation.
serves as

a

5

The open area beneath the house

"basement" for storing farm implements, and serves
as the

sleeping quarters for the household's buffalo, pigs,
and poultry.
During the day,

it

is the

coolest part of the house, providing welcome

shade for basketing and spinning.
The village school

outskirts.

The school

and wat are usually located in the village

and wat are sometimes adjacent or sometimes

at opposite ends of the village.

The Thai way of life is usually simple and peaceful.
of

a

The cycle

daily routine usually begins before dawn when the wife awakens

and begins cooking breakfast for the family and the local Buddhist

monks make their daily food collection.
will

get up.

By dawn the rest of the family

The children will feed the family's livestocks, clean

the house and yard.

The father may inspect his nearby field or prepare

farming tools for the day's work.

After breakfast, the children may
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go to the nearest market where
she will

exchange or sell

surplus

vegetables, eggs, fruits, or perhaps
home-made textiles or other handicrafts, and return home with some
clothing, sugar, fish sauce.

Family members are usually home
by five p.m.

The sons will

take

care of the animals, the mother and
daughters will cook in the kitchen
and all

the members will

gather around

a

kerosene lamp to eat supper

after which time some may go to visit
their neighbours or to talk to
the monks at the temple, until nine
or ten o'clock, when all members
go to sleep.

During periods of intensive field work, the
entire family will
rise before dawn and all able-bodied members
will leave for the fields
as soon as possible.

harvesting times.

Schools are closed during rice planting and

During the harvest time work may continue well into

the night by lamplight.

After their hard work during planting and harvesting seasons,
the villagers have more free time in the dry season.

Many temple fairs,

mobile movies, folk plays and music bands will frequently alternate
their visits to the village, and very often the villagers will

traveling to visit other cities.

organize

The enjoyment of any activity is

assessed by "kwam sanuk" and consists of the pleasure or fun to be had
in

doing that particular activity.

Going to temple festivals, meeting

friends, enjoying one's favorite food, finding

climbing

a

tree to pick

a

a

new work routine,

fruit are all "sanuk".

John Embree (1950) described the Thai's concept of "sanuk"
as the following:

In

its simplest aspects it means "f un-1 oving" or
"pleasureloving.
The word also means "a deep interest in something,
momentarily, to the exclusion of all else." The Siamese
are a pleasure-loving people, as is shown by their
ready
laughter.
The people they like are those who can make them
laugh and feel happy.
Siamese have remarked that they
respect those who make them laugh.
They enjoy a show, a
dance, a game, a trip to some near or distant point.
To
travel is definitely "sanuk".
The idea of "sanuk" carries
even into religion.
A group of Siamese attended a Christian
Church service for the first time.
They remarked, after
leaving the church, that the service was not "sanuk" and
that they would not come again.
When they were asked if
Buddism was "sanuk" they said it was. Their religion not
only provides a method of workshop, but also a system of
satisfying the social needs of the group.
The temple is
the focal point of the community, the centre around which
revolve the religious rites, the picnics, and plays, and
the other amusements of the people.
The religious year
has days for boat racing, sports, games, trips to holy
places, shadow shows, and festival parades.
So even
religion becomes " sanuk".
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Hie Devel opment Needs and the Educational

Need?;

The Development Needs

The most important factor that

a

planner must consider in

formulating principles and characteristics
of lifelong education for
rural

adults

in

Thailand is the relationship between
the natural

environment, society and education, and
the problems arising out of
such interaction.

And the most important educational
concern and

problems to the Thai government are how
to make education directly
relevant to the development needs of the
people

in each

particular

part of the nation.

Probl ems

More than 80 percent of the people

in

the central

region earn

their livelihood from farming; growing rice as the
main crop.

The

majority of the farmers are poor, since their income depends
on
changes in the natural environment as weather and land.
a

There is also

lack of knowledge of appropriate technology to increase their
pro-

duction, and lack of relevant and up-to-date information concerning

their daily life.

Scarcity of Land and Technology
Many farmers, however, still face the increasingly serious

problem of indebtedness; more and more are losing their lands and
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becoming hired farmers.

Even among those who still
own their lands,

the size of the farms are quite
small.

productivity of rice farming.
to traditional

conditions.

This is one reason for the low

Another reason is related to the
adherence

technology and the necessary dependence
on weather

Because of these problems and

a

generally low price of

paddy, the incentive to increase
productivity through mechanization and
to improve the techniques of rice
production is lessened.

Yet the need

to improve the productivity of the
farm lands is becoming increasingly

more urgent as available land does not
match the growth of the farm
population.

The Rice Performance by each region is
found on Table

From the data in Table

region is very fertile.

larly suited to rice.

4

it can

Its soil
In

be noted that the central

4.

delta

and climatic conditions are particu-

1969, nearly 70 percent of the farm families

produced rice as their major crop.

Land tenancy in the central

plains

is more than twice that of any region.

The 1963 Census of Agriculture cites 12 percent of the
largest

farmers owning 37 percent of the total cultivatable land.

On

the

other hand, the 47 percent of farmers possessing less than 19 rai

hectares) owned only one-fifth of the total cultivatable land.
in

Thailand is not presently much of

is aggravating this

condition.

7

a

(3

Tenancy

problem but population pressure

A 1968 RTG study of 26 central

region

provinces (where tenancy is most prevalent) found that 62 percent of
all

rice farmers were owners while another 16 percent were owner-

tenants. 3

Indebtedness is not

a

primary cause of tenancy.
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Several

agriculture.
kilometer)

factors are conducive to low
productivity in Thai
First, the density of Thailand
(69 persons per square

is relatively

low.

of Thailand was cultivated.

In

In

1962, only about twenty percent

1971, the man/arable land ratio was

310 persons per square kilometer, as
compared to 1717 in Taiwan, 737
in

The Philippines, 694 in Indonesia, and
314 in West Malaysia.

Under

these conditions Thai farmers have had
ample opportunity to inhabit

new lands in response to increasing
population pressures.
A
Oi

second factor leading to low productivity
relates to the lack

effective farmer demand.

Technological

substantially the yields of most crops.

methods

9

knowledge exists to increase

However, practical agricultural

incorporating this knowledge are not available to the majority

of the rural

population.

Fertilizer use

is one

relatively slowly due to
1961 and 1971,

a

a

technology which has diffused

lack of the effective farmer demand.

Between

the amount of fertilizer used in Thailand rose from

27,600 to 95,277 metric tons,
this still

example of

a

245 percent increase.

However, by 1971

only represented an average of .008 metric tons of fertilizer

per hectare, compared with .296 for Taiwan and .059 for Malaysia. 10

Unempl oyment

Unemployment has been thought to be very low
percent in 1969) since most people are engaged
tion at least on

a

part-time basis.

hand, appears widespread.

and seasonal

unemployment.

It is

a

11

in

in

Thailand (0.2

some type of occupa-

Underemployment, on the other

function of both low productivity

The average man-days on the farm are 87

76

days per year.

The remainder is free time.

1

^

In

some areas farmers

may plant two crops per year or grow
some fruit or other cash crops.
But again,

it

depends on the amount of water or rainfall.

There is

also the problem of seasonal employment.

High Birth Rate

Like most developing countries, Thailand is facing
the problem
of rapid population growth.

It has experienced an annual

growth rate

of about 3 percent, among the highest in the world, and
its population
is fast approaching 46 million.

According to the last census, 1971, the population stands at
about 34 million, equally divided between sexes (see Table

5).

The

distribution of the population by geographical region is not equal.

About 35 percent of the population
12 percent in

the central
in

the South,

region.

1

in

1970 lived in the Northeast,

22 percent in the North and 31 percent in

The rate of growth is higher

in

rural

areas than

the urban centers.^

Poor Health and Nutrition
Even though the government has been successful

in

controlling

many kinds of diseases such as small pox, cholera, and malaria
rural

areas,

in

most

severe health and nutrition problems still remain.

Malnutrition is

a

serious health problem and pre-school children and

pregnant or lactating women are most susceptible to nutritional
problems.

Rural

malnutrition.

children also suffer from widespread protein calorie

Vitamin intakes of thiamine, reboflavin, and vitamin A
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are generally low in rural

Thailand.

This has led to the occurrence

of various deficiency diseases.

The causes of nutritional
is

a

lack of nutritional

problems are three-fold.

knowledge in rural

areas.

subsist on highly milled rice prepared in
such
are lost in the process.

a

First, there

The villagers

way that many vitamins

Their diet is usually inadequate and unbalanced

due to shortage, lack of choice, and
improper processing of foods.

Second, prevalent traditional beliefs and practices
often have

detrimental nutritional

effects.

For instance, intake of animal protein

and certain vegetables is restricted during pregnancy
and early lac-

tation.

Thirdly, the practice of eating raw fish and meat contributes

to problems of parasitic infestation and also to the
presence of

vitamin inhibitors. 15

Inadequate Educational Services
Primary school

children, especially

seems to play the most important role in educating
in

the rural

formal education at this level.

areas.

Most of them finish their

Some of them may have

to continue their education in adult schools,

still

have no opportunity to fulfill

a

better chance

but the majority of them

their learning needs.

As the

information from the interviews is showing, only 13 percent have

benefited from adult, continuing and vocational training classes.

According to the new education development plan, the government
is

trying to change the curriculum to make it more related to life

environment, and expanding compul sory education to grade VI.

This

7.9

strategy seems to have as

a

main goal

to keep the children in school

longer so they could learn more techniques
and relevant skills for
their lives.

But there are still many questions to be
discussed,

for instance:

after the children and youth have finished their

compulsory school and enter into the world of work, where
can they get
the up-to-date skills and information throughout
their lives?

Are

the adults willing to leave their work and their family
responsibilities
to go to study?

What kinds of teaching or learning methods are the

most appropriate to adult psychology?
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Educational

Needs

Education alone cannot solve all
society.

the existing problems in

a

Some of the problems are more
complex and diverse than is

possible for education to solve.

However, to educate people we believe

there is an alternate way to deal with
problems.
In

the area of educational

planning, there is

cnanges in the system, with changes
of the nation,

in

the social

a

need to reconcile

and economic structure

in order to satisfy the basic needs
of society

both in

short term and long term considerations ;and
also to consider the basic
income of the populace.

Thus educational

with the national economic and social
In

a

planning must be in harmony

development plans.

nation like Thailand, where agriculture is the
mainstream

of the economy regardless of how intensified
the industrial

efforts are, it will
industrial

nation.

be extremely difficult to transform it into an

The inf rastructures and resource elements of the

nation are not conducive to such development.
of the agricultural

the other areas,

sector itself.

This may have

including educational

since education, no matter how intrinsically sound
cultural

development

products, in the end will be retarded by the

lack of progress in the agricultural
in

Industrial

sector, or the development of industries which

depend on agricultural

cha in-reaction

development

in

provisions

terms of agri-

courses and materials, will not be fully beneficial

who are engaged in such sectors are having

a

a

hard time making

if those
a

living.
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Relevant to this concept, an
economic policy-maker
rural development this way:

in

Thailand describes

"The high price of oil and
the limited

prospects for exports change
everything.

As far as I'm concerned,

industrialization per se should no
longer be

a

goal

for Thailand.

Our

strength is with the river and
land, and will always be with
the river
and the land."* 6

The social

changed to

a

and economic conditions in Thailand
have recently

great extent.

land to till and live on.

country

s

The population has increased, leaving
less

But farmers, who form the majority of
the

population, still use the old method of farming
which makes

the income from agricultural

products from each family insufficient.

Therefore, to improve this situation, land
should be used the year
around, natural

resources should be used economically, and modern

technology should be introduced.
concerning terrorists and bandits,

There are also other problems
ill

health, lack of understanding

of the democratic form of government, waste
of spare time in gambling

and vices of all

kinds.

It is felt that education does not deal

effectively with these problems.

Formal

Education

Although compul sory education has been extended from four to
six years,

school.

the majority of the people still

spend only four years in

Most of the people, especialy in rural areas, do not have

chance to study further as they have to work to support themselves
and their families.

A great number of people completing Pratom 4

a
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(grade 4) still

do not have sufficient
knowledge or skills to be
engaged

in skilled manual work.

Those villagers who continue
to work on their

lands are not able to develop
their occupations while the
others have
to seek jobs in factories
to become unskilled laborers.

Nonforma 1

Education

The nonformal education
programs which are presently carried
on
in Thailand are too
"formalized"

in terms of curricula,
methods of

teaching, evaluation and length
of courses.
and second-chance
of this.

programs.

Vocational

training courses

adult continuing education courses are
good examples

Because of this fact, there is

a

high drop-out rate in the

Another striking feature is that
90 per cent of the total

enrollment falls into the age group of 15-30.
are exclusively for

a

small

This means these courses

group of youth and adults and those who are

above 30 years of age are not benefiting
by these programs.

But in

reality adults are the people who need to get
the skills necessary for

more constructive lives, for leading their
families in better directions,
and to become more productive workers.

have been designed in such
in

a

But the present on-going programs

way that the adults feel

like ‘misfits

1

terms of course contents, activities and age-level.

Informal Education

Currently, most of the youth and adults who already have left
school earned their knowledge from undependable and informal sources
such as listening to the radio; watching television; reading books and
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newspapers; talking and exchanging ideas
with friends, parents and
otners;

in

plays.

These are the sources that play the most
important role for

daily life of working; from traveling;
or seeing movies and

the out-of-school

education

1

population.

These are what we call

'informal

or 'lifelong education'.

Strengths and Weaknesses of Current
Educational^ Programs

In

rural

the preceeding chapter,

adults in the Central

some educational programs for the

region of Thailand were examined.

of these programs are of high benefit to children
and youth.

Some
Signifi-

cant numbers of participants have acquired knowledge for
improving

their daily lives through programs of adult functional literacy
and
short course vocational
f ore

,

training for example.

The government, there-

seems to be satisfied with their success and is trying to locate

more and more resources to meet the demands of the rural population.
However, if the clientele of the programs of the Nonformal

Education Department are considered, the majority are youth and young
adults are not older than 30 years.

They are interested

attending many courses such as functional

literacy,

in

continuing

education class, vocational training, radi o-correspondence
i

nterest-groups.

and enjoy

,

and

For the "over thirty" year old adults, less than 15

per cent participate in those programs.

Even though the programs do

not have age limites for enrollment and try to adapt their contents

and methods to the needs of this group, participation is still very low.

8.4

The role of formal education
at the village level
other countries.

is similar to

It only provides some
basic knowledge for reading,

writing and doing arithmatic
to children

specifically.

only benefit the school at
special times:

using school

Adults can
buildings as

meeting place during the school
vacation or schools may organize
village fair where everyone is
welcome to attend.

a

a

Informal education, by definition,
means unorganized learning

activities.

It seems to be very powerful

and available in every society

Unfortunately its use has never been
overly emphasized, and at times
has been misused.

Some Weaknesses of Current Education
Programs

Does not cover all

age groups:

schooling and university level)

Formal education (primary and secondary
is not available for the

village adults.

It only provides for children and
youth and is more available in the

city than in the village.

Even though some countries have tried to

open the programs to all age groups, they are
still

system, curriculum, timing, and evaluation.

courage adults from participating

in

using the same

These systems may dis-

these programs.

In

addition to

having to work to earn their living, the adults are afraid
of taking
tests and the curriculum is not very attractive to them.

Unequal Opportuni ties:

equality

in

educational

The Thai government is trying to emphasize

terms of education by establishing more schools and other

institutes for both formal and nonformal education systems.

However, their attempts still seem far away from the target population.

85

To establish

a

school

or an institution,

the government has to pay high

costs for buildings, school facilities,
personnel, and maintenance.

Therefore, school expansion is quite
slow.
is that the normal
is a

big town or

a

criteria for selecting

Another factor to consider
a

location for

larger city as the first priority.

fact, usually the people who live in

new school

a

Under this

remote area and are really in

a

need oi education and other facilities will
miss the chance.

Lack of Coordination:

Among agencies, both from the private and

government sectors, coordination seems to be
the governmental

organized.
ing

agencies themselves,

a

a

problem.

Even among

joint project is rarely

Sometimes in one village many similar activities are happen-

simultaneously:

family planning activities organized by the

extension workers from the 'Ministry of Health; activities organized
by the Ministry of Agriculture and the Ministry of Interior;

educators

from the Ministry of Education; and field workers from many private
organizations.

One villager may become involved with several

agencies,

and sometimes the villager becomes confused on the methods used by
the agencies.

And,

in

some remote villages, the personnel from these

agencies never provide any service.

Underutilization of Existing Resources:
policy in the Central

Under the current educational

region of Thailand the government is quite

satisfied with the approach of formal education and adult continuing
education for the formal education equivalence.

More and more invest-

ments are being made to these programs but there is still

a

tendency

86

to

ignore the natural approach of
informal education which is
rich in
the Thai society.
On

the other hand,

a

village formal

school

still

operates in the

traditional way, open in the daytime
and closed in the evening.
school

formal

buildings are rarely utilized for
other purposes.
education programs, the provincial
centers still

The

For nonseem to emphasize

the classroom approach for youth
and the majority of the services are

only offered at the center.

Few programs for adults are provided

in the villages themselves.

Some Strengths of Current Educational
Systems
The major strength of the current educational

system is the

expansion of the programs which the Thai government
considered as
high priority for national

development.

a

According to the annual

national distribution, education has been given high
consideration as
one of the most important concerns as described
in Table

6.

8 7

CM

>o-

ld

in

PC

r-H

CO

LO

CO
CM
CO

CM
CO
ro

ro
CM
LO

CO

ld

co

LO

LO

LO

3
o
CD

cz

c/n

to

3
<d

CM

ro

oo

r»

r\

ro

C\J

o

LO

CO

CM

oo

—

O
CM

CM

CD
CM

on

ro

CM

oo

-O"

cn

»—

CM

1—

O
o

CC'
O'!

CO
CO

CO

CO
LO
ro

r-H

r-H

CM
LO
CM

an
*

c
o

O

*

r\

tO

u
3

CO

*C
r-H

Development,

in
si

r

9\

OJ

#N

LD
H

«-h

r-H

ro

CM

OO

LO

CD
CM

r-H

On

on

CM

T-H

Security

Economic

c
E
Q.
O
CL!

Internal

r—
CD

>

3

CD

Defense,

and

O

02

u
on

o
o

rO
CD
S_

LO

3

•

•

•

•

•

OO
oo

oo
00
LO

CD

r^
oo

CO

CT)

4->

r^#\

C\J
t-H

u

CD

r-H

r—

c
Education

LO

t—

r-H

o

T'

oo

•C

9

CD
r—<

r-H

r-H

CD

cn
TJ

3

LlJ

CO
rC

Expenditures

CO

CO

•

•

LO

LD

r-H

r-H

i—
•

CT>
r-H

CM

LO

•

•

o
CM

O
OO

CD

c
o
•r—

+j
CO

zz

i/l

C

CD

CD
CfI

CD

O

CO

00
•

•

CO

CO

oo
oo

_
o

r-H

•

•

r"H

LO

o
o
o
o
•

OO

LO

on

3
O

r-H

r—

t-H

r-H

00

CO

on

o

r-H

r

r

•

CO

u
l/1

•r-

s-

ID

CD

r^

ro
CD

on

on

i

T—

CTl
r-H

U_ >-

—

i

, ,

CD
CJ
S_

o
LD
r
o

H

r-^
CTi

an

f—

r-H

r-^

Concerning primary schooling, about
6.4 per cent of the people
in

the central

region were illiterate

that the number of illiterate will

in

1975, and there is an estimate

decrease to 3.5 per cent

in

1980.

From this information, one can recognize
the Thai government's efforts
to strengthen primary education.

The government has also attempted

to expand compulsory education up to
grade 6.

TABLE

7

Illiterate Population (estimate) by
Geographical
Region 1975 and 1980

Geographical
Region

Bangkok

1975
No.

of Pop.

1980

Illiterate

%

No.

of Pop.

11

1 i

tera tes

%

2,842,900

69,349

2.4

3,524,803

61,559

1.7

3,893,646

252,815

6.4

6,467,260

226,822

3.5

Northern

6,023,403

1,592,079

26.4

7,024,167

1,403,581

19.9

Northeastern

8,939,090

2,253,546

25.2

10,212,765

2,681,127

26.9

Southern

3,538,567

866,104

24.4

3,687,781

787,110

21.3

27,129,583

5,033,983

18.5

30,916,776

5,160,209

16.6

Central

Total

In

school

addition,

it should be noted that a number of secondary

buildings are utilized for adult continuing education classes at

night as their contribution to nonformal education.

£9
In

relation to higher education, even
though the village adults

have no direct participation in
the program they do get some
indirect

benefits.

Community development projects are
often organized by

volunteer students rrom many universities
during summer vacation.

These

students organize programs for community
development such as

construction of

a

village school

in

the remote areas or introducing

family planning, hygiene, and occupational

programs have not been very large as only
groups participate once
Nonformal

a

development.
a

small

But these

number of voluntary

year.

education has just recently been more carefully

considered as beneficial for rural development by the
government.
Therefore, more funds and more efforts have been put into
its activities.
In

1977, under the 4th National Development Plan (1977-1981),
the Thai

government established Regional Nonformal Education Research and

Development Centers in all four regions.
located in Ratchaburi province.
(Nonformal

Education Provincial

of each region.

provincial

The Central

region center is

Six Lifelong Education Centers

Centers) are spread out

the provinces

in

These Centers, located for the most part

in

the

capital district, coordinate and manage nonformal education

activities throughout the province.

While they offer some activities

in-house, most of their efforts are intended to be directed at villagelevel

programs.

the nonformal

Therefore, through the functions of these Centers,

educators are able to do more research and develop new

approaches which are more appropriate for the rural adults.
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Current Educatio nal
Approaches and Pnl

i>w

Considering the needs of
development in the central
region,
education is an approach where
all development skills
and knowledge
can be provided to the
villagers.
Therefore, "the task of education
is the transmission of
•

•

i

deas

,

of values,

of what to do with our lives

education is or should be the
key of everything 17

Unf oruntately

.

the current educational

approach is still

unable to cope with the

problems due to the limitations
of its content and methodology.
In

all

Thailand, educational approaches
offer similar patterns for

regions.

facilities

However, the number of available
institutions and

in

the central

region is higher than in the other
regions,

since it includes Bangkok, where
the center of the majority of

educational

institutions are located.

The concept of lifelong education,
as provided in Thailand, can
be divided
1

^

into three forms:

Io_provide basic kn owledge for life

this level will

.

Educational matter at

provide the learner with some basic knowledge
and

skills that can help him be able to think, be
able to solve problems,
be able to work, and be able to acquire
further knowledge.

educational

This

form is organized systematical
ly and is limited in its

contents and time frame as in the formal

school

system.

This can be

seen in the adult continuing education classes and formal
school

equivalence programs.

The subject contents in this form of education

include reading, writing, arithmetic and learning some basic life

knowledge such as vocational

skills, understanding about nature,

society, religion, and the nation.

particular form of education as
tion.

a

The government perceives this

main strategy to educate the popula-

This notion can be supported by noting
that more than 99.6 per

cent of the total

educational

budget is provided for this channel.

The population who has benefited most from
this form is the children

and youth.
2

To develop knowledge and occupational

)

skills

.

This form of

education will assist the learner's ability to improve
his occupation.
It is usually provided through the nonformal

more flexible than

in

the formal

system.

The contents are

education system in order to meet the

needs of the learner, and they originate from the formal
school

system.

The student who has finished his compulsory education and wishes
to

earn his living in auto mechanics may apply for further occupational

training

in

a

mobile trades training school, or polytechnic school.

Moreover, this form of education aims to improve one's current
occupation such as

a

farmer learning how to increase his product by

fertilizing his field, or

a

rice field for additional

income.

farmer learning how to raise fish in his
For another benefit, the learner may

change his job if the skills that he learned could improve his living.

For example, the laborer may learn how to repair motorcycles or small

engines when the human labor force is replaced by small machines or
tractors.

There are several private and governmental

organizations which

utilize this learning form provided throughout the central region:
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the Department of Public
Welfare,

ment,

the Department of
Community Develop-

the Department of Labor,
the Department of
Nonfoimial

the Department of Vocational

Education, the

Education

Depart

of Agricultural
Extension, the Office of
Accelerated Rural Development,
the Department
Of Industrial Promotion,
the National Women's
Association, and the
Public Welfare Association
of Thailand.
The effectiveness of this
font
of education is recognized.
However, the large number of
organizations
interested in their programs have
ignored coordination efforts.

These stalls training programs
are provided in both urban and
some rural areas, and many
youth and young adults are
interested in
them.
But the older adults, especially
the people who live in the

remote areas, still
3)

are:

have not benefited from the
programs.

.Timely information.

The purposes of this form of
education

to provide data and messages
that can be beneficial to one's

daily life; to emphasize and to
develop new knowledge; to review
reading; and up to date messages.

These activities may be organized

through radio and television, movies,
plays, newspaper and reading

materials, as

a

mass educational approach. The messages
and informa-

tion, which can be provided through
this channel, contain the general

news for daily life, governmental messages,
prices of farm products,

health and nutrition information, social
activity news, religion and

culture knowledge, and some basic occupational

skills.

Through this

educational approach the people who are out-of-school
have more oppor-

tunities to learn than with the other two.
can occur in all

Since the learning process

situations, the learner does not need to enroll and

9 3

attend classes or get involved with
evaluation or passing tests.

And

this learning approach is not limited
by time or age.

Unfortunately this learning form has
not had much emphasis as
major approach for out-of-school adults
as can be seen from the total
budget which the government spent for
all forms of education in 1975,
a

as presented on Table 8.

Current Educational Policies

The educational

patterns with King Chul
educational

system in Thailand began following Western
al

ongkorn in 1870.

Since that time the national

policies have been changed many times in order to make

them relevant to the National

policies were developed

in

Educational

Scheme.

The current educational

1977, and these serve as educational

guide-

lines to be followed by the entire nation.
In

accordance with this scheme, education is

a

lifelong process

aimed towards the cultivation of one's livelihood and the betterment
of one's society.

The main goal

is to maintain,

through the educational

process, safety, security, and above all, happiness in Thai society.

These educational policies concern the aims, organization and content
of both formal

the National

and nonformal education and have clearly been stated in

Educational Scheme for Thailand and the Central region.

They read as follows:
1.

The state shall

promote and attend to education, having

recognized that education has

a

high priority in its undertaking.

The organization is the role responsibil ity of the state.
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TABLE 8
The Total

Educational

Forms of Education

Investment in 1975

Formal

Education

1

)

2)

3)

Basic skill
knowledge

s

Nonformal
Educati on

Total

and

8,969.98

32. 57

9,002.55

Skills and knowledge
imp rovement

-

-

244.90

244.90

Timely information

-

-

52.99

52.99

340.45

9,300.44

Total

Note:

Source:

8,969.98

Unit:

1

million baht

The Office of the National Education Commission

All

educational management comes under
the supervision of

the state.

The state shall make compul sory
education universal.

2.

and local educational

institutes shall be provided free of all
charge.

Educational

3.

State

institutes shall enroll students

in

all

fairness

and with due regard to their abilities.
As to non-compul sory education, the
state shall

measures to guarantee

a

draw appropriate

fair and democratic access to education within

the framework of relevant legislations and
taking into account the

individual

'

s

abil ity.

As far as the management of education is concerned,
the state
shall

promote uniformity of the standard of educational institutes,

regardless of their location.
4.

The state shall harmonize educational

contents with the

learning process; moral, ethical and intellectual growths with material
growth; and physical growth with mental growth.
a

proper mode of existence
The state shall

in

education.
each level
5.

It shall

this will lead to

the continually changing circumstances.

organize education such that all Thai citizens

are able to communicate in Thai

The state shall

All

in

an apt and efficient manner.

relate formal education with out-of-school

also provide appropriate practical

education for

and each kind of education.
The state shall step up and promote various kinds of out-

of-school education in order to make available lifelong education to
all, especially to those who missed the initial

formal

schooling.
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The state shall make education
accessible to the poor, the

6.

physically, mentally, and socially
handicapped as well as the

educationally disadvantaged.
The state shall

7.

The responsibility will

sectors.
model

At this level

accelerate and promote pre-school
education.

lie mainly on local

of education, the state will

only supply

a

and do research on it.
8.

The state shall

organize and promote secondary education.

Every citizen has the right to this
level
in

districts and private

of education which is given

accordance with and responds to the country's
economic and social

needs, as well
9.

as providing necessary experiences.

The state shall

organize higher education such that the

institutes of higher education can exercise their
administrative and
academic freedom provided that they do not infringe
upon regulations,
the state's policy and law,

thus ensuring the efficacy of meeting the

needs of the country.
10.

teacher- tra

Tne state is responsible for organizing all
i

n

i

ng

and producing well

various educational

institutes

laid down in the National
11.

The state shall

in

qualified and able teachers for

compliance with the objectives

Educational Scheme.

promote extensive vocational education in

harmony with the economic and social
the one hand,

conditions of the country.

it is perceived as part and parcel

level; on the other, it is

a

On

of every educational

discipline in its own right, with the

emphasis being laid upon agriculture and agri
industry.

levels of

cul tural

ly-oriented
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The state shall

12.

lay down the measures for the locals
to be

educated according to their needs and the needs
of their community on
condition that upon completion they will

return to work for their

community.
The state shall make unity as its guiding
principle and

13.

educational

administration is to be

and economic and social

in

line with the form of government

structures of the country and the community.

The adnini strati on and decentralization will be delegated
as appropriate.
14.

local

The state shall mobilize various resources, governmental,

and private, as well

ment of education.

as from individual

It shall

learners,

in

its manage-

find ways and means to strengthen resources

for education, bearing in mind equality among different communities and

education institutes

in

The state shall

order to put them to the best possible use.

provide grants and seek other means to assist

the needs so that they will

receive necessary education as may be

required.
15.

The state shall welcome private sectors to share the

responsibil ity of educational management within approved limits.

Nevertheless, it is the state that will

see to it that private institutes,

of every kind and at every level, both formal
in

and out-of-school, function

harmony with the educational policy, work-plan and program of the

country.

It must be borne in mind that private institutes must not be

too prof it-oriented.
16.

The state shall lend large support to eh production of

textbooks, lessons and technical

documents which do not run counter to
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Thai

culture, regulations and law.
17.

The state shall

encourage experiments and research

in

education, the results of which will then be used
to improve the existing

education structure.
18.

The state shall

try every possible way to make the

institution of the family responsible for the bringing-up of children
and youths in order that they will

become good citizens, with

character suited to the Thai culture and identity of the Thai society.
There are four levels of education:

pre-school

education,

elementary education, secondary education and higher education.

Their

contents and learning process are self-sufficient and self-contained.
This will

enable students at the end of each level to go out and work

with full

confidence of their ability.

At every level, the learner will be trained to think for himself,
act for himself, know how to solve problems, enjoy working and take an
active interest in the work of the community, in lines set out under
the democratic constitutional

monarchy; pledging allegiance to the

institutions of the nation, religion and monarch showing discipline;
being

a

person of culture and morals;

knowing how to exercise his right

and duty, within the limit of the law.

Existing Educational Resources

As mentioned in the past chapter, there are four levels of

education:

pre-school, elementary, secondary, and higher.

of each level

may briefly be described as follows:

The nature
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Pre-school education

This level aims at teaching the child before compulsory education,
laying

suitable foundation for him to go on to the next stage of his

a

education.

Pre-school education may be arranged as formal or nonformal

education.

It may take the form of

center, and in certain cases,

a

a

nursery home,

a

child care

class for small children or

kinder-

a

garten.

Elementary Education

This level

attempts to provide the learner with basic knowledge

and skills, teaching him how to read and write and do arithmetic, and

enabling him to be
monarchy.

a

good citizen under

a

democratic constitutional

Elementary education will form one single unit, taking six

years to complete the course.

Secondary education

This level follows elementary education and aims at providing
the learner with knowledge and working skills suitable to his age,

needs,

interests and aptitudes.

Each individual will

comprehend and select work which will
to society.

This level

be useful

then be able to

both to himself and

is divided into two parts,

i.e.,

lower secondary

education and upper secondary education, each lasting about
At the lower level, the learner will

choose from

a

3

years.

wide range of

and
subjects, both academic and vocational, according to his aptitude
interest, whil e at the upper level he will

pay more attention to

a

10,0

group of subjects that will eventually
become his line of employment.
Higher education

This follows upper secondary
education, and aims at cultivating
the intellect and ideas for
academic advancement.

creating

It also aims at

task force at higher academic and
vocational

a

development of the country.

levels for

At the same time it aims at endowing

a

person with high morals, ethics, knowledge
and appreciation of art
and culture.

This will

enable an individual

to live a

life valuable to

other individuals, society and finally the
nation.

The Existing Educational Programs
for the Rural Adults

The public and private programs in rural areas
include:

local

primary schools and district secondary schools intended
to serve as

community schools; health and family planning programs; highway
and

feeder roads;

irrigation projects; electrification projects;

accelerated rural development projects; agricultural and cooperatives;
and land reform projects.

Besides the long established schools in practically every village
many other educational

programs are in operation:

Mobile vocational

training units, village newspaper reading centers, public libraries,
rural

information services, functional

literacy programs and continuing

education equivalent to lower and higher secondary levels.
Out of necessity, educational

serving as

a

programs

in

the rural

areas,

mean to development, have extensively utilized the formal
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school

facilities and manpower

in

a

variety of nonformal ways such as

evening classes for continuing education,
improvisation of mobile
vocational

workshops of relevant skills, and newspaper reading
centers

organized within the school compound.

According to the major concern of this study, the
discussion
here will

try to put emphasis on the nonformal education
programs, since

they are more relevant to the rural

adult, the target group of this

study.

The programs created and operated through the National
Educational

Scheme vary greatly

in

form, content, and specific objectives in re-

sponse to changing needs and priorities.

designed to respond to one or

a

However, all

programs are

combination of the three kinds of

program prioritized by the Ministry of Education, as it was mentioned
before:

basic knowledge and skills, vocational

or occupational

skills

development, and timely information.

The Ministry of Education
The Ministry of Education is responsible for organizing education

for both formal and nonformal education programs.
the Department of General

The formal

education,

Education organizes primary and secondary

schools which are located in cities, and towns of the provinces.
The agency which is directly responsible for nonformal
i

s

the Department of Nonformal

Education.

education

Originally, the work envisaged

was to combat illiteracy and to promote civic understanding of
democracy.
in

However, the scope was considerably enlarged.

1976, towards the end of the Third National

Accordingly

Development Plan

,

it
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embraced lifelong education, formal, nonf ormal

,

and informal alike.

this way the target population includes people of all

ages.

In

But, again

for practical

reasons, only few programs are available and of interest

for the rural

adults.

The same principle is even more prominent in the Fourth National

Development Plan (1977-1981)

.

The objective is for the people to learn

to think for themselves and act for themselves with desired results.

They will

encourage self-improvement and betterment of society as well

as harmony with an ever changing environment.

Some of the current programs under the supervision and admini-

stration of the Ministry of Education are:
The Department of Nonformal
Regional Nonformal

There are
of Thailand.

4

Education

Education Centers

such centers established in each geographical

The central

center is located

It is responsible for research

and local
is also

in

region

Ratchaburi province.

and development work related to regional

curricula, materials, and program models.

responsible for training provincial

The center staff

center personnel and

in

other ways, providing technical assistance to these and other operational
units.

Lifelong Education Centers (Provincial Center)
For the future plan, these centers will
72 provinces.

region:

be established in all

At the present, only 6 centers exist in the central

Ratchaburi, Samut sakorn, Cha chaeng sao, Pra nakorn Sri

Ayuthaya, Aungthong, and Uthai thani.

These centers are responsible

10.3

for the effective management of nonformal

forms within the province.

education activities in various

The centers also serve as the central

service for dissemination of education to the
people in the rural

areas.

These are the main programs and services
provided by the provincial
centers:

Functional literacy
Functional

literacy has the objective of strenthening individual

capabilities and enhancing self-learning and self-reliance,
the ability
to solve problems realistically,

and the ability to seek additional

information to support one's own judgement.

Of the population who

participate in this program, only 22.9 per cent are "over thirty"

years of age (see Table

2).

Continuing education program

This program provides opportunities for further study for
literates who are no longer

school.

in

People already in the work force,

seeking employment, or wishing to further their knowledge can benefit

from this program.

Learners can earn certificates equivalent to those

offered at the end of grade

6

and 10 by the formal

7.68 per cent of the people involved in level

3

school

system.

Only

of this program are

"over thirty" years old and 2.44 per cent at level

4

(see Table 2).

Adult vocational program
The programs are designed to upgrade people's living standards
particularly through skill

training.

Courses vary

prepare learners with skills needed to
occupational practices;

(2)

(1)

in

length.

They

improve their current

change jobs or enter specialized job
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training courses;
small

(3)

generate supplementary income; or

scale services or production enterprises.

(4)

initiate

Only 10.25 per cent of

the participants in this program are "over thirty" years
old.

(see

Table 2).

Interest groups
Interest groups consist of courses run from

5

to 30 hours,

covering almost any topic that responds to learner needs.

According

to the age group of the participants only 30.6 per cent of the group

were "over thirty."

(see Table 2)

News and information services

These services are run through

a

network of provincial and

district libraries and village newspaper reading centers throughout
the region.

The percentage of the "over thirty" adults who use these

services is 44.4.

Radio

(see Table 2)

and correspondence project

The activities are geared to learners in remote areas.

Interest

groups and continuing functional education programs are offered by

combining daily individual listening, weekly group sessions with
tutors, and periodic corespondence.

Again the attendance rate of the

"over thirty" adult group is 11.0 per cent,
Nonformal

(see Table 2)

education broadcast project

This program works in close cooperation with the regional centers
to produce and exchange radio and television programs.

provides general
designed to

The program

knowledge related to every day life situations,

motivate people to make self-improvements.

These projects
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seem to be fruitful

to the villagers

in

the central

region, but their

programs are rarely organized.
Educational museums
The museums are part of the Department of
Nonformal Education,
in the Central

region there are

public and school
provincial

number of facilities available for

a

use such as the Planetarium and Science Museum and

museums and observatories.

The wall

newspaper and adult journal project

This project distributes

bimonthly journal

a

forthnightly wall newspaper and

of adult education for the rural

a

people.

Adult Training Programs
These programs are organized by the Department through its
provincial centers, and consist of periodic seminars or workshops for
adults.

The content focus varies covering village youth training,

farmers training, house-wives training, village newspaper reading center

committee training, and training for the interest group facilitators.

The Department of Vocational

Education

The Department of Vocational Education provides both the
vocational

education school system and the vocational nonformal

system

for the youth, but most of the programs are available only in urban
areas.

There are some vocational short courses training for the out-

of-school youth which are attached to this Department's operation:

Polytechnic schools
Currently, there are
central

5

polytechnic schools operating

in

the

region under the administration of this Department, but only
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two of them are established outside Bangkok.

The objectives of the

program are to train the out-of-school adults and
youth
and technical

skills

in

trades

for new employment or to up-grade their skills.

Short-term training

in

agricultural

They provide additional vocational

vocations
knowledge to agriculturists

who have only completed compulsory education and to enable
them to

work more effectively in their occupation.

Mobile

Agricultural Units

They provide modern agricultural
local

youth by organizing short courses

techniques and technology to
in

local

schools or colleges

at nighttime.

The Ministry of Interior
Several

programs are organized under its auspices:

The Department of Labour

The Labor Skills Training Institute, organizes training for
those who are already working in industrial

and business circles.

aim is to raise the standard of their skills.

Its

The Department also

organizes training for apprentices as well as foremen.

The Department of Community Development

The Department is organizing training for local youth so that
they might become local leaders and have jobs that suite local

Some occupational

conditions.

courses provided for the rural youth are farming,

fishery, handicrafts, baby care, and village leadership.
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The Office of Accelerated Rural Development
The Office is organizing training for youths in the remote
areas,
in

relation to social and economic development.

youth to live and work as

a

They assist the rural

group and to learn techniques for develop-

ment of their own villages.
The Office of the Prime Minister

There are two agencies within the Office of the Prime Minister
which are responsible for organizing nonformal education programs.
The National

Office of Youth has organized training programs for youth,

and the Internal

Security Command has also organized the same kind of

programs in cooperation with the Department of nonformal Education.

The Ministry of Defense

Their programs are launched by the Office of National Security
Command to train the youth

in

remote and hardship areas where insurgency

The aim is to cultivate leadership in rural communities

originates.

and provide youth with vocational

training.

The Ministry of Agriculture and Cooperatives

Under this Ministry, the Department of Agriculture Extension has

launched training programs

in

agriculture and economics for youth.

It

also organizes experimental projects on mulberry nurturing, cotton

planting and harvesting, mechanical training and rubber industrial
analysis.

organized

In

a

their mass communication program, the Ministry has

pilot project, "Radio Farm Forum," for people in rural areas.
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The Ministry of Industry

Through the Department of Industry Promotion,
experimental

programs on cotton and silk filament, needlework,
and lacquerware are
being organized.

Some Private Agencies
Several private agencies are providing nonformal
education

programs.

Some of them include:

The Population and Community Development Association

There are two programs under its supervision which concentrate
on

rural

development:

The Community-Based Family Planning Services

(CBFPS) and the Community-Based Appropriate Technology and Development

Services (CBFPS).

These organizations are engaged in the training and

support of agents of change for service delivery in family planning,

parasite control, and general health and community development at the
village level, in close collaboration with government agencies.

The National Council

of Women of Thailand

One of the tasks of the women's organizations in Thailand is
to promote involvement in community development and social

Their activities include training
local

in

vocational

services.

skills, training for

leders, provision of health-care services, blood donation

campaigns, promotion of Thai cultural activities, and provision of
free legal

counseling services.
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Young Men's Christian Association and
ioung Women's Christian Association

Since their inceptions the YMCA and YWCA
have been noted for

dedication to the education of young men and
women from all walks of
life.

In

the areas of vocational

education, weekly classes are

offered in home crafts, handicraft production,
cooking, dress-making
and other service related skills.

However, almost all

the activities

are organized in the cities.

Other private organizatins are involved in nonformal
education
programs, but some of them are not so important

in

terms of their

efficiency and numbers of participants, while others have objectives
which do not focus on rural development.

no
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CHAPTER

V

SOME POTENTIAL EDUCATIONAL RESOURCES
IN

CENTRAL REGION

The main objective of this chapter is to identify
potential
informal

learning activities that are available in the central region

for the rural

adults in Thailand,

order to implement the concept of

in

lifelong education which is missing

in

the existing educational

system.

The activities which are considering in the scope of this study must

already exist as

a

part of daily life of the rural Thai villagers, and

are potentially educational.

These could involve large groups of people

and are low cost in order to be able to implement them on
scale.

a

massive

Before these activities are described, the survey methodology

of this study will

the potential

be presented and the relevance of the survey data

resources will

to

be considered.

The Potential Approach
Due to the fact that informal learning can occur
at any time,
a

in

any subject,

to any age group,

person can attend or leave any time he wants.

evaluation on its progress or effect.

in

any place,

and it is not compulsory,

There is no formal

It is an activity that the person

gets used to in their daily life; sometimes he cannot tell whether it
is a learning or daily life activity.
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Therefore, this unidentifiable
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approach makes

a

person accept the activity
as part of his daily life

and he is more willing to
participate in it rather than
attending class
in

school.

Tnere are quite
in

number of countries which have
been successful

a

utilizing these lifelong learning
activities as

the rural

out-of-school

population.

Directorate of Publicity

in

For example,

a

in

main approach for
India

in

1971,

the

Bombay employed forty entertainment
groups

performing over the year to one million
viewers

in

to incorporate health and development
messages in

four hundred villages

their shows.

1

In

Ecuador the nonformal education project
undertaken by the government
in

collaboration with the University of Massachusetts,

1970 s, used puppets and socio-drama
along with
to motivate people to
In

Kenya,

in which

there is

a

develop mathematical,

a

social

in

the early

variety of games
and reading skills.

popular radio comedy program, "Zaa na Uwatunza,"

top actors dramatize advantages of adopting
traditional

or

modern health practices.

In

Mexico, live theater performances promote

grass-roots participation

in

population programs.

Community members

and extension workers in Botswana gather each year to plan
"Laedza
Batanani,"

a

mobile festival

in

which development messages are woven

into an all -day program of drama, dance,
In

Thailand, Buddhist temples

in

song, and puppet shows.
the old days functioned as

institutions for literacy and occupational

skills.

Today, the role

of temples has become narrow and addresses only moral
In

learning issues.

Isalamic religion, there are still "Pornao" institutions which

provide room and board for boys and girls, to study the religion as

1

well

as literacy and occupational

skills.

Folk plays such as Lamtat,

Likae, and shadow movies, are also used by the
government for family

planning and election campaign media.

These and countless other programs reflect the
increasing interest
in

using entertainment and social

tools.

activities as community development

Health, family planning, agri cul tural

,

and other development

messages are included in traditional and modern songs, drama,
dance,
literature, and puppet shows.

These programs can transmit development

messages and program designers can use entertainment to generate awareness about inequitable social
in the

mg

conditions.

Others see participation

entertainment process itself as one of the best means of aevel opo

a

sense of community.

Currently in Thailand, the informal learning activities have not
been well

supported by the government for use as meaningful learning

approaches for the out-of-school population who lack all kinds of
learning facilities.

amount of the total

This evidence can be seen
educational

in

Table

8

through the

budget which the government distributes

annual ly.

Considering the distribution of the total

budget (see Table 8),

it would be reasonable for the government to allocate more resource
to the timely information approach.

for the rural

This seems to be the only approach

adults who represent the majority of the population; who

play the most important role for the economy and society; and who have
less opportunity for learning than children and youth.
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Potential Res ources Not
Currently Beinq
Fully Explored
^

Before presenting the
relevance of the survey data
to the
potential informal education
resources, a description of
each of these
resources is presented below:
Buddhist Monk's Activity,
Movies and
Plays, Village Meetings,
Fairs and Traveling, and
Mass Media.

Buddhist Monk's Activity
The Thai way of life has
been influenced by the religion.

Ninety
per cent of Thais are Buddhist
with 194,561 being monks and
116,028
being novices.
The religious preference of
the rest of the population
is distributed as follows:

cent, others 1.9 per cent.
In

Islam 3.9 per cent, Christianity
0.6 per
3

Buddhism, traditionally every
"Uposatha Day"

(the day of the

new moon, full moon and the two
days of the half moon) is
holyday.

The Thais, especially rural

a

religious

adults, usually go to the temples

to offer food to the monks and hear
sermons;

in turn,

the people expect

to get merit and knowledge from
this action.

The temple is an important institution
of the village.

Some

people may come to the temple to consult and
discuss about one's
personal

daily life problems, community or daily national
news.

therefore, often play the role of counsellors.
even requested to arbitrate local

disputes.

Monks,

Sometimes they are

Their monastic prestige

is considered sufficient guarantee that
equitable resolutions will

forwarded and accepted.

be
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earlier times, before the formal

In

the

'wat'

as

a

system was established,

was the center not only for religion,
but also of literacy,

arts, and sciences.
to spend

school

A man was not considered mature
if he had failed

period of time in the wat, preferably
as

a

novice.

a

monk, otherwise

The wat, with its resident monkhood,
was the source of

education and served as

a

school for the village youth.

As teachers,

the monks were held in high esteem;
they were the intelligentsia of

the nation.

traditional
life.

4

The monks served the community as practitioners
of

medicine, as astrologers and as advisors in all

They were often skilled

in

crafts, like archi tec ture

realms of
,

sculpture

and the digging of wells.

Under the influence of increasingly rapid communication
and

modernization, however, the functions of the monks have declined;
indeed,
school

some of these functions have been lost.

system expanded at

a

Since 1932, the formal

rapid pace and the monks soon lost their

most vital function as teacher of the youth.

With the loss of their

teaching function, they also lost part of the prestige that is associated
with teaching and knowledge in Thai society.
In

spite of the loss of functions and with the exception of

those places where organized religion is disappearing for the reason of

poverty, religion still appears to be
in

Thai rural

society.

a

vital

and trusted institution

Religion offers the most important channel for

the village society's collective expressions.

The monks and the temple

representthe trusted and time-honored truths of Thai village life.
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Assessment of the Resnurrp
There is some evidence to
show that the village monks
can also
play an effective role in the
development as a village leader
or facilitator.
A case study of a monk's
role will be described as
follows:
Wat Yokrab atra, Samut sakorn:

A Case Study

Wat Yokrabatra is an old temple
located on the bank of Tar-rang
canal

in

the district of Ban Paaw, Samut
sakorn Province.

The temple

was built in 1928.

This location originally was considered
as

Geographically, the area was surrounded by
groves, and thatches.

In

a

remote area.

deep forest of white man-

the dry season, the land usually
got flooded

from the sea-water and was not very
fertile.
were gamblers, thieves, and poor

could stay for

a

in

Many of the villagers

health and economy.

Not many monks

long period in this temple and the monk at
the head of

a

the temple was changed often since that wat
was located in

remote

a

area and with poor population.

Prakru Sakorn Sangvornkit was appointed as an abbot

temple in 1955.

recognized as

a

in

this

Since 1975, the temple has been developing and is now

demonstration temple in rural

development.

Prakru

Sakorn Sangvornkit has been trying hard, not only to develop the

villagers

in

moral

content, but also in occupational aspects.

talented work began with occupational

His

development, since he realized

that if the villagers are constantly poor and have more free time than

working time, there are too few ways to raise their consciousness away
from gambling or stealing.

He compared his community to others which
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have something in common in terms of land and
natural resources, but

were better in terms of economy.

He found that coconut plantations

were the most appropriate occupation.

He started to campaign.

of making his sermons primarily in moral

terms, he simultaneously

included the uses and benefits of growing coconuts.
he

Instead

In

the meantime,

studied, and taught the villagers how to select good
coconut seeds

and to improve the poor land.
of his campaign,

Three to five years after the beginning

coconut was successfully grown

both the canal

in

banks,

and most of the villagers had new occupations as coconut sugar makers.
The average income of the villagers increased from 10-20 Bahts to 60-80

Bahts

day.

a

Parkru Sakorn Sangvornki t

'

s

efforts were directed not only to

the campaign on coconut growing but also to other occupations as well

as community development activities such as:

constructing roads and

bridges to the village and their use as shields to protect flooding
from sea water which annually damaged many rice-fields; promoting fish

raising in the rice-fields; controlling and consulting the villagers
with all

kinds of problems; and convincing the villagers to construct

schools, public libraries, and underground water wells.

According to his opinion about the monk's roles
development, he said that "There are

a

lot of things

a

in

community

monk can do to

benefit the people and utilize himself to the community, such as, to
donate his money and his labor force to construct

a

school, village

health clinic, library, roads, canal and wells for the public utilities.

Money should be meaningless to monks, since they need to buy no houses
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and food.

There are

The monks should not wait for
anyone to ask for
a

a

request.

lot of people in remote areas
who are poor and lack

knowledge and are waiting for help.""’
The success of Wat Yokrabatra
as

a

case study can explain the

new roles of monks in community
development rather than to concentrate
only in moral

aspects.

Some advantages of using monks and
temples as

community institutions are:
in
a

the monk is most often highly respected

his knowledge and his fairness;

a

village monk also is considered

grass-roots person who might know problems

in

the village better than

the government workers or the outsiders;
monks and temples already exist
in

almost every village and would not require any investment

in

new

buildings and staff personnel; and the relationship between
home and
religion will be re-emphasized.

Limitation of the Resource
Even though there is some clear evidence which shows the

possibility of adapting the monk's roles
some obstacles and limitations do exist.

in

community development,

Firstly, there are discussions

and great differences among the Senior Monk's Council, among higher
civil

servants and also within the Buddhist Association about whether

the monks should be kept apart from mundane affairs, practicing the

holy life and striving for Nirvana, and in that way contributing to
the merit and the welfare of society. This issue is still far from

clear.

However, the majority of the leading senior monks in Bangkok

appear to be very interested in
hood in social

a

more active engagement of the monk-

welfare activities.^
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Secondly, some monks might have limited skills
and knowledge.

Therefore, they have to be well -trained and
conversant with modern

subjects nowadays if the monkhood
to being spiritual

is

to remain

respected; next

leaders, they also should be the intellectual

leaders

Thirdly, since most of the people will trust the
monks more
than the secular authorities cooperative measures
should be sought.

Fourthly, many men enter the monkhood for short periods,
ranging

from

a

few days to three years.

Many enter during their old age only.

Others may enter because they want to escape from the duties of

ordinary life.
influential

Among these people we can hardly expect to find

leaders.

Movies and Plays

The Thais, by nature, are constantly
"sanuk"

(joyfulness or fun)

doing

in

a

in

search for elements of

particular activity in life.

The activity that has less elements of fun are less attractive to the
Thais.

Therefore, movies, plays, traveling and all kinds of enter-

tainment are popular and have
In

a

the culture of Central

of folkplays performed,

high influence on the Thai way of life.
rural Thailand, there are various kinds

both for business and free of charge,

such as

Likae, Lamtat, Folk music band, etc.

Likae
Likae is

a

popular dramatic form.

The performance usually

contains elements of pantomime, comic folk opera

and social

satire.

7
.
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It is generally performed against
a

temple fair, traditional

a

simply-painted backdrop during

ceremonies and even in some common nights.

Likae commonly presents court-derived stories and
embellishes them with
local

references and anecdotes.

Spontaneous dialogue is combined with

outrageous puns and double entedres.

Interaction between characters

keeps audiences awake and laughing until

the early hours.
«

Lamtat

Lamtat is another kind of popular entertainment among the Thais.
The performance is composed of singing with 'ram manas

Nowadays, troupes of "lamtat"
land,

playing

and all

in

1

(Indian drums).

singers and companies roam all over Thai-

villages and towns, at temple fairs, village festivals

kinds of social

celebrations.

'Lamtat'

and

'

L i kae

'

are also

featured daily on national and regional radio stations especially
the Central

in

region.

Fol k Music Band

The Thai folk song is

a

very popular entertainment all over the

region, but it is more popular among young adults than senior adults.
It is done
In

a

small

travel

involve

through radio, television programs or fresh-perf ormances.
town,

a

group of singers, dancers and musicians may also

by chartered bus to make perf ormances.
a

large number of the audience;

Each performance can

it not only entertains the

audiences by songs, but it is also accompanied with dances, advertisements, comedy or tragic short plays.
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Movi es

Currently Thai movies are becoming
more and more popular among
the Thai villagers.

They usually have chances to
attend films when

they go to sell their farm or
handicraft products in cities nearby.
Often, movies are mobile and travel
to the village, the temple grounds
or village theaters.
its progamming.

Moreover, television often provides films
through

Most of the films are produced by Thais
and the most

popular stories are usually based on
melodramas with equal dashes of
comedy, romance and epic adventure.

Currently movies and plays are

a

form of mass media considered

very popular among the Thais since they not
only provide entertainment,
but they also give information and other
interesting facts along with

certain values, depending on the imagination of
scriptwriters and the
players.

Some carefully produce their performances which exhibit
realism

and creative thinking.

poor quality.

But for some producers the productions are of

Excessive extravagance and erroneous value judgements very

often influence the audiences, especially the children and youths.

Assessment of the Resource
In many countries educational

planners, especially in the non-

formal

education sector, have been using entertainment as

tool.

Health, family planning, agricul tureal and other development

messages are included

in

traditional

a

development

and modern songs, drama, dance,

literature, puppet shows, movies, and other entertainment forms.

Thailand,

a

country rich in traditional

to realize the benefits of its use.
uses.

entertainment, has begun

And the following are some of its
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The attractions of using
entertainment are many.

NFE Planners
see in entertainment an
opportunity to attract audiences
who might

othewise not participate in
development activities and to
overcome
literacy barriers.
Many view the arts as
providing a means to portray

politically or socially sensitive
topics through fictional
characters.
Noting that in many cultures
education and entertainment are
closely
interwoven, some planners maintain
that entertainment offers

opportunity to present information
in

a

a

unique

context familiar to the audience.

Those in favor of using indigenous
media are more culturally acceptable
to the

audience than are other entertainment
forms.

Furthermore, some

planners believe that using traditional
media for development purposes
may be one way of preserving or
revitalizing folk arts threatened by

extinction

in a

world of rapid change.

The way in which education and
entertainment can combine is not
an easy consideration.

Some programs may use entertainment only
to

attract the audience and present education
or development messages
separately from the entertainment portion,
while others insert them into
traditional art forms without modifying the
rest of the presentation.

Limitation of the Resource
There are some limitations of using movies and
plays as an

educational media:
First, many people attend movies or plays for the purpose
of

relaxation or diversion and may pay little attention to development
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messages.

If planners are not aware of an
appropriate method for

combining the two the entertainment could be
boring.
Secondly, the players, especially the folk
players, have
limited scope of development knowledge.

a

For better results some

specific training should be done.
ihirdly, most movies and plays belong to the
private sector
and the purpose of those shows is primarily for
business.
a

Therefore,

well-conceived plan between the educational planners and the play

directors should be worked out.

Village Meetings

Among the various kinds of passing messages in

a

typical Thai

village, the group meeting is one of the most efficient kinds.

Normally,

the village headman and two of his appointed assistants will organize
the meeting almost every month.

official

in

(The Puya i ban is a lowest ranking

the government hierarchy, selected by fellow villagers to

act as the community representati ve to the government bureaucracy)

Every month, the puya i ban returns from
(district) with some official messages or with
The puyaiban and his assistants will call

a

meeting in the 'Ampoe'

a

a

personal message.

meeting by ringing

a

bamboo bell; beating the temple drum; or announce it through loud
speakers, if available, or by an appointed time.
the heads of every family, will
can.

The villagers, mostly

come to the meeting as soon as they

The meeting usually takes place at the temple, village school,
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the pyyaiban's house or
sometimes at a field where the
villagers are

working.

Presently, most of the meeting
contents usually concern government notices such as income
or property tax payment reminders;
a pending
visit of a high official;
request to participate in community
development projects, etc.
The villagers are always listeners.

Assessment of the Resource
Since the village meeting has been
practiced in every rural Thai

village for
traditional

a

long time, and has been accepted
by all

villagers as

a

practice, an adaptation of the activity
can become more

meaningful

if the

meeting provides more educational messages
for

improving their daily lives.

The puyaiban can request more information

which concerns the life of his village
from all
this to his village fellows.

sources and provide

An experienced person in

a

specific area

also could be invited to attent the meeting on
some appropriate

occasion.

The process of meetings could also be adapted by
offering

more chances for village fellows to present their
opinions and their
needs.
on

For more effect, the puyaiban could organize more meetings

other occasions such as

a

religious holyday, social

ceremonies,

etc.

Limitation of the Resource

As

a

will work as

person who also has limited educational background and who
a

village facilitator, the puyaiban needs to be trained
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S ° me

5P6CifiC Skills

^

should Know how to
organize a
group discussion, the
brainstorming process, some
technigues to control
group meetings and how
to gather and collect
potential information.
Timing is a constraint
which the meeting organizers
should
consider.
Most of the villagers are
engaged in occupations,
particularly for those who act
as the head of families.
Therefore,
the length and period of
the meeting time should
be adjusted
accordingly.
i

he

audiences.

contents of
If it is

'

a

meeting is

a

powerful

motivation for the

concerned with the villagers'

needs they will

be

more willing to participate
and gain more benefit.

Fairs and Traveling

After harvesting season most of
the Thai farmers
region usually spend 2-3 months
(February-April

next planting season.

In

this period,

)

in the Central

waiting for their

some farmers will go to

a

city

and look for jobs, and some may
stay at home and earn extra money by
doing handicrafts.

In

some villages located in the irrigation
project

the farmers may have a better
chance to grow their rotation crops.

However, usually they will

spend more of their time entertaining them-

selves than during other months of the
year.

Temple fairs, village

festivals, and many other religious and social
ceremonies will be

organized as well

as individual

or group travel.
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Ceremonies such as 'Tod fatin'
and 'Tod papa' which are
a part
° f the BUddhiSt rell9i0n
provide a ^ance for the
villagers to travel
and visit each other in
other towns or cities.
The ceremonies will be
organized at the end of the three
months Rains Retreat (Phansa).
Within

a

'phansa"

the monks are committed
to remaining in their

monasteries for three months.
The monks meditate more,

It is

a

time of renewed spiritual vigor.

study more, and teach more.

When the Rain

Retreat ends, monks throughout
the country will receive new
robes
annual

presentation ceremony called 'Tod
Katin'.

similar ceremonies and they can
be organized
depending on the villagers'

decisions.

in

an

There are other

in any

month of the year

They are known as 'Tod Papa'.

Groups of people from clubs,
government offices, business or just
family
circles and friends organize 'tod
fatin' or 'tod papa'

villagers or provinces.

other

in

At the present time 'tod fatin'

and 'tod papa'

are used for merit while seeking
for fun {'sanuk') is only

a

second

pri ority

Assessment of the Resources
Fairs or festivals are quite attractive to
all

villagers.

Distances of one or two hours by foot or by bicycle
do not discourage
a

lot of villagers who may want to attend.

Normally temple fairs or

festivals will provide many kinds of entertainment
such as likae,
lamtat, movies, boxing, dancing, games, perhaps
gambling, but almost
none of them provide activities for educational

purposes.

An exception
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to that situation is
the regular organization
by the provincial
committee
of exhibitions which
provide entertainment as
well as instructional

displays including
demonstrations of farm machines
and instruments,
information pertaining to
the objectives and
outcomes of each agency's
P ay, mini learning classes,
and art and science
demonstrations.
A comparison of temple
fairs and exhibitions leads
one to believe that
a temple could
also be supported and
organized in a way similar to
exhibitions in order to provide
both education and entertainment.
The
government and certain private
agencies should coordinate and

participate in every temple fair.

Traveling

is

another activity which could be
attractive and

meaningful for the Thai villagers
if the trip has been well
organized.
The trip should aim not only
for merit and fun but it can also
be

organized in terms of study tours.

The travelers should have the

opportunity to stop at interesting
places along the way or visit
educationally instructive villages, farms,
factories, historical places,
etc.

rather than making an unplanned trip.

A

study tour can also be

organized without any special occasion
but whenever the village feels
the need for one.

Limitation of the Resources
There are some limitations to using fairs and
traveling as

a

learning approach including:
Cosrt.

Usually the cost of traveling is higher than attending

fair or other activities as plays or sermons.
aims for

a

high profit.

a

Sometimes the organizer
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1

-

niqU e
-

The Participant normally
learns from attending

traveling by observing and
asking questions.

The benefits

increased if the participants
could also practice

a

skill

and

become more directly involved
with the learning activity.

Iinym-

During

it may not be a good

busy time such as planting and
harvesting time

a

time to organize

a

fair or

a

trip.

For the purpose of education,
the place selected to visit

£lice.

is the most important to the
participant's benefit and need.
N

umber of the participants

.

Considering the number of the

participants, traveling seems more
limited as compared to other learning
resources.
It can, however, be organized
as often as needed.
C ontent .

rather limited,
nearby.

The content of the subject matter
for traveling is
since it depends on the resources
that are available

Participants and organizers have to consider
the cost and

benefit of places whose distance is
appreciable.

Traveling may only be attractive to adults
who are very

_Aa§-

physically fit.

Physical

handicaps and old age may make traveling less

desirable for those populations.
Other

.

Safety is

a

principle which the organizer and the

participant might consider while traveling.

Mass Media

It was

indubitably true that the mass media such as radio,

television and newspaper as well as other printed materials influence
the thought patterns and ideas of the individuals in a society.

For
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most people,

fact they have become

in

a

way of life.

Radio
In

the central

radio receivers.

region, about 99 per
cent of the households
have

The most propular
radio programs are
entertainment,

news. ano short articles
in order of priority. 8
Tel evi si on
In

reality, the cost of

television set is too high for
an

a

average Thai farmer to afford
one.
the Central

However, almost every village
in

region of Thailand has

few television sets.

a

In the Thai's
culture the relationships
among villagers is somewhat
different as
compared to other cultures.
Traditionally, their relationships
are

close and friendly.
shop or

a

If,

for example an owner of the
house,

monk at the temple, has

a

a

village

television set, he will turn on

good television program and
welcome all the villagers to watch
it.

a

The

villagers will sit around the
television set and enjoy the programs
which are mostly Thai dramas,
movies, sports, and news.
Newspaper
The newspaper for villagers is an
example of

a

kind of mass media

which the government has promoted
since it is fast and worldwide in
terms of providing information.

This reading is promoted by convincing

the villagers to construct their own
reading centers.

Once the small

building has been constructed, the government
will continuously provide
two newspapers

a

day,

usually one on

a

national level

and another on the
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changewat level.

In

addition the government,
under the auspices
of
the Ministry of education
and the Department
of Nonformal
Education
will also provide a
monthly wall newspaper
for the villagers, a
number

to buy newspapers from
the nearby city almost
daily when they go to

visit their friends or
sell their farm
products.

In

addition almost
every village coffee
shop and temple provides
at least one newspaper
for all

the people.

Assessment of the Resources
In

the Central

region there are more outlets
for mass media

than in other regions outside
of Bangkok because the
city in which the
major national mass media
originates is located in the center
of this
region.
Unfortunately mass media, especially
radio, television and

newspaper have not yet played their
maximum creative role for the Thai
society, particularly in the
rural
area.

Most of the radio and television
stations are run by government
agencies.

Station masters merely sell broadcasting
rights on an hourly

basis to individuals who then make
their living through commercials
or

reselling such rights to

a

third party.

In

such cases, commercial

sovereignty will determine the choice
and the nature of radio programs

and perhaps will

ultimately provide

a

visible path for and limit to

programs directed toward lifelong learning.

Television, on the other hand, provides

a

narrow-minded and

commercialized view of entertainment merely to
satisfy the advertisers,

without even considering the moral content implicitly
or explicitly
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delivered

in the

films they show.

This obviously creates certain

confused and muddled values especially
in the minds of the youth
in the
region.
The average listening and viewing
time for radio and television
programs incluaes 50 per cent for
radio programs, and 63 per cent for

television programs.

Consideration should be given to include
life-

long learning messages in these
programs.
The newspapers tend to play on
human emotion by highlighting

certain exciting events and dramatizing
them.

overemphasize crimes or exaggerate commercial

Certain news columns

advertisements.

Some of

the commentaries come close to infringing
upon the rights and liberties
of free men, whose rights are protected by
law in the Constitution.
A preponderance of the news is concerned
with city life with a lesser

importance
given to life in the villages.
1.

However, there are some

columns which are useful to the villagers, such as weather
forecasts,
the cost of farm products, basic techniques for
farming and village life,

and national news.

Toyohiko Iwashiko's newspaper value-analysis criterion, adapted
by the Office of the National

Education committee in Thailand, used

the following criterion to evaluate the material which each newspaper

should provide for its readers.^
An acceptance and adjustment of the individual

to the

environment.

understanding and adjustment of the individual to society.

2.

An

3.

A love and sympathy for all

4.

The understanding and expression of the arts and nature.

human beings.
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5.

Information on skills to enhance
one's knowledge.

6.

The implementation of the
readers benefit and needs.

7.

Information on how to solve
problems, to understand the
cause of the problems and to
search for social reform.

8.

An interest in physical

9.

Information on some techniques and
skills for safety and

education.

hygiene.
10.

Information on how to improve and to
achieve one's goals.

11.

The understanding of sex education.

Newspapers can play

a

role in helping readers improve their

literacy skills and, indeed, reinforce their
reading and writing

abilities through the frequency of their reading.

Radio and television

help residents in the remote or inaccessible
areas not to forget or

sever their relationship to the Thai society
and language.^
To implement the usefulness of mass media, especially
for those

adults who have less opportunity to acquire knowledge
through formal
and some nonformal
all

activities, the government should try to motivate

mass media to pay attention to their roles in the development

of village life.

Famous artists or entertainers should be encouraged

to take part in various variety shows where combinations of
entertainment

and educational

messages are presented.

Limitation of the Resources
Even though it is highly beneficial

newspapers as

a

to use radio,

television, and

lifelong learning approach for the rural adults in the
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Central

region of Thailand, there are still

some limitations which the

educational planners should be made aware of.

Normally, all

_Cos_t.

costly due to

radio, television and newspapers are

variety of expenses which they incur.

a

of the mass media is run as

a

profit-making business

income is provided by advertisement.

Therefore, most
in

which the major

Intrinsically educational

messages and advertisements are at polar opposites, but
could be costly if it were purely for educational

a

program

purposes.

As a result,

an integration of the two spheres of influence should be
negotiated.

Techniques

.

if the educational

The programs might not be higly attactive to people

message is the only content.

Therefore, the

combination of entertainment and educational messages should be
incorporated.
A knowledge of the performers and their ability is also

concern

in

the success of these programs.

a

major

At the current time such

information for them is lacking.
T iming

casting

For both radio and television an appropriate broad-

.

time for the audience is

villages have
PI

ace

.

a

crucial

consideration since the

certain time for working and listening.

a

The radio and newspaper seem more flexible as resources

than television.

Now that the portable radio has been invented, the

villagers usually bring it along even while they are working

in

the

fields, taking care of the cattle, resting, or sometimes even when
travel ing.
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Nu mber of the participants

number of participants than

.

in any

Mass media can perform for
other activities.

a

Therefore,

larger
it

is an economic learning approach.

Content.

The nature of radio is such that it
can provide an

opportunity for learning through listening
while newspapers provide
learning opportunities through reading.

instruct

in

both ways.

As

a

Television, however, can

result, program designers should be aware

of the appropriateness of their use as
learning media.

A^e.

The nature of these three media makes them
better suited

and more appropriate for the rural

adult than learning through

a

formalized institution of learning.
In

the Central

Thailand, there are many activities that might

be appropriate as lifelong learning approaches.

personal

In

general, from

a

point of view, most of the appropriate learning approaches

could be organized simultaneously with existing activities which already

involve large groups of village adults.

Much of the information and

many of the basic skills which the villagers need could be provided
through the activities without any destruction of their identity.

An

example of this is the village scout training program which strives
to train

large numbers of the villagers in community security and

community development.

The program also continues its activities by

organizing group meetings every 2-3 months.
Games and gambling which rural Thais love are cock, fish and

cricket fights; Thai-style chess; and card games; which can be found
in most every province

in

the Central

region.

Therefore, it is possible

1

36

for some simulation games to be adapted
which would conform to the

interests of rural Thais.
However, every educational
through informal education is not
one or for every content.

planner should remember that learning
a

perfect learning system for every-

But it is appropriate for certain age

groups such as rural adults, and for certain
countries, especially the

poor ones.

Survey Methodology

In

rural

order to search for the resources which are available
in the

areas of the central

10 provinces

(Changwats).

views and observation with

villages (Moobans).

region Thailand, the data was collected in
The information was gathered through intera

total

Forty eight educational and development program

personnel were also interviewed.

described on the

of 350 villagers within 40 random

'fol

1

The categories of the sample are

owing page.

Selecting the Samples and Locations
Before the data was collected, some procedures were planned.
For the samples,

occupation.

the main criteria used in this study were age and

Adults who are over 30 years old are the main target group

of this study.

In

order to control

distribution of the villagers'
priority; for instance,

a

the reliability of the data,

occupations was also considered as

the
a

high number of farmers are also present as

the most dominant occupation; laborers and shopowners are next.

The
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TABLE

9

The Categories of People
Interviewed (By Job and Number)

Selected Adult

1

.

2.

Village school

teacher

20

lage monk

31

V il

4.

Farmer

b.

Village shopowner

b

Adult student

7.

38

Village headman

3.

.

No.

Laborer

184

Administrator

1

.

2.

NFE Admini strator
NFE Planner (Ministry
of Education)

No.

5

14

3.

NFE Planner in regions
and province
13

4.

University Instructor

6

5.

Development personnel

4

6.

Movies

6

45
13

19

350

&

Play Directors

48

13 8

village teacher, monk,
village headman and adult
student are considered
fis village leaders.
In

choosing the NFE administrators
and other development

Personnel, the criteria was
based on their job in
relation to NFE
Programs and rural development
activities; and some potential
sources
for further approaches.
Therefore, this group includes
NFE

administrators, NFE planners,
university instructors, community
development workers, agricultural
and health extension workers,
newspaper columnists and radio
programmers, members of private
educational
organizations and movie and play
directors.

The locations for this field
study were selected by geographical

distribution as the main criteria.

The random selection of Changwats,

Amoes (districts), and Mooban
(villages) are scattered throughout the
region in order to control the
reliability of the representative
population.

The number and names of Moobans are
shown in the Appendix.

Methodology and General

Information

Interviews have been used as the main instrument
for the
collection of data.

In

addition, the writer also used the observation

form as an instrument to collect personal

data for village environments.

When collecting the information some
difficulties were found
in the use of the instrument, e.g.

the

interview guide and the imple-

mentation of the interviews.
In

the process of data collection,

conduct the field research

in

the Central

the writer had a chance to

region of Thailand by himself.
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With some direction from
the research advisory
committee and some
administrators in the NFE
Deponent, Ministry of Education
of Thailand,
the writer constructed the
instrument and tested it in
two villages of
tne Ratchaburi provinces.
Once the instrument was
tested and revised,
the writer and three other
colleagues went to the first
Changwat to
conduct the interviews.
The research team exchanged
ideas and re-evaluted
interviewing procedure throughout
the interviewing time.
This
process was a learning experience
in addition to its function
as a
methodol ogy
Once the team had clarified the
objectives of the research, the

method and approach, then divided
into two groups, each working
simultaneously

in

two villages of one district.

to save time for the field research.

This was done in order

The team usually spent one to

two days in each village, which
allowed them to become acquainted with

the villagers and to observe evening
activities,

not occur in the daytime, as

in

some of which might

the case of certain entertainment

activities.

After the data from the first province was
collected some

advantages and disadvantages of using the instrument
were found.
instance,

the interview forms were too long.

For

Many questions were

attempted to ascertain from the interviewees their idea
of lifelong
education.

However,

it seems that the

nervous to give the answers.
the interview in an
in

informal

It

interviewees were too shy or

might be

a

better approach to conduct

and friendly way, asking indirect questions

order to create an easy and relaxed atmosphere.

Some samples of
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the information can be
given, they can be asked
about their families,
occupation or situation in
the village before
going to the content of
uhe interview forms.

The interview often
took longer than 45
minutes to complete.
However, when one considers
the educational background
of the villagers
with an average of
completing only fourth grade,
the interview method
seems more appropriate than
any other that might
involve writing skills.

Observation was also used as

a

way of obtaining information
about

the village that might
have been difficult to ask
the villagers directly.

This information was acquired
by direct observation
of the village life
and facts:
the number of public buildings,
the distance to the nearest
town or city,

the villagers'

occupations and standard of living,
the

land and environment, and
certain educational
in

the village.

inherent

in

activities which exist

However, the writer also became
aware of the weakness

this approach.

Due to the fact that the source
of informa-

tion came from the observer alone,

it becomes difficult to verify the

accuracy of all of the information
acquired.
As mentioned in he preceeding chapter,
the survey was conducted

during the months of October 1979
to February 1980.

harvesting season

in

the Central Region of Thailand.

farmers spent their daytime hours working

in

This is the

Most of the

their rice-fields

harvesting, threshing, transferring crops from
the field to siloes,
and preparing their land for the next
rotation crops.

Only certain

elderly adults stayed at home and took care of
the children.

As a

result, the interviews were usually conducted in
the field while the
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people were working.

This situation proved advantageous
in some ways,

since the villagers were already
gathered in large groups, and it
was
time saving to conduct the interview
in one place rather than having
to go from house to house.

In

addition the research team spent some

evenings in the village, learning more
about the village life.

Ihe Releva nce of Survey Data to Potential
Resources
From the survey data, there are
two main categories of questions:
(1)

the fundamental

questions and

The fundamental

(2)

the suggestive questions.

questions are the questions asked to the
selected

adults about their satisfaction with present
knowledge and experiences;
their perceptions of the necessity to
continue their education throughout
their life, their perceptions of going back
to school; and their interest
in

short course training.

These questions will be used then as the

fundamental data for the suggestive questions.
The suggestive questions are more concentrated on the
selected
adults'

opinions toward the potential resources which have not been

explored.

These questions will be used as the indications of feasibility

of using the potential

resources as

a

The Fundamental

lifelong learning approach.

Data

Before the above data is presented, some related information

about the selected adult's educational background is presented.
Table 10 shows the number and percentage of the sel ected
formal

school

attendance.

ardu

The majority of them (about 60 per cent)

1

ts
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finished grade

4.

For those who completed
grade 12 or high school

graduated, most of them are
the village school teachers.
"Had to help
mv parents working" is
the main reason for not
continuing fonnal
schooling, and "did not have
enough money" was the other
popular
response.
The interviews also revealed
that more than 86.3 per cent
of the
adults never participated in
nonformal education programs,
especially
continuing education, and only
7.7 per cent attended short-term

vocational classes.
of rural

Other questions revealed that
about

adults never went to

a

library or borrowed

30 per cent of them did it seldom.

a

54 per cent

book, and about

Again the reason stated for not

attending these programs was because
they were not available in the
village.

The following table details th e answer
to those questions.

TABLE 10
The Number and Percentage

fotf

Formal

School ing

School Attendance

N

%

Never attended

16

4.6

Not finished Grade IV

38

10.9

Grade IV

211

60

.

Not finished Grade VII

11

3.2

Grade VII

19

5.5

3

.9

10

2.9

36

10.9

Not finished Grade X

Grade

X

Grade XII and Higher

TABLE 11
The Reasons for Discontinuing School ing

Reason

N

of
io

2

.6

Parents did not allow

13

3.8

No money

97

28.0
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43.6

8

2.3

42

12.1

Others

25

7.2

Did not answer

12

2.4

Failed examination

Had to work

Parents moved to other place
No school

nearby
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TABLE 12
The Numbers and the
Percentage of Attendance in
Adult
Educational Programs

Educational Program

N

Never attended

303

85.1

4

1.2

(Grade VII)

4

1.2

(Grade X)

6

1.7

(Grade XII)

2

.6

27

7.8

4

2.4

350

100.0

Level 1-2 (Grace IV)
Level
Level

Level

3

4

5

l

Vocational Training Courses
Did not answer

TABLE 13
The Frequency of the Villagers' Chances
to Attend
Nonforma 1 Education Programs

Activi ty

Vocational Training
course
Li

brary

Never

S el dom

Often

Very Often

No Answer

85.4

5.1

7.1

.9

.6

54.0

20.9

12.6

12.3

.3
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Opjmons About the Nec essity
About

73

of Lifelong Education

per cent of the selected
adults see lifelong education

as "very necessary,"

for human life.

Only 10.5 per cent see it as

less necessary" and "not necessary
at all" Table 14 reflects their

responses.

TABLE 14

Opinion About Lifelong Education

Opinion

Very necessary

N

%

255

72.9

54

15.4

Less Necessary

19

5.4

Not Necessary at All

18

5.1

2

.6

Necessary

No Opinion

Total

350

100.0
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By age groups,

opinions about the necessity
for lifelong

education do not vary
significantly:

An average of 70 per
cent of

all

groups are similar with
the age group of
65 years and older
responding with an average
of 48 per cent.
By

sex, men and women see
the significance of lifelong
education

at the same degree, at an
average of 88 per cent.
By educational

level,

the group with higher
schooling have

higher degree of their
perception regarding the necessity
for lifelong
education, as presented in
Table 15.
a

TABLE 15

Opinions Toward Lifelong Education by
Educational Background

Educati onal
Level

None to
Grade 3

Very
Necessary

Necessary

Less
Necessary

Not necessary
at All

50.0

32.2

9.7

8.7

Grade 4

76.2

12.6

6.5

8.1

Grade

92.1

7.9

-

-

_

__

Grade 10

95.0

5.0

-

-

_

_

Grade 11
higher

98.3

1.7

-

-

-

-

&

7
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By occupation,

education as

teachers, monks, and
students see lifelong

higher priority than
headmen, farmers, and the
shopowners
whTle the labourers as
a group see
education as the least
necessary f or
them as shown in the
following
a

table.

TABLE 16

Opinions Toward Lifelong Education by
Occupation

Occupation

Very
Necessary

Necessary

Teacher

92.1

7.3

Headman

80.0

5.0

93.3

-

Monk

-

Less
Necessary

10.0
-

Not
Necessary

5.0

-

6.7

Farmer

64.5

23.5

6.0

6.0

Shop owner

77.8

11.1

4.4

6.7

Student
Labourer

100.0
52.6

-

-

21.1

-

-

21.1

_

_

5.3
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when asked their
reason for answering
this way, 51 per cent
of
the selected adults
felt that lifelong
education was necessary
for
the, "to adapt to the
changing world" and about
23.1 per cent said "to
improve one's occupation."

TABLE 17

Interest in Lifelong Education

Interest

1

.

2.

To adapt oneself to
the changing world

To improve one

occupation
3.

23.1

1

.

Too busy

6.0

f

'

4.3

2.

It is useless

4.0

2.9

3.

Too old

2.3

51.1

4.

Poor in heal th

To change one'

occupation
4.

Not Interest

To teach other
peopl

81.4

.6

12.9

M
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am too busy"
4
h?
sy
31
4 n
Pr ron
31.4
per
cent;
“I am too old"
26.6 per cent;
I
am already satisfied"
2.6 per cent; and "I
am in poor health"
2.3
per cent.
The reasons why they
would like to go back
to school again
^e: "I need to improve my
occupation" 11 per cent;
"I need it to
I

.

adapt myself to the
changing world" 18.3
per cent; and
my occupation"
2.6 per cent.

"I

had to change

TABLE 18

Interest

Opinion

Yes

No
No idea

Did not answer
Total

in

Going Back to School

N

1

111

31.7

231

65.9

3

.9

5

1.4

350

99.9
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TABLE 19
The Interest in Going Back
to School

Age Group

1

Yes

No

by Age

No idea

ower-19

81.8

18.2

20-24

55.6

39.0

5.6

42.1

52.6

5.3

30-34

47.4

52.6

-

35-39

35.9

61.5

2.6

40-44

36.8

63.2

-

45-49

23.4

76.6

-

50-54

24.0

76.0

-

55-59

20.0

80.0

-

60-64

9.5

90.5

-

65-69

-

100.0

-

100.0

-

25-29

70-over

-

This table shows that the youth
from the age group of 19 and
lower have
adults.

a

higher interest in returning to
school than the older

Their reasons relate to their need for
an occupation.

the older adults, more than
to return to school

again.

per cent feel

For

that they are too busy

However, more than 89 per cent think that

lifelong education is important,

(see Table 14)

Many educators attempt to include adults
in the "over thirty"
group in formal education activities as
well as in nonformal education

But the adult population seems to be reluctant
to participate even in
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non formal

education programs.

Therefore, it seems that,
for the

People over thirty years
old, learning still
depends on the undependabb
informal education.
By sex, no differences
are shown in terms of
interest in going
back to school and studying
again:
32.3 per cent of both sexes
said

"interested" and 58.6 per cent
said "not interested."
By educational

educational

background, the group who have
attained higher

levels seem to prefer to
go back and study in school
again

(see Table 20).

TABLE 20

Interest in Going Back to School by
Educational Background

Education

Yes

No

No

i

dea

Lower than Grad 4
and None

14.6

84.0

Grade 4

27.9

71.8

Grade

35.0

65.0

--

87.5

12.5

--

80.8

15.8

3.4

7

Grade 10
Grade 12

-

Higher

.3
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By occupation, the
student and teacher
groups are the most

interested

going back to school
and studying again
(78,12), while the
groups of farmers,
shopowners and labourers
have the lowest interest
(25.1,„).
tor the monk and the
headmen groups their
interest was
estimated at 33.3 per cent.
in

interes t
In

in

Short Course Train inn

relation to the adults'

interest in short course training,

25.7 per cent said "very
interested"; 41.7 per cent
said "interested-

training,

17.7 p er cent were not
interested; and the rest of

the selected adults had
no opinion on the question.
By age,

the group of nineteen year
olds

highest interest

in

a

short course training.

and younger show the

The group from 25-59 year

olds have almost the same degree
of interest while the interest
declines
in the groups over
60 years old.
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TABLE

21

Interest in Attending Short
Course Training by Age

Age Group

Lower

-

20-24
25-29

30-34
35-39

40-44
45-49

50-54
55-59

60-64
65-69

70-0ver

19

Interested

Not Interested

No

idea

83.4

-

83.4

5.6

11.1

73.7

15.8

10.5

78.9

13.2

7.9

74.3

12.8

12.8

66.7

22.8

10.5

70.8

14.6

14.6

65.3

20.4

14.3

70.0

16.7

13.3

42.8

23.8

33.3

30.8

46.2

23.1

100.0

16.7

72.7 per cent of the men
and 60.8 per
per cent nf
or thn
the women were

interested

in

attending short course
training.

As has been a similar
pattern,

higher educational

the group of adults
who have

levels have higher interest
in attending

a

short-

course training.

TABLE 22

Interest in Attending Short
Course Training by
Educational Background

Educational Level

None

Not Interested

43.7

40.0

16.3

64.0

22.9

13.1

70.1

29.8

No idea

Lower than

-

Grade 4
Grade 4
Grade

Interested

7

Grade 10
Grade 12

-

higher

95.0

-

91.1

7.1

5.0
1.7

IS

By occupation,

the headman and
student groups have
very high

interest ,n short-course
training (100*);
teachers (89.6*); farmer
and
shop owner 62 6
(
%); and the labourer
rer ana
and the
the monk
m r groups
at 52.5 per
.

cent.

This information shows that
the rural adults also see
that lifelong education is important
to their lives.
However, they seem to feel
they are too old or too busy
to learn in a normal class
for a long
period of time, while they are
still

interest in attending

a

interested and showing

a

high

short course training.

From the writer's point of
view, it

is

impossible for governments

of developing countries, like
Thailand, to provide formal education
for
all

youth and adults around the country.

adults may not feel

And the majority of youth and

like spending their working time
in schools.

The

nation may lose their labor force if
youth and adults enroll and drop
out of schools every time they want
to get some skill or knowledge.
The writer also does not see the need
for the adults to go back to
school.
school

School

is not the only place to learn everything.

can give students only basic skills and
knowledge.

Furthermore,
The adults

learn more from outside the classroom, from
home, society, field, job,

market, short training, and from the mass
media.
in

School

is appropriate

teaching some basic skills and knowledge to children
and to persons

who want to work

in

a

complicated professional field.

farmer, who already has his occupation

in

But for the

farming, he only wants

information that can help him solve his daily life problems, to increase
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his production, and to
raise his standard of living.
skills and knowledge are
very difficult to teach

in

have to be learned through
experience rather than

methods used

in

schools.

However, these

the classroom.
in

They

books, or other

The adult can learn better
and faster by

doing and seeing rather than
reading, writing and listening.
summary, trying to concentrate
in the educational needs
of the
rural adults in the central
region of Thailand, it is important
to note
that a large percentage of the
adults are able to read and write,
which
In

is

considered an important tool for
searching for knowledge and informa-

tion.

Most of the adults are already
employed in their own farms and

do not want to change their
jobs,

change by

a

certain problem.

want to learn

a

In

as long as they are not forced
to

farming, it seems that they do not

complicated technology or participate in any
course

that requires lengthy attendance.

What they do need are basic skills

and new information which concerns
their daily lives; for instance,
a

farmer should know how to select

a

good yield of rice and a certain

kind of fertilizer in order to increase
his products and to improve
rice quality; how to use insecticides in

a

proper way; alternative

jobs if he cannot grow rice well when there is
too much rain or too
dry; how to spend his money properly; and what
kind of rotation crop

will

grow well on his land and it is good for marketing.

the crucial

However,

learning need is to know how to find and use the sources

that could give him some information or help him to help himself.
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The Suggestive Data

The major concern of this
field survey is trying
to explore
informal learning activities
in the central region
of Thailand.
T„ 0
major questions were asked
of the selected adults:
what are the
Possibilities for using specific
activities as a lifelong learning
resource and what are their
reasons concerning the benefits
and

constraints of these activities.
toward activities among age,

sex,

will be presented in Chapter
6,

Monk

1

s

The differences in ideas and
opinions

occupation, and educational

background

the factors for consideration
in planning.

Activity
In

answer to the question of the
possibility of using the monk's

sermons and utilizing the monk's
roles in community development, about
38.4 per cent gave "very high";
40.2 per cent gave “high"; 19.4 per

cent gave "possible"; and the rest
(about

"very low" possibility.

9

per cent) gave "low" and
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TABLE 23
The Possibility of Adapting
the Monk's Sermon

Possibi

1 i

ty

Very high
High

Possible
Low

Vi

1

lager

Average

29.3

22.7

26.0

41 .4

47.7

44.6

19.7

22.7

21 .2

8.4

4.5

6.4

.2

2.3

1.8

100.0

100.0

Very low
1

Total

Administrator

From the interviews, some of the selected adults seem
to disagree

with using the monk's sermon as

reasons which they gave:

a

lifelong learning approach.

The

about 2.0 per cent of them thought that "the

monk's sermons were just good for the senior adults"; about 3.4 per
cent felt that they "have no time to participate"; almost 4.0 per
cent
felt that "monks have limits in knowledge"; and 3.6 per cent
were

against this concept because "it is not the monk's role."
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TAB.LE 24

Reasons for Agreement/Disagreement
for Using
Monk's Sermons

Reason

Village

Monks are trusted
and respected

Adminsitrator

Average

12.7

22.2

17.5

22.4

8.4

15.4

8.5

18.7

13.6

39.1

14.5

26.8

Monk's sermons are
only for old adults

2.0

2.8

2.4

Monks are limited in
knowledge

4.0

8.3

6.2

3.6

.7

2.1

Monks should be
utilized for worthwhile purposes
Monks exist in all
vi 1 lages

Monk's sermons can
create knowledge

It is not the monk's

role

Monks have no time to
participate

3.4

No answer

4.3

1.7

24.4

14.3
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Movies and Plays
From the interviews, there
were about 42.3 per cent of
the
selected adults who often attend '1
ikae
38.6 per cent for 'lamtat
42.0 per cent for folk music band;
and 42.3 per cent for movies.
1

;

1

;

To tne possibility of utilizing
movies and plays to provide

more intersting and informative
knowledge

in

their performances about

18.8 per cent give "very high";
46.5 per cent give "high";

27.1 per

cent "possible"; and the rest
(about 7.6 per cent) give "low" and

"very low" possibility.

The comparative table between the
villagers

and the administrator groups is
displayed

in

Table 25.

TABLE 25
The Possibility of Using Movies
and Plays

Possibility

Vi

1

lager

Administrator

Average

Very high

18.8

22.7

20.8

High

46.5

47.7

47.1

27.1

22.8

24.9

6.4

4.5

5.4

.2

2.3

1.8

Possible
Low

Very low

1
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TABLE 26

Reasons for Agreement/Disagreement
for Usinq
Movies and Plays

Reason

Village

Attract! ve

Learning can be fun

Admini strator

Average

14.7

22.2

18.5

34.4

21 .5

28.0

14.9

18.7

16.8

2.5

2.1

2.3

8.5

8.3

8.4

3.7

.7

2.3

.4

1.2

Influence on their
1 i

fe

Adult like it

Self conscious about
media
Creative idea
Cultural reservat.i ons

1

Economic relevance

3.1

2.8

3.0

It will

3.3

.7

2.1

Never like it

3.7

-

1.8

It is for fun, not
for learning

8.3

5.5

6.9

No answer

1.9

15.4

8.7

be boring

.0

1
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The Village Meeting

According to the study,
it was found out
that about 50 per
cent
of the villagers
often attend the meetings.
Among the people who
often
the meeting, 80.4 per
cent are adults between
30-59 years old
From the interviews,
many of the selected
adults are in agreement
with
the possibility of
using the village meeting
as a lifelong learning
approach.
The reasons and the
accompanying percentages are
described
in Table 28.
TABLE 27
The Possibility of Using
the Village Meeting

Possibil

i

ty

Very high

High

Possible
Low

Very low

Vi

1

lager

Administrator

Average

18.9

12.2

15.6

43.4

46.3

44.9

30.8

34.1

32.4

6.3

7.3

6.8

.6

-

.3

However, some of the selected adults
seemed to disagree with
the idea of using the village meeting
as

The reasons which they gave:

a

lifelong learning approach.

about 8.4 per cent of them said that "the

meeting rarely has been organized"; 3.0 per cent
mentioned that
no time to participate."

"I

have
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TABLE 28
Reasons for Agreement/Disagreement
for Using
the Village Meeting

Reason

Vi

It is interesting
for adults

1

lager

Administrator

Average

5.0

4.9

5.0

15.3

6.0

11.1

6.3

3.5

5.2

7.8

9.1

8.5

10.3

18.1

14.2

12.1

3.5

8.0

23.5

9.1

16.3

3.0

2.1

2.6

-

6.3

2.2

It is often organized

8.4

4.2

6.3

No answer

7.9

33.2

20.6

It leads
uni ty

to social

It can

involve large
audiences
It can be organized as
often as needed

It is organized by ingroup persons
It is good for meeting
immediate needs
It is a

learning

acti vi ty
It is

a

time consuming

acti vi ty
It is not so
interesting
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Traveling
In

response to the interview
questions concerning the
possibility
of using traveling
as a lifelong learning
approach, m0 re than 73 per
cent of the selected
adults think that there
is a "strong possibility"18.9 per cent think that
"it is possible"; and
7.2 per cent think "it
is not possible."

TABLE 29
The Possibility of Using
Traveling

Possibi

1 i

Very high
High

Possible
Low

Very low

ty

Vi

1

lager

Administrator

Average

35.8

26.2

31 .0

37.5

45.2

41.4

19.4

23.8

21.6

6.5

2.4

4.4

.9

2.4

1.6

The reasons why the selected adults see traveling
as beneficial
are described in the Table below.
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TABLE 30

Reasons for
Agreement/Disagreement for
Using Traveling

Reason

Villager

Administrator

Average

Can learn by life

experience
Can exchange knowledge
Can be motivating

Used for enjoyment/fun
Can create social
uni ty

38.4
11.7
5.9

9.4

2.3

24.3

31.1

12.5

12.1

11 .1

6.3

_

8.5
7.8

1.2

Can apply knowledge

gained
Have no money
Don't like to travel
Too busy
No answer

21.2

13.2

17.2

3.3

.7

2.0

3.3

1.4

2.3

4.6

2.8

3.7

27.7

13.8

-
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Mass Media
Radio

About S2.1 per cent of the
selected adults listen to
the radio
often with almost 75 per
cent of the listeners adults
from 30-59 years
old.

The rest of the listeners
are from the group of
younger than

19-29 years old and adults
from 60-75 years old.

reported

in

a

An analysis of data

master's thesis from graduate
students

in Chulal ongkorn

University (Chairote Preecha,
Kultholrat Nikom 1976), shows that
the
content of the radio programs in
Thailand are 50 per cent entertainment
(songs and dramas), 24 per cent
news, IS per cent general knowledge,
dnd 7 per cent business and

advertisement.^

Tel evision

Almost 62 per cent of the selected
adults have an opportunity to
watch television programs often.

Among them, about 78 per cent of the

adults from 30-59 years old watch
television programs; the other 22 per

cent comprise the groups younger than
19-29 years old and those from

60-75 years old.

The data analyzed from the work of graduate
students

at Chulal ongkorn University (Sunanta,
Piboon nirut 1975) revealed

that the content of television programs

in

Thailand

is 63

per cent

entertainment (drama, songs, and movies), 17 per cent
news, 14 per
cent general

knowledge, and

6

per cent advertisement and business.^
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Newspaper
The results of the
interviews indicated that
more than 67 per
cent of the selected
adults read a newspaper
often.
Among them, almost
7= per cent of the
adults from 30-59 years old
read the newspaper.
In 6 ° ther 25 per
the readers are the
younger than 19-29 year
old age group and the
60-75 year old group.

CHAPTER

VI

CONSIDERATIONS FOR USING RESOURCES
IN

An educational

LIFELONG EDUCATION

planner has to first look at
the natural and

social environmental aspects
and their interaction and
relationship

with education.

The principle and specific
problems must be

scrutinised

and identified at their
grassroots within the system itself

as

1

a

process.

From these, attempts should be
made to try to pose the

following five questions for further
consideration in establishing
learning acti

vi

ties

1.

For what purpose should education
be organized?

2.

Who is in need of education?

3.

What are the desires in education?

4.

What are available learning resources?

5.

How should education be organized?

Questions

chapter

VI
In

:

will

1

to 4 have been answered in chapter II-V.

attempt to answer question

5.

order to describe the factors that

int.0 account,

this chapter will

Therefore,

a

planner should take

be organized by each potential

resource

that Was mentioned in chapter V, keeping in mind
that these are not

prioritized by their significance.
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Monk's Activity
—
-

‘

—

More than 90 per cent of
the Thai people are
Buddhists.

village life, the temple
is
village activities occur.

a

In

major institution where
almost all the

The monk's sermon is
an activity which

per cent of the village
adults attend on almost
every religious
holydav.
Approximately 18 per cent more
males attend than females.
Farmers and village headmen
comprise the largest segment
of village
attendance with only 30.8 per
cent of the stuoents
participating in
the activity.
By age, the group most
often attending the temple
ctivities are the 30 ano older
range and the frequency of
attendance
declines for the younger age
groups.
By educational background
93.8
per cent of the village adults
who have never attend formal
school most
often participate in the activity
and the frequency declines for
the
74

higher educational levels.

Those completing grade 12 and
higher make

up only 43 per cent.

Factors and Problems

With these facts in mind, the
following factors should be

considered in planning activities.
Less Women Attend Monk's Activity

According to several of the list of 227 monk's
rules,
not allowed to touch any women, even
his mother or sister.

relations will
In

a

monk is

Sexual

result in immediate expulsion from the monastic
order.

order to avoid touching, which might happen
accidentally,

a

monk
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and

woman are not allowed
to do any activity
together.
Therefore,
to plan for a new
monk's activity, the
activity should be done
in such
a way to avoid
breaking the rules but
try to include women.
a

Ullage Headmen

and Farm ers are the

Parti ci pati ng Group

Farmers compose the
majority group in

a village and have
less
school ing background
while playing the most
important role in the
coramum ty
Therefore, any new activity
should have emphasis on
farmin
contents.
On the other hand,
students and youth are the
smallest
.

-oup

to

p ate

i„ the monk's activity,

actunties were not attractive

CO

since the past monk's

and did not concern
them.

For a new
change, the activities
should try to involve youth
as a major concerned
group such as in volunteer
programs organized for skills
training.
A
third group to consider
is the lahorer.
Economically, they are the
poorest.
They own no land and
spend most of their time earning
their
income by selling their labor
for ploughing land, transplanting
rice,

harvesting, etc.

.

Therefore, providing them with
skills training for

the village needs might be
the most appropriate way
to involve them as
a group.

Recommendations and Contraints
this study of selected adults,
the following recommendations

and constraints were identified
for using monk's activities as

long learning approach;

a

life
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Recommendation-;

Constraints
1.

The monk's activity will

very useful

be a

activities are included, but
not over emphasised.
i

3.

1*

one if village life

he monks need to be trained.

The monk's activities
should be

A wel

1

is

just

for old people.
2-

It is

3.

Monks are limited in knowledge

4.

Monks should be kept away
from
mundane affairs.

concerned about the right needs.
4.

monk's activity

time consuming.

-coordinated line among

adm; ni strati ve agencies needs
to be established.

Considering these recommendations
as factors for planning,
the
monk's role should one of
"motivator" by trying to relate the
village
life to moral or merit aspects.
For example, a monk can give
a sermon
about being a good moral citizen
and relate it to economic status;
a
good economic status requires a
good occupation; and having

a

good

occupation can be done in many ways; such
as growing soybeans, coconut,
raising chickens and so forth.

Another possible role of the monk
facilitator".

is

being

a

"village development

The government agencies can provide monks
with information

which is concerned with village life, and
respect him as an agent at
the grassroots level.

The monks then will

require training for these

new activities.
To adapt the monk's

roles is the most crucial element among these

contraints and recommendations.

There are varying opinion as to -whether
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the monk's role is just only
to concentrate on practicing
the holy life
and striving for Nirvana
or to gain more merit by
helping villagers

solve their daily life problems.

Several

agencies and ranking members

of monkhood, members of the
Government and the members of the
prestigious Buddhist Association are
involved in the controversy.
There are
certain individuals and groups
among the ranking monks who are
actively

engaged

in

and preparing for social
welfare activities.

Among the

higher civil servants opinion
are also divided. At the Department
of
Religious Affairs people seem to
fear an increasing encroachment
of
the state on the autonomy
of the monkhood.

Although the Department

is

by its nature in no position
to keep the affairs of the
state and

church separated, there is

a

distinct fear that the pressure on the

monknood to cooperate in government
welfare programs will reduce the
status of religion and monkhood to
mere tools of government, and that
can hardly be meritorious.

At the Department of Community Development

those people who would like to see the

cooperation of the monks in

their activities will of course stress the
meritorious aspects of the
program.

But there are also quite

a

few civil servants who deny that

there is religious merit in their program,
since they would like to
see themselves as being successful
the local monks cooperate with

in

them7

their work regardless of whether

Therefore in the planning of

activities there must be coordination among the Senior Honk's
Council,
the Buddhist Association of Thailand, the Department of
Religious

Affairs and the Department of Nonformal Education including

a

specific
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role clarification for
the monks,

There are two ways to
approach this

problem.
Formal

Approach
For this Strategy,

a

careful

study of the advantages and
dis-

advantages of the change is
advised with the results
given to the monks'
administrative agencies and to
the villagers as well.
Many negotiates
have to be done before the
final agreement, and it
is possible that all
of the issues will never
be accepted by those
agencies.
If the first

attempt fails, the second attempt
will be more difficult to
work out.
However, there is an alternative
approach to be considered in
this
pl anni ng.

Informal Approac h

There are many active and
''modernized" monks and abbots in
many

temples who are trying to develop
their community in many ways without
any interference with Buddha's
orders.
However, they are still small
in

numbers and most of the abbots do
not feel confident about the

limitations of their performances
In

this alternative approach, the
Department of Nonformal

Education may contact the abbots and
provide them with information,

learning materials, training, supervision
and also evaluation strategies.
Wat Yorkabatra, Ban Paaw, Samut Sakorn, as
mentioned in Chapter
is

a

good case study.

period, the villagers

At the beginning of his community development

were against the abbot.

Many of the villagers

V

174

threw pieces of wood, brick
and stone at bis
residence during the night.
Bet finally, after seeing
the economic growth in
the village and other
aspects of development, the
villagers grew to love and
respect his ideas
and nobody has complained
since
then.

For the change, the
government agencies which agree
on the use of
the monk's activities as

lifelong learning approach
should try to help

a

clarify the role of the active
monks and assist their
acceptance by
society and the concerned agencies.
After the monk's social welfare
activities are accepted by the
larger society, the formal
approach can
be worked out.

Movies and Plays
Movies and plays are the most
favorite entertainment among the
Thai villagers in the Central

region.

According to the interviews,

42.3 per cent of the selected adults
attend movies and

'

1 i

kae

and 42.0 per cent regularly attend
the Thai folk music band.

'

often,
To analize

the data by sex, about 15 per cent
of the men attend movies more often

than women, while women attend

more often than men.

For

1

'

likae' and folk music band 10.6 per cent

amtat

'

both sexes attend oftenly with 38.2

per cent of the group being men and
39.1 per cent, women.
By age group,

76.1 per cent of the 20-29 age group attend
movies

more often than other age groups and the percentage
declines for the

older age group.

Only 7.7 per cent in the age group of 69 years old

attend these functions. For 'likae' 48.2 per cent of
the 35-54 age group
attend plays.

For

'1

amtat'

the attendance varies with age with the
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average of 37.7 per cent
for the 20-59 age group.
?

'

19

7

P0r C8nt

f° r

the 65 ‘ 69

9 rou P

a 9e

This rate drops to

to 16.6 per cent for
the under

group.

Tne folk music band is
more attractive to the
younger age
group than 'likae' and
'laratat'.
The highest attendance rate
is 73.7
per cent for the 25-29 age
group.
Other age groups are equal
except
,

fo,

the age group of 60 years
and older, where the attendance
rate drops to
lower than 9.6 per cent.

Looking at schooling and educational
background, all kinds of
entertainment (movies ,' 1 amtat
'likae', and music band) have
higher
attendance rates by those with more
education.
For example, 86.2 per
'

,

cer

of the group who have their
educational background higher than
grade 12
attend movies, while 26.3 per cent
of the 3 roup who have only grade
4
and 12. 6 per cent of the group
who never went to school attend
movies.
The ratio of the frequency of
attendance rates of 'likae',
folk music frequency of attendance
rates of

'

1 i

kae

,
'

'

amtat

1

M amtat'
1

and

and folk

music bands follow the same pattern.
Factors and Problems

Considering these facts, there are three major
factors that
planners must examine:

Differences of Interest Between Men and Women
Men prefer movies and women prefer 'likae' and
music band.

planning the use of these kinds of entertainment as

a

In

lifelong learning

approach, the planner can narrow down the content and kinds
of learning

message to emphasize in each entertainment to fit the needs
of the male
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and female preferences.

For example,

'likae'

is

an entertainment
which

more popular among women than
men, and can provide
learning messages
in home economics,
family planning, childcare,
employment for women
cooking and weaving.
is

Vouno Adults Prefer Movies and
Music Over Plav^
Young adults at the age of
20-29 years old enjoy attending
movies
more than plays.
Therefore the script-writers should
try to include
learning messages that are more
appropriate for youth and young adults,
such as skills training, new
inventions of appropriate technology,
and

other challenging topics.
Less education Means Less
Participation
The group of selected adults who
have higher educational

levels

are more likely to participate in
these forms of entertainment than group

with less education.

Under this factor, two assumptions can
be examined.

The first assumption is that the
performances are too complicated

for the less educated audience.

The story contents and the conversation

of the characters are almost never based
on village life.
The second assumption is that the group
from the lower educational

levels are engaged in farming and selling their
labor and have

a

lower

income with less chance to attend such entertainment.

Recommendations and Constraints
The adults interviewed also made recommendations
and listed

constraints in the use of movies and plays as
approach..

a

lifelong learning
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Recommendati nnc
Constraint-;
1-

2.

To

include learning messages
in
movies and plays may work
out in
a certain kind of
story.

1.

owners need to be
established.

Do not over emphasize
the learning

messages
3.

All

Coordination among government
agencies and entertainment

character's need to be trained.

2.

For better results in
the
learning activities the

audience should be given a
chance to participate, or
provide two-way communication.

To translate these
recommendations into

a

plan, there are some

issues that should be of concern
to planner in order to use
entertainment

effectively as

a

vehicle to transform learning
messages.

To fit learning messages
in

a

story conversation, it is most

important for the planner to be
concerned with its appropriateness.

Normally to include

character's talent.

a

message depends on the script-writer
and the
However, for

better performance the charators

a

should be trained in certain skills
and techniques.

Another approach for including learning
messages for the

entertainment audience by not interfering
in the roles of the plays or
movies is to perform the learning message
before hand or at the

intermission.

For example, before

a

movie is shown,

a

film-strip of

announcements/messages could be organized.
Negotiations between the government and entertainment
agencies
should be organized at the first stage
of planning, since by nature,
both agencies prioritize the individual
objectives of their business
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In

different ways.

The government may expect
outcomes related to

learning activities from the
audience while the entertainment
directors
are expecting a good income
from their production.
In

relation to this topic, the
writer also had opportunities
to
interview four movie directors
and script-writers and three
play
managers in Bangkok about the
possibility of including learning
message
in their future performances.
Most of them were looking forward
to coorperating in such an
activity.

However, some movie managers

showed worry about the red-tape
of the procedure which might
come from
coordination and concern over the
government trying to interfere with
their rights.
.To offer chances for the audience
to participate or to respond

with their opinions for

a

better results of their learning activity,

the procedure might be easier to
organize in

drama,

'likae',

a

fresh performance like

'lamtat', and music band than in movies.

Village Meetings
Through the interviews, it was indicated
that more than 49 per
cent of the selected adults frequently attend
meetings with the village

headman.

Among these 16 per cent more men attended the
meeting than

women
To analyze

and

the participant's attendance by occupation, farmers

labor most often attend the meetings while only
23 per cent of the

participants come from the student group.
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By age,

participate

in

it was found that 58.7
per cent of the adults
who

the village meeting are
in the 35-75 age group
while

the group from 19-34
years old were only present
on the average of
25.3 per cent.
By schooling educational

adults who have finished grade

background, the group of selected
4

through grade

of those attending the village
meeting.

7

comprise 62.2 per cent

The group with

a higher level
Of schooling, grade 10-12 and
higher, attend the meetings on
an average

of 30.4 per cent.

Factors and Problems

According to the findings, there
are some items for planners to
discuss
More Men Attend Meetings than
Women
The concept of 'man is the leader
of the family

1

is

common

practice in the Thai culture especially
in the village life.

would rather work at home while men prefer
to do jobs outside.

Women
Men

attend every meeting as representati
ves of the family, and transfer the

relevant information to members of their
families.
The Elders have Higher Participation
Rates

The village meeting seems to provide

adult age groups to participate.

a

good opportunity for all

Under this aspect it

that there are still some learning from schools.

is

quite certain

Therefore, the learning

contents under this activity should emphasize concerns
for daily life.

180

High Int erest by Farmers
and Laborers

Since farmers and laborers
are the main target group
of this
study and comprise the
majority of the rural
population, it will be of
bene.U for them if all relevant
learning messages for their
daily
life are provided through
this channel.
Le ss

Educational

B ac kground

but More Participatio n

Again, this activity seems
to fit the needs of the
group who
have had less opportunity in
the school system.
The majority of village
adults need to acquire their
Knowledge through this activity.
Therefore,
relevant learning messages should
be continually provided
according to
their educational background.

Recommendations and Constraints
Some recommendations and constraints
are given as

a

result of

observations and field interview sessions;
Recommendations
1

meetings should be oraanized

•

Constraints
1.

on a regular basis.
2.

The meeting time should be

appropriate.
3.

A meeting should not provide

many contents.
4.

The organizers should have good

experience in specific content
areas
5.

The meeting should be disciplined

and create more unity among the
vi

1 1

agers

A meeting

is

a

time consuming

acti vi ty
2.

The organizer usually has no

experience
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Timing is

a

significant factor for better
results

in

this

activity, due to the fact that
the villagers have to
work i„ the daytime
and sometimes at night.
Therefore, it is crucial that
the organizer
select the most appropriate
time as well as the most
appropriate contents.
In some villages, the
headman rearly organizes meeting
since he

most likely has never been trained
in public speaking and
does not feel
comfortable conducting the activity
without much experiences.
In this
case, he needs to be trained in:

how to control

how to assess the villager's
needs;

the program, using group
disscussion and brain-storming;

how to enlighten the meeting
contents; and how to do program follow-up.

With reference to the fact of more
men attending the village

meeting than women, this ratio of the
attendants can be changed if the
contents of the meetings are adapted to
benefit both sexes.
This activity, which is not as complicated
as other learning

approaches, is fairly easy to proceed with since
the villagers and headmen
are accepted as community facilitators, and
their main duty is to improve
the village life.

Travel ing
The data from the field interviews indicate that
32.3 per cent of
the selected aduits travel

freouently.

Among them 13.

2

per cent of the

men travel more often than women.
To analyze the group by occupation 75.2 per cent of the village

teachers village headmen travel more often than other groups.

Forty five

per cent of the farmers, monks, shopowners, laborers, and students do

some traveling.
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By age group,

the ratio is well

distributed among the age
groups.

The peak age group of those
who travel more often than
others is between
35-44 years old at an average
of 60.5 per cent.
This percentage declines
for the younger and the older
age groups.
By schooling and educational

education show

a

background, the group with higher

tendency to travel more often,

such as the group of

grade 12 and higher travel on an
average of 77 per cent while the
group
with no schooling and the group
of drop outs before grade 4 show
an

average of 38.8 per cent.
Factors and Problems
The factors that should be discussed
under this activity are:

More Men Travel

than Women

Traditionally women

usually work at home or in their fields,

and traveling can be done once in

a

while and not far away from home.

Men have more freedom to go where they like.
seems more appropriate for

a

Therefore, this activity

man in the Thai culture than for

However, women could also participate by traveling in

a

a

women.

larger group

with both sexes to visit interesting places nearby.
School

teachers and Headmen have more
It can be

C hances

to Travel

assumed that village school teachers and villaae

headmen have more opportunities to travel than other groups because of
their jobs.

Teachers and headmen may have to attend meetings in the

city or Bangkok, and sometimes their traveling costs are provided by
the government.

Other groups often have to provide their own expenses.
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Secondly it can be assumed
that, at the present,
travel is usuallv
organi zed for 'sanuk' or
to seek fun or relaxation.
Trips are rarely
ongamzed as a learning activity
or as a way of seeking
knowledge.
Under this concept, a villager
might just go traveling when
they have
nothing else (to do.

Jhe Mi ddle Age group does more
Travel

1

no

Adults at the age of 35-44
years old travel more than the
other
age groups.
This may be because they are
in the productive age
and their

economic status seems settled and
they are more independent.

The younger

age groups may have to depend
on their parents or they may
be just

starting

a

new family, so they have not much
time to entertain themselves.

For the age of 45 years old and
olders, their interests show

a

trend of

declining which may be it caused by
physical problems.
The Group with more Education does
more Traveling

Again, this factor is similar to the first
factor, since the group
who have more education is made up of teachers
and often they travel on
duty or they have
travel

is

a

better economic status than the other groups.

If

organized for learning purposes, this activity may
become the

most interested for the group who have lower in
education.

Recommendations and Constraints
There are some recommendations and constraints which have been
given during the interview sessions:
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Recommendations

Constraints

3.

The visiting places should
be
well selected and well
planned.

4.
2.

iiaveling should be organized

1-

1.

Traveling requires high
expenses.

2.

Traveling is

a

time consuming

acti vi ty

at the right time.
In

a

village,

organizer

is

needed.

After visiting
a

traveling

a

a

certain place,

follow-up should be done.
ihese recommendations can be improved
and the constraints can be

decreased if the circumstance is desirable.
Normally, traveling by individuals
requires high costs and yields
less benefits than traveling by groups.

Therefore, the monks, the

headmen and teachers in the village can
organize themselves as
to consider conduting study tours.

a

committee

They can assess the villager's needs,

select the visiting places, arrange the transportation,
estimate the
expenses, plan for the information collection methods,
and follow-up the
visit for the villager's benefits.

The benefit of study tour groups gives

access to both all ages, all occupations, and

a

variety of people from

various educational backgrounds.
Mass Media
A.

Radio

Among the variety of mass media, radio
village adult in the Central

is

region of Thailand.

the most common for the

The following facts

have been collected during the field interview regarding its use:
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More than 92 per cent of the
selected adults listen frequently
to toe

radio.

Men and women listen to radio
programs almost at the

same rate; 93.8 per cent for
men and 91.7 per cent for women.

Almost
every occupation of the selected
adults listen to radio at the same
rate which is on the average of
94.1 per cent.
However, the labor group
listens to the radio at the rate of
84.2 per cent.

All

age groups of

the selected adults listen to
radio almost at the same rate of
92.2

per cent.

B.

Newspaper
More than 67 per cent of the selected
adults read newspapers.

77.7 per cent of the men often read the newspaper
and 50.8 per cent of
the women.

Teachers, monks, headmen and students read the
newspaper on

an average of 88 per cent; shopowners and
labors at 73.5 per cent, while

53.8 per cent of the farmers read the newspaper.

newspaper readers cover

a

The age group of

span of 71.7 per cent for the group younger

than 19 to 60 years old to 48.4 per cent for the
60 years old and older

groups.

C.

Television

Almost 63 per cent of the selected adults often watch television,
59.4 per cent the 19 and younger group and the 50 to 64 year olds, while
36.5 per cent of the 65 year old and older group watch television.
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Factors and Problems
A.

Radio

Radio is

a

Media for All

Peopl e

Since the facts about radio shows
that all sexes, occupations,
age groups, and levels of schooling
of the village adults listen
to

radio programs at almost the same
percentage, they can be organized for

everybody
B.

Newspaper

Men read Newspapers more than Wome n

Twenty seven per cent more men read the newspaper
than women.
There are some reasons that can used to
interprete this fact:
First, Thai village men have interest in
politics and national
news than women and Thai

newspapers do not have many articles for women.

Secondly, the villagers rarely buy newspapers since they
are

available only in towns or cities.

However, it is

a

general

practice

for each village coffee-shop or temple to provide at
least one newspaper
for the villagers to read.

fiiends, discuss

a

In

a

coffee-shop men enjoy coming to meet

variety of topics, drinking liquor and read newspapers.

Women generally do not come to the coffee-shop.

In

addition, the

temple is another place where women do not enjoy going since
a monk's tabu.

a

women is

Therefore, because of these two
reasons, women have less

opportunity to read newspapers than
men.

Through the attempts of the

Department of Nonformal Education, Village
Newspaper Reading Centers

1S7

have been established in many
villages of the Central
If this

region of Thailand

approach covers all villages within
the region,

the number of

female readers might be increased.
Te achers, Mon ks

more

pi

Headmen and Students read Newspape
r
ten than the Other Groups
,

The result could be traced to two
reasons: the literacy level and
the habit of reading.

This group may have

than farmers, shopowners and laborers.

In

a

higher educational background

addition, this group may have

more chances to read newspapers and books
than the farmers, shopowners
and laborers.

Those with Schooling read more Newspapers

.

This fact can answer the first assumption
that teachers, monks,

headmen and students read more newspapers, since
this group of people

normally have higher schooling background.
C.

Television

Teachers and Headmen and Shopowners watc h

Television more often th a n the Others
Among the occupational groups, teachers, headmen and shopowners

normally have better economic status than farmers and laborers.
they have more opportunities to buy television sets.
monks'

Therefore,

Also one of the

rules is that they should not be interested in all

kinds of

entertainment and therefore, they should try to avoid watching television.
And for several months of the year, farmers have to work day and night
in the fields,

so they have less chance of watching television.
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Recommendations and Constraints
A.

Radio

Radio
in

the most common form of
mass media tor the rural

is

the Central

region.

All

of the selected groups

adults

(by sex, occupation,

age group, and educational
background) have almost the same
rate of
listening to the radio programs.
The most popular program among
the

villagers in entertainment.

3

Therefore, it will be of high
benefit to

the villagers if learning
messages can be provided through
songs, drama,

and news.

Concerning the content of the radio
programs, the government
should encourage the radio programmers
to present more knowledge in

farming and some other skills which
are needed by the farmers due to the
i

act that radio is the most significant
media which they have access to.

Moreover, farming is the main occupation for
the rural population in
central Thailand.
B.

Newspapers
The group with low levels of schooling seldom
read newspapers

because of their low reading ability and because they may
have lost
their reading habits after being away from school for

a

long period.

Some strategies might improve their reading habits:
1.

Provide contents which have direct concern for the villagers'
life.

2.

Use easy language and more pictures.

3.

Provide

4.

Special

a

variety of newspapers at the village reading center.
newspapers should be provided which include certain
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messages for village life
and those that are easy
to read
and understand.
C.

Television

At the present time,
television networks seem to
organize their
programs only for the city
population due their limited
efficiency and
the low number of television
sets in the rural
be noted that in

Whole Village.

a

rural

areas.

But it might

area, 2-3 television sets can
almost serve the

Therefore, almost 65 per cent of
the selected adults

frequently watch the programs.

In order to transfer learning
messages

through television for the rural
population especially for the farmers,
the programs should provide more
farming and other kinds of knowledge
to meet the needs of this group.

Possible Lifelong Learning Strategies
Among the potential

learning activities (monk's activity, movies

and plays, village meetings, traveling,
and mass media) some activities
are ready to proceed and become useful

Central

region of Thailand.

meeting.
need

a

for the rural adults in the

These include traveling and the village

However, some activities require more careful planning
and

longer time to develop and change.

This group includes the use

of monk's activities, movies and plays, and mass media.

Therefore,

under this planning section some possible approaches and constraints of
each activity will be presented.
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The Village Meeting

The village meeting is
an old communication
system where all
of the news and information
from outside the village
would flow to all
villagers.
It is still practiced
throughout the Central region
in
Thailand.
The meeting may be
conducted by 'puyaiban', 'kamnan'

(headman's leader), the abbot,
the village school head master,
or the
government official from a nearby
town or city.
This activity is

normally organized about once or
twice in two months.

Host of the

meeting topics concentrate on
official news or requestes for
roads or
bridges construction.
Because of the way it is conducted,
it may not
really called

a

'meeting'

since normally the villagers are
listeners

and the headman or the others are
speakers.

provided.

In order to adapt

this as

a

Rarely is time for discussion

learning approach more skills and

knowledges should be provided, and more
opportunity offered to the
villagers to discuss or present their
opions.

Strategies for change

must be considered.
The stages of development of this strategy:
PI anni nq
1.

The village meeting activity may not be able to
be adapted
to a new approach without coordination among
many agencies,

both government and private sectors.

All

of the agencies,

must provide learning messages through this channel.

Therefore, the most important strategies at this stage

is

to

create an understanding of the benefits which the villagers
will

recieve, as well as to develop

among them.

a

coordination plan

191

'

Tralnl "9

facilitators to conduct this
activity is
the most important,
since the monks, the headmen
and some
government officia! are not
familiar with the process
of
conducting group meetings.

Operation
1-

All

Of the rural development
agencies will continuously
provide information, materials,
assistance and personnel
throughout this activity.

Follow-up and Evaluatio n
1.

The foliow-up and eveluation
is needed in order to know
how
often the activity was organized,
how effective the facilitators
were in conducting the processes,
if the villagers were
satisfied with the new approach, how
the villagers benefited
the outcomes, and what other
activities need to be implemented
and improved.

Some Constraints and Recommendation s
The puyaiban is

while the kamnan

is

a

villager elected by the fellows in the village

selected from headmen within

a

commune (tambon)

which consists of 2-28 villages depending on
topography and population
density,
small

4

as the chief of headmen.

Both the puyaiban and kamnan earn

honorariums from the government.

in their occupations as

typical

Therefore, they have to work

villagers, and in the busy months, the

meetings may not be conducted.

Another constraint surrounding this
of many government departments,

is

that, as

a

representati ve

the puyaiban have to conduct many

activities like maintaining the temple grounds, schools, roads, and
irrigation ditches.

Also the puyaiban have to act as village recorders,
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keeping birth and death
records

and be able speak
eloquently for

hi:

village during negotiations
with the government
bureaucracy. 5 Unde
tms circumstance, on some
occasions, he needs assistance
from othe
agencies.

Travel

i

ng

Group traveling is an activity
which already has been attached
to village life as a Thai
tradition.
After the Monk's Rains Retreat
ends and after the harvesting
work is finished, the village
will organize
group traveling in order to seek
merit and joy (kwam sanuk) to
other
villages or cities in 'tod katin'
and 'tod papa' ceremonies.
On some
other occasions, without any special
activity, traveling for relaxation
also organized.

Under this existing activity, the
purposes of study

tours could be added.

While traveling, the group could study
about the

life of other villages and compare
it to their own community; what are
the different occupations, community
organizations, households, and

environments; and develop new and appropriate ways
for their own
communi ty
The stages of strategy development

Plannin g
1.

It

is

not so complicated to plan for

since it exists in the Thai culture.

a

traveling activity,
To begin

a

better plan,

the government agencies should identify the villagers who

often organize traveling activities in the village or look
for

a

new volunteer.

personnel

It

is

also possible that the government

cooperate their activity with the villagers at the
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begini ng stage.

After the villagers are
familiar with
additional activities, the
program could be run by
them.
2

.

Training for the organizer
also could be provided
for this
activity since there are
some techniques and
methods which
the organizers might
use to be more effective:

how to assess
needs, how to select and
contact the desired
places, what methods will be
appropriated in collecting data
and how to follow-up for
the villagers' benefit.
the Villagers'

Operation
1

.

The government and any
concerned agencies can continue
to give
assistance to the villagers by providing
them resources and
information about interesting places,
and give some advise if
needed.

Follow-up and Evaluatio n
1.

The benefits to the villagers
from each trip is important.
Therefore, the process of follow-up
and evaluation of each
trip should be prepared which might
include such factors as:
Do the villager feel satisfied with
the trip? What are the
subjects that villagers can apply in their
own community?

What should be implemented after the trip?
Some Recommendations and Constraint s

Most of the villagers and traveling organizers
get used to those
trips where they are free to go and look around all
places as they prefer

without any purpose or destination.
their interests.

The new approach may not satisfy

However, with good planning, selecting the places and

benefit from the first trip this might satisfy their needs

in

the future.

The village orgnaizers have not much information about interesting

places, so the government might provide them with

a

directory of places
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in order to supplement
their choices.

To visit

s

certain place, the villagers
may have to contact the

agencies through the government
offices.

Therefore, some facilities

should be prepared for them.

Coordination among the concerned
agencies should be well organized
in order to run the program
effectively.
Mass Media Movies and Plays

Mass media, movies, and plays are
similar in the development of

tneir strategies, since all categories
are engaged in the private sector
and aim for

a

profit.

order to succeed in the planning,

In

a

concentrated

attempt is required due to the fact that profit
and educational

development do not always go in the same direction.
quite

a

However, there are

number of entertainment and mass media patronages
who see

community development as
of mass media and all

a

guideline for their performances

.

Many forms

kinds of entertainment are flowing to these channels.

According to the data which has been collected through the
interview from the mass media, movies and plays directors about
possibility
of using their activities as learning approaches, three of them
agree

that there is

a

“very high possibility"; and the other three directors

give “high posibility".

Some directors had already added development

messages in their performances such as providing the audience with some
knowledge of growing cashew-nut tree, child care, and raising the

awareness of the audience with conservation and some concepts of

appropriate technology.
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Planni ng
1

order to be successful
in this stage,
strong negotiations
among agencies needs
to be organized.
The planners need
to'
prepare more supportive
information in order to
clarify the
principles of the approach
to the mass media and
entertainment
directors.
The strategy of this
approach can be done
through the formal and
informal approach.

,

a)

In the formal

approach, the planner has to
submit
his project through
the government bureaucracy
for
consideration.
The administrator agrees
on the

concepts, he calls for

meeting, and if the negotiation
is accepted among the
agencies, the project might be
worked out in a short time.
b)

a

The informal

approach may have less complications
than
the formal one and have less
negotiation steps,

since
the planner himself can present
his idea to the movie
or plays director who already
has some ideas and

agrees upon the principle and can
begin to work
immediatly.

Operation
1.

Training and information

is

an important output which the

concerned agencies need to provide to the
columnists and
entertainers may have much experience in one
area

but they

may need some skills and knowledge in another
area.

Follow-up and Evaluatio n
1.

To follow-up and to evaluate the activities is
an important

stage that need to find out: how many people among the
villagers,
the mass media programmers and from the concerned agencies
are

satisfied with the process and outcomes? What parts need to be
improved?
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Some Recom mendations and
Constraints
Mass media, movies and
plays are run by business,
but if the
government can provide some
benefit for them, the
negotiations may be
easier to work out.
The informal approach might
be the most efficient
method in

negotiating with the mass media
programmers and entertainment
directors.
To maintain the activity,
the concerned agencies should
regularly
provide the learning messages
through mass media and entertianment
and
to review their approach
at certain periods of time.
The agencies which are concerned
about the activities should
be aware that they should not
interfere or overlap in their roles.

The government agencies may be able
to employ part-time players
to organize their own staffs to
perform role-plays and popular theater

for raising the villagers conciousness
in community development.
The Monk's Activity
The use of the monk's activity as

a

lifelong learning approach is

the most discussed topic since there is some
controversy over

its change.

The conservative group feels that the monk's
activity should be far

apart from mundane affairs while the "modernized" group feels
that the
monk

s

activity could include practicing the holy life and community

development affairs.

However, under the rapidly changing world

and the present economic problems, more and more people have accepted the
idea that monks could integrate their activities with community development.
This attempt at change could be possible if
has been planned.

a

well-formulated strategy
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1.
PI

anni

q

All

2-

supporting data has to be
collected in order to clarify
the advantages and
disadvantages of the adaptation,
and the
limitations of the activity
to the authorized committee.
The strategies to approach
this can be done formally
and
i nformal
ly
a)

The formal approach is
similar to the formal approach
or the mass media and
entertainment.
The negotiation
meeting has to involve all
representatives from
the

Senior Monk's Council, Buddhist
Association of Thailand,
the Department of Religious
Affairs, and other
governmental offices to consider all
of the
factors.

After

cthe

negotiations have been completed

a

pilot

project can be attempted.
b)

At the present time, there is

movement of active and
"modernize" monks who see the benefit of
this activity
and work in social affairs.
These monks
a

have been

working effectively and are respected by
the villagers.
The informal approach can be done through
these monks
by personal contact and support in all
development

activities.
and all

After the programs appear to be successful,

data has been collected, the formal approach

could be attempted.

Operation
1.

2.

Monk's knowledge of the affairs of society

is

limited.

Therefore, some needed skills and information must be provided.
Training in some basic methods such as the role of the

facilitator, and group leadership techniques should be provided
for the monks.
3.

The agencies which are concerned with the activity will provide

some facilities in order to implement the project.
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-Follow-up and Evaluation

The follow-up and
evaluation activity will be
provided

1.

instantly, in order to
understand the success or
weakness of
V e activity:
What should be improved?
And how do the villagers
and monks feel about it?.
_Some

Recommendations and Constrai
The concept of 'bun'

of

1

ha

Buddhism

i

is

nt. s

(merit) which is the operational

the key word that should be
interpreted since it

seems unclear in relation to
the monks'
means:

roles.

The term of 'merit'

"Our merit is the result of what
we do, say and feel.

that we may do and the reward that
we may receive

is

The good

'bun'.

choices and the punishment they bring
us is demerit (baab).
to the monks,

principle

Evil
6

According

ten ways of acquiring merit are
recognized, of which the

first three (the Great Law) encompass
all others.

In

order to increasing

difficulty these three are: to give (taan);
to respect the religious
rules

(

s

i 1

a

;

s

i

n

) ;

to cultivate,

to control

and to develop the mind

mediation with the purpose of understanding the
Dhamma (Buddha's
Teaching, paawanaa).

The lesser ways are: to have reverence for and
to

pay respect to elders; to help other people
to rejoice

in the merit of others;

;

to share merit with others;

to pay attention to the Dhamma;

to

spread the Dhamma; to strive after the knowledge of good and evil,
of
the truth.

Under these principles, members of the ranking monkhood, members
of the Government and members of the prestigious Buddhist Association now

often interpret merit and merit-making behavior as conducive to nation-

building and modernization.

Social

and humanitarian service is interpreted
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as morally good and
compatible with the Dhamma,

and mentions as such. 8

Tnus it is argued

that community development
activities, such as the
building of schools, wells,
bridges and roads, earn as
much merit as
the construction of temples,
because they bring about progress
and call
for coorperation.
In

order to adapt the monk's activity
so the villagers can

effectively benefit from it, the
government and the agencies concerned
should give support to this idea.
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CHAPTER VII
SOME PLANNING GUIDELINES

Concl usi on
As mentioned in the second
chapter,

lifelong education is

comprised o^ three educational systems,
formal, nonformal

,

and informal.

Eliminating one of those would break
the circle of lifelong learning.
However, from the writer's perception,
the process of informal learning

activities which already exist in

a

society

is

the most important

learning approach for the out-of-school
population, specially
rural

areas.

in

the

Their adaptation as lifelong learning
processes are more

appropriate than involving the formal system.

The formal education

system is too rigid in structure, contents and limited
by time.
Nonformal educational activities in Thailand such as
adult continuing

classes, short course skills training, and functional literacy
classes,

follow almost the same pattern as
uhe nonformal

a

educational system has

for the out-of-school

formal
a

school

system.

Even when

function of providing education

population of all ages with wider contents, this

function appears to separate it from the formal system.

However, the

methodology itself still limits the interest of the ‘over thirty' adult.
This can be proved from the low enrollment rate of the adults who are

older than 30 years.
However, no single educational system is likely to have properties
that make it best for all our learning.
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Therefore, the educational
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planners should organize °all thrpp cvc+ome
y
three systems in harmony
so that they
complement each other.
,•

i

Figure

2

The Puzzle Square of Life

Urban
I

i_

Formal school
or equivalence

NFE attemptation

_

acti

vi

ty

Rural

Bi rth

Death

As shown in this figure the big square is
presented as our human

life.

From the horizontal line at the beginning age,
there

which provides skills for the future.
school.

But not all

is

school

children can go to

Poverty, lack of available school, and other handicaps may

prevent this.

A small

number can continue their schooling through

university level, while some drop out before finishing compulsory education,
and the majority of them do not continue further education.

All

of the

drop outs enter into the world of work unprepared or semi -prepared

Nonforma

1

education has been introduced to help this group of youth and

adults improve their quality of life.

A number of them can pass through
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the nonforma 1

programs and succeed in their
lives.

However, many of
them have no chance to gain
any benefit through this
system.
Their
ways of learning have to
depend on the undependable
system called

informal educatin' which

is

available to them in nature
and society,

trom one end to the other end
of life.

From the vertical

line, schooling objectives
attempt to provide

the basic knowledge in primary
and secondary levels and
specific

knowledge at the higher level.

Unfortunately, the majority of
youth

ano adults have no chance to
continue their schooling through
this

system.

Therefore, only

a

few can benefit.

Again the nonformal

education system, by its objectives,
attempts to implement all contents
which are needed in human life by
providing
and more variety in contents.
is

a

more flexible approach

However, the nonformal education system

not always able to motivate the adult's
interests and respond to the

adult's needs through the present approach.

So again the adults have to

rely on the undependable informal education
system.
As most of out-of-school

learning relies on the informal system,

some of its activities are already well arranged
and lead the learners
to skills and knowledge for real

life situations.

However, the majority

of its activities are not created to offer much benefit to
the learners.

Therefore, the purpose of this study

is

to suggest some guidelines for

utilizing the informal learning system as the complement to both the
formal and nonformal

learning systems, in order to approach the goal of

lifelong education, as explained in the following figure:

The use of

the mass media, traveling programs, village meetings, monk's activities
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Figure
ihe

3

Lifelong Learning Approach

Urban

Rural

and entertainment and some other
social activities can be adapted to

lifelong learning activities in the Central
region of Thailand.

General Guidelines
In

order to harmonize the concept of lifelong education
with the

Thai's rural environments, and to meet the unfilled
needs of the rural

people in Thailand, this part of the study will draw
up guidelines for
new educational approach:
1.

Since 86.8 per cent of the selected rural adults from this

study agreed that to continue education throughout their
lives is essential, it is neccessary that the formal, non-

-formal and informal education systems be related and
compl ementa ry
2.

Lifelong education must be for the masses; it will be

organized for the majority of the people who are out-ofschool, especially the rural adults.

a
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3.

Lifelong education should
be organized by both
the

governs

and the private sector
in order to give
the people an

opportunity to learn throughout
their lives.
4.

Eighty per cent of the
adults are engaged in
agriculture and
live in the rural areas,
and from this study more
than 74
per cent of them finished
their schooling at grade
lower.

4

and

Therefore, this group should
recieve top priority

from the government in
promoting lifelong education,

The

government should mobilize resources
from every field

in

order to improve agriculture
and condition of rural life.
5.

The objective of lifelong
education should be to develop the

people's knowledge and ability in
thinking, analyzing, and

solving problems which continuously
face them in rural life.
6.

Many of the rural adults agreed
that there
lity to use informal

is

a

high possibi-

learning activities such as monk's

sermons, movies and plays, village meeting,
traveling and
mass media as lifelong learning activities.

The percentage

of the selected adults who agreed
upon these activities are
as follows:

68.6 per cent in monk's activity, 62.4 in

movies and plays, 58.4 in village meetings, and 70.5 in
traveling.

Therefore, informal education is an important

way to feed people with data, information and entertainment
all

at the same time.

The government should, therefore,

see to it that every area is provided with these activities
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so that reading ability,

knowledge in health, hygiene
and

population control as well as
how to solve problems in

agriculture and other occupations
can be broadened.
From this study 84 per cent
of the selected adults never

7.

benefited by any skills training
at all, while about
67 per
cent of them were interested in
the training.

Under this

fact, apart from helping the people
to be able to think and
to solve problems as well
oil

as

to

have abilities they need,

agencies connected with the organization
of lifelong

education should also render service to
those who are

already aware of their problems but lack
skills for organizing

administering business ventures.
8.

The local authorities should organize
different lifelong

education activities, for both illiterates and those
who have
already completed formal schools, so that formal,
nonformal
and informal

education are related.

The content of lifelong

education should comply with local needs and begin with the
problems of the every day life of the people.
it

is

and informal

recognized that total integration among formal, nonformal,
education, especially between the government agencies and

mass media and entertainment sector, can most effectively bring about
rural

development.

Here are some suggested ways by which closer coordi-

nation and collaboration among the three could be achieved:
1.

Sharing Resources:

Formal, nonformal, and informal education

agencies and communities possess resources in term of facilities,
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personnel and equipment which
are not fully utilized.
2.
These resources
can be employed or
implemented with other agencies
in order to organize
educational activities to serve
their target population.

Extending Services to Other
Target Populations:

Apart from
allowing resources to be useo
by other formal, nonformal
and informal
3.
agencies, they should also
extend their target population.
The village
schools, for example, have
offered extension activities
to the village
adults in the evening.
Local schools are eouipped
to know local

problems

Adapting Common Goals and Dividing
Responsibility:

At

present, formal, nonformal, and
informal educational programs
tend to
4.
formulate and pursue their goals
independently.
Often these goals are

unrelated or even in conflict.
so far as possible the formal,

Therefore, it is recommended that in
nonformal and informal sectors should

adopt common goals and streamline their
areas of responsibility.
Formal

education can, for example, equip learners
with literacy skills

while nonformal and informal programs
supply the literates with relevant
reading materials and skills.
Develop

a

Model

of Integrated Development:

In

order to

acquire further knowledge and understanding of
integrated development,
a

pilot project should be carried out in which several
villages are

selected as experimental sites.
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Specific Guidelines
In

tne area of developing informal

learning activities and

utilizing them as lifelong learning
approaches, there are some
guidelines
that should be examined for closer
consideration:
Different locations may need different
approaches and

1.

activities.

Planners should be aware of the
appropriateness

of each resource for each local
area.

For example,

(shadow play)
region while

is

in

area and for each content

the Southern region,

1

the most popular entertainment in
the whole

'moh lam

1

(verbal

'courting

distinctive and the most popular.
of some technical

'nang talung

In

1

song)

is

the most

content, the teaching

skills may be more appropriate through

movies or printed materials than through
plays or songs.
c

'

adapting an informal activity, the planners should
not

In

be overwhelmed by its nature by foreseeing the
outcomes

rather than its identity.
3.

An informal

for

a

activity, by nature, was not originally created

direct learning purpose, but rather for working,

relaxing and entertaining as the basic elements.
a

4*

Therefore,

little improvement of its outcome is what can be expected.

Coordination and follow-up among the concerned rural

development agencies and the learning message distributors
is

a

vital

element for the effectiveness of informal

learning development.
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5.

The government should
provide more learning
messages for
tne rural adults through
radio, monk's activity
and plays,

since the rural adults are
satisfied with these and attend
ohem more often than other
activities.
6.

Farmers enjoy attending the monk's
sermons, the village

meetings and listening to the radio.

Therefore, farming

knowledge can be provided through
these resources.
7.

It may not be appropriate to
provide learning messages for

the adults who have lower than grade
4 schooling background

through newspapers, other reading
materials, and movies
since they appear to have less interest
in these resources.
8.

To provide learning messages through
television, magazines,

and movies, the messages should be combined
with the enter-

-tainment programs since it

is

the most attractive to the

selected adults.

Further Study and Development
The major objective of this study is to look for new
strategies
of lifelong learning by focusing on informal

learning activities such

monk's activity, movies and plays, village meeting, traveling, and the
use of mass media.

To relate with this study, there are other areas

for further study and development that need to be conducted:
1.

in

After these lifelong learning activities have been conducted

the Central

region of Thailand,

each activity should be developed.

a

study on the effectiveness of
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2.

After the pilot projects in the
Central region have been

conducted successfully and before
similar programs are established
in
other regions, it is neccessary
to perform a similar study of
the
available resource in these regions at
the first stage.
3.

Within the Central

region, there are many other kinds
of

informal activities which may be adapted
as lifelong learning resources
such the village group working habits,
the village scout training, and
some cultural

activities.

Therefore,

a

similar study of these different

activities should be explored.
4.

There is some controversy in adapting the monk's
activity

and therefore,

a

more descriptive study about the strategies of
change

should be prepared.
5.

This study has not presented much detailed clarification

about what kinds of messages are appropriate with certain resources.
In

order to implement this study, the appropriateness of the contents

for each resource should be explored.
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INTERVIEW FORM A-B

1

.

2

.

3.

Name of the agency

Interviewee's position

Whai programs in your agency are concerned with
rural adult educati on
or rural development?.
1

4

2

5

6

4.

What are the main problems regarding the participants

in

your projects?

Generally, an older adult has less opportunity to attend school tnan
children oryout, the adult who lives in the rural areas has less learning

5.

facilities than the one who lives in the urban areas.

In

more altertative learning resources for the rural adult in

order to seek for
a

practival way,

some possible learning resources which are avialable in the rural Thai

society may be able to be utilized.
In

your opion, do you think which of the following categories are

able to adapt as

a

lifelong learning resource,

(please check in the circle

that can go along with your idea and give the reasons for your opinion)

resource
5.1.

i

ty

Monk's Sermon

Fundamental Concept

A monk may include

some creative knowledge which is relavant
to the village life in his activities such
as

possibil

0)

0
0

very high
hi 9 h

medium

reason
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resource

pos si bi

0
Q

sermons not rather to limit only for
"moral matters"

5 .2.

ty

low

very low

Movies and Plays

Fundamental

Concent A

pi

aver or oraanizer

may include some messages which are

'creative', for the audience in every
play, not rather limit it only to

a

love

story, traoegy or comody.

5.3.

1 i

Vi

1 1

age Meeting

Fundamental

Concept

In

general

,

the

with the villager headman or some

government extension workers in their
In

0 very
0 high
0 medium
0 low
0 very low

hi gh

villagers have the opportunity to meet

villager

0 very high
0 nigh
0 medium
0 low
0 very low

this occation some

learning activities may be able to be

organized simultaneously and more
meaningful

5

.4.

to the

villager's life.

Traveling

Fundamental

Concept In Buddhist

religion, people usually have their

opportuni ties to visit many villages
'tod katin and
'

'tod papa'

ceremony.

organized.

village life might be

hi gh

hi gh

in
In

this occation some study tours which is
re la van t to

0 very
0
0
0 low
0 very
medi

urn

1

ow

reason
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INTERVIEW FORM

1

•

Sex-Age

O
2.

0

Address
Name of the

V1

.

Age

Years old

Sub-district.

Province

Occupati on

0
0
0
4

Female

11age

District
3.

C

O
0

Teacher
Farmer

Village headman

0Monk

Snopowner

0 Student

Laborer

Educati on
4

•

1

Formal

.

0
0
0
0
0

Education

None

Grade

4.2.

Grade 12

4.3.

Lower than Grade

4

Lower than Grade

7

Lower than Grade 10

Lower than Grade 12

Higher than Grade

12

Reason for discont nue schooling

Fall

in

0
0
0

examination

Lack of financial

Parent did not allow

Nonformal

0
0
0
0

7

Grade 10

4.1.1.

0
0
0

0
0
0
0
0

Grade 4

Family obligation
No school

nearby

Other (please mention)....

Education

None

Functional Literacy

1-;

Functional Literacy 3~
Functional Literacy

5

Q
0
0
0

Adult Education level 1-2

Adult Education level 3-4
Adult Education level
Adult Vocational

5

Education

—Short-course Trainina
.

Have you ever been trained by any organization? If yes,

please mention.
1

.

2

.
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Frequency of Attendinc Informal and
Nonforma 1 Activities

for developing your occupation and your village?
(please check in the

circle that is relevant to your feeling)

Q
6

7.

.

In

Very satisfied

1

.

O

Q

Satisfied

Not satisfied

0

No' idea

If not satisfied, what are the reasons

your opinion, do you think that for an adult who had graduated from

school or university is still necessary to acqurie

new knowledge or

experiences continuosely throughout his life?

0

Very necessary

Q

Necessary

Q

Less necessary

Q

Not at all
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7.1.
If necessary,

If not,

what are your reasons?

what are your reasons?

8.1.

Wnat do you feel, if your are asked
to bo back to school aaain?
v «, I would like
8.2.
No, I don't
I
have no idea
If yes
why?

S.

0

Q

0

,

If not, why?

Would you like to attend
9.2.

9.

O

Yes

Q

very much

,

9.1.

If yes,

a

short training course?
Yes,

would

I

likeQNo,

I

don't

Q

I

have no idea

what are the reasons?

If not, what are the reasons?

Generally, an older adult has less opportunity to attend school
than
children or youth, the adult who lives in the rural areas has
10.

less learning

facilities than the one who lives

in

the urban areas.

In

more altertative learning resources for the rural adult in

order to seek for
a

practical way,

some possible learning resources which are avialable in the rural Thai

society may be able to be utilized.
In

your opion, do you think which of the following categories are

able to adapt as a lifelong learning resource,

(please check in the circle

that can go along with your idea and give the reasons for your opinion)

resource
10.1.

posibi

1 i

ty

Monk's sermo n

Fundamental

Concep t

A monk may include some

creative knowledge which

is

relavant to the

village life in his activities such as

Qvery
£)

high

hi ah

Qmedi

urn

reason
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resource

possi bi

sermons not rather to limit only for
"moral matters"

10.2.

0

ty

ow

Overy

low

Overy

high

Movies and Plavs

rundamen ta

Concept A plaver or nrrpm'ypv'

l

may include some messages which are

‘creative

1

a

O
0 me

hi 9 h

for the audience in every

,

play, not rather limit it only to

love

story, tradegy or comody.

10.3.

"I

1 i

di urn

01 ow
0very

low

0very

high

Village Meetinq

Fundamental

Concept

In

qeneral

.

the

villagers have the opportunity to meet

Ohigh

with the villager headman or some

0medi

government extension workers in their

01 ow

villagei

0very

low

Qvery

high

In

this occation some

urn

learning activities may be able to be

organized simultaneously and more
meaningful

10.4.

to the

villager's life.

Traveling

Fundamental

Concept In Buddhist

religion, people usually have their

0high

opportunities to visit many villages

in

0medi

‘tod katin'and

In

0low
0very

'tod papa'

ceramony.

this occation some study tours which is

relavant to village life might be
organi zed.

urn

low

reason
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11.

Do you feel

that the radio provides adequate
knowledge and useful

news to you?

0

adequate
11.1.

Q

inadequate

If adequate, what kinds

Q

no idea

of program you usually listen to?

(please mention)

11.2.

If not adequate, what kinds of
program you will

like to

hear more?

12.

Do you feel

that the newspapers provide adequate and useful

and news to you?

0

adequate
12.1.

Q

inadequate

q
usually

no idea

If adequate, what columms

do you

If not adequate, what are

your recommendations?

read?

knowledge

APPENDIX

B
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Sample

the

of

Number

and

Villages

the

of

Name

